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ABSTRACT 

This document presents a report evaluating the K-12 
comprehensive guidance program of the San Diego City Schools which 
emphasizes findings of the evaluation. The description of the 
methodology of the stuly indicates that various surveys and 
instruments were used to collect data at the elementary and secondary 
level from administrators, head counselors, in-school counselors, 
carier counselors, district counselors, project resource teachers, 
school nurses, guidance aides, students, and classroom teachers. 
Findings of the evaluation are presented as answers to 10 questions 
which cover topics including philosophies of the program, level of 
client satisfaction, and innovative programs to better guidance 
programs. Twenty-two conclusions are listed which range from noting 
the well-defined organizational structure, to describing counselors' 
perceptions that physical facilities are inadequate. Fourteen 
recommendations are listed which are directed to the staff and one 
recommendation to the board. These recommendations include initiation 
of a task force to develop plans and program policy and 
recommendations based on results of the evaluation data. Thirteen 
appendices to the report are presented, including a policy analysis 
of the counseling £md guidance project, and questionnaires and 
surveys. Charts, graphs, and tables illustrate the document. (ABL) 
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8AN DIEGO cm SCHOOLS 
Planning, ttstarch, and Evaluation Division 
Evaluation Dtpartaant 

EVALUATION KEPORT OP THE 
K-12 COMPREHENSIVE GUIDANCE PROGRAM JF 
THE SAK DIEGO CITY SCHOOLS 

junt 30, 1987 

EXECUTIVE SUMMARY 



I. ISSUE/CONCERN 

On June 24, 1986, the superinttndant and Board of Education dirtcttd the 
Evaluation DepartMnt to conduct a conprthtnaivt atudy of tht counatlint 
prosram. traits E-12, during tht 1986-87 school ytar. As stipulsttd in 
tht boird rtport tntitltd, "Choict of Rtgular District programs for 
Evaluation in 1986-87," tht wjor focus of the study is dtttrnintd by tht 
following qutstionk: 

* Vhat is tht rolt and workload of tht guidanct staff? 

* How do tht various counstling programs work? 

* Vhat is tht rolt and inttraction of counstling with such policits as 
tquity in studtnt plactmtnt, promotion and rtttntion, drop-out 
prtvtntion, carttr counstling, and othtrs? 

II. BACKGROUND 

Tht Board of Education adopttd tht "K-U Comprthtnsivt Guidanct 
on Novtmbtr 22, 1983. A cosnitttt of 37 mtmbtrs, including tht SP«cii|l 
Assistant to tht Suptrinttndtnt. assistant suptrinttndtnts, and 
rtprtstntativts from all artas of tht district dtvtloptd tht plan. Tht 
plan rtfltcts rtcommtndations found in major rtports on counstling and 
guidanct, including tht "Stattwidt Task Forct in Comstling. 1979, tht 
policy suttmtnt on counstling by tht Statt Board of Education JWO; 
iht "Guidtlints for Dtvtloping comprthtnsivt 

by tht California Statt Dtpartmtnt of Education in 1981. Although tht 
plan calls for annual tvaluations at tht district and sitt Itvtls, this 
study is tht first districtwidt tvaluation of tht impltmtnttd plan. 

Tht tvaluation was dtvtloptd by staff from tht Evaluation Dtpartmtnt, from 
tht Guidanct Dtpartmtnt, and from all artas of tht district rtprtstnttd on 
tht tvaluation advisory committtt formtd tarly in tht summtr of 1»8©. 
Sis cimitttt is compostd of 18 mtmbtrs. Including units of tht Guidanct 
Dtpartmtnt, tltmtntary and steondary sitt principals, sitt counstlors and 
ntad counstlors, ont district counstlor. Evaluation 
cononity rtprtstntativts, and othtrs. Tht tvaluation qutstions which 
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•volvtd wre contrlbuttd by all -tabtr. of tbt co«ltU« '"f J^*}' 
Jw.titu.nt.. iftU by board M.b.r.. Iht .valuator. -"J^Pj* 
Mthod. of data colUetlon for th. infonution in thi. "P»". i^i^^"* 
Iurv.y.. log., doeu^nt.. lnt.rvl.ii.. ob..rvation.. and t.l.phonic 

•unrsy.. 

III. lECOMMEHDATIONS TO STAFF 

Th..e art r.coi»mtnd«tion. growing out of th. finding, and eonclu.ion. of 
th. .tudy: 

I. Initiat. an int.rdivi.ional ta.k fore, that will: 

• D.V.I0P a thr..-y.ar aa.t.r plan for K-12 guidane. and eoan..ling to 
r.vi.» th. r.coB«.ndation. of r.c.nt national .tudy f o-P* 
eonmitt... end to study th. finding, and r.co«».ndation. of thi. 

r.port. ^, - 

• En.ur. a danon.trabl. d.v.lopr«ntal prograa r.aching from 
kind.rgart.n through ..nior high .chool. 

• Eff.et a divi.ion of labor among ait. guidane. staff ^ that th. 
foeu. b.eom.. th. impUmsntation of guldme. program. lAieh r.aeh 
all .tud.nt. in th. thr.. domain, of guidane. and eoun..ling. 

• Con.id.r what r.organitation i. B.e...«ry to prwid. th« Uv.\ of 
training, .upport, and l.adar.hip n.e...ary for a high.r quality ana 

. H.; 'or th. l..d.rahip 

of th. .it. eoun..ling and guidane. program and for th. eoordination 
and th. u.. of all ra.oure.. at th. aehool l.v.l. 

• Provid. for a proe... .valuation nhieh will show fh. d.v.lopm«nt and 
impLmentation of th. plan .aeh y.ar. 

• provid. for produet .valuation in th. third y.ar to a..... th. 
.uee... and failur. of th. plan'. op.ration at that tim.. 

• Con.id.r d.v.loping pilot proj.et. whieh wil 

organi«ational .truetur.. and int.n.iv. "•^^^i'* J" 

in;olv.d guidane. staff. Provid. for a proe... '"'^ 
will .how th. d.v.lopm.nt and i«pl.m.nt.tion of th. pilot yt«r 
and a produet .valuation in th. third y.ar to a..... th. .uee... and 
failur. of .aeh pilot'. op.ration at that tim.. 

• Study th. po.ition of h.ad eouna.lor to d.t.rmin. wh.th.r th. 
po.ition ahould b« maintainad, ehang.d, or .liminat.d. „v,th.r 

• Continu. to .tudy th. funetion of di.triet eoun..lor. •n«»J'»'«!j«; 
th. pr...n': .trietur. ifhieh ..parat.. di.triet eoun..lor. from 
in-.ehool eottn..lora .hould eontinu.. 

• Examin. .xi.ting fin. praetie.. to ... how th.y might b. u..d as 
mor. aehool.. 

Thi. ta.k fore, ahould inelud., at a mlnim« '•P"""'*^,*^*" .^J 

Sehool Oparation. Divi.ion. ineluding prineipals 

t.aeh.r.7 Wueational 8.rvie.. Divi.ion. p.rtieularly th. Guidane. 
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Strviets Dtpartatnt; and tht ?l«nning, |«st«reh, and Eva' .iatioii 
Division, particularly MabarCs) of tba Evaluation DtpartMnt who 
vorkad on this raport and Mabar(s) of tha Planning MpartMnt. 
Outsida district rasourcas ahould ba indudad, such as ratirad 
administrators faailiar with tan Oiago City tchoels Cuidanca prograa 
and/or vaivarsity or stata laval axparts. lha suparintandant aay wish 
to appoint i saaliar group to study this raport and to for«ulata tha 
focus for tha largar task forca. 

Tha r«comtnda«-lons which follow ara basad on tha data producad. If 
racoHNndation nonbar ) is foUowad, thasa additional racontndations aay 
ba viawad as itaws to ba considarad by tha task forca* 

2. Through raquirad districtwida counsalor staff davalopMUt, ansura that 
aach counsalor or cartificatad wambar of tha guidanca staff racaivas 
training in tha sanagaMnt skills nacassary for his/har job, 
including: 



• Satting of prioritias in lina with tha racomtndations of rasaarch 
and national studias 

• Program planning to cf'.liia and coordinata schoolwida ravourcas ox 
staff, aquipMnt, spaca, and coanunity rasourcas to Mat tha naads 
of tha school population . 

• TiM managMnt training to promota afficiancy daspita limxtad 
rasourcas 

• Strass managaMnt insarvica to ansura that guidanca is a program oz 
plannad activitias as opposad to day-to-day crisis managamtnt 

• Effactiva laadarship so that tha counsaling position raflarts tha 
coordination and affactiva use of rasourcas 

• Combining of rasourcas into an affactiva program 

• Appropriate dalagation of tasks 

3. Through tha formulation of StuU Bill Objactivas or a naw evaluation 
process, encourage eawh counselor to articulate a recognised theory of 
counseling and guidance which directs his/her work. Counselors In the 
career domain should know and practice rk_jgnitable theories of career 
development and guidance. In the academic domain where so much 
cognitive information and skills are needed, counselors need to know 
and practice these applicable theories and principles. Persons 
actively doing personal/ social counseling need to know and practice 
correct principles of group and individual guidance. 

4, Ensure that plans developed will focus and coordinate all resources 
available to the site: 

• Career counseling and vocational rehabilitation counseling time and 
resources 

• District counseling time and resources 

• In-school counseling time and resources 

• Attendance coordinator time and resources 
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• Tht ri«oure«« of th« aoeial eonetrns staff and the Health Services 
Departaent 

• Clerical and paraprofessional resources 

• AdainiatratiTe ti«e and resources ^.n..,, «* 

• Teacher cooperation and involveaent necessary for the delivery ox 
prograas developed 

• Drop-out prevention resources T«*..r«irion 

• Resources provided by the Coaaunity lelationt and Integration 

Services Division 

laprove co«unication to ensure that ataff. atudenta. and parents 
understand the progrmi offerings of the "Vl 'mn' S 

procedures for using such offerings. Ensure the 
programs that reach all counselees. not Just those who know how to asfc 
for and demand aervice. 

Plans of organisation which eaerge because of task force 
reJJLndations or other processes should provide for ••condsry 
Ii;!JS;jol counselors a level of leadership that will ensure a ccher.nt 
and dynamic program for all aecondary sites. 

Arrange for in-school counselors to meet on a regular basis to discuss 
iZcl\U» and problems, promote professional growth, and P«"iciP«te 
"staff development pVogr«iS. Since counselors work an •itht hour 
day. after school meetings of 2 to 3 boors monthly are /•••o""* 
exMctations. Counselors within a feeder pattern could meet regularly 
tCe time constraints. Quarterly ".ff -.^.lop«ot^^^^^ be 
provided t,n a aplit time basis in the same way administrators meet. 

Ensure that counselors are provided apace end 
implementation of the curricular elements of guidance and 
"Sntlling activities. Sharing of claasrooms with teachers will, no 
doubt, be necessary at many sites. 

Study the structure of guidance programs of other f;»";cts within the 
couniy and state to identify desirable organitational patterns and 
effective programs. 

Modify the site guidance plan format so that coamon. basic activities 
«. in a teneric form. This will free the plan developers to 
'oJce^trate'r'the uniiue. exciting -^.^T^^^'Vr^^ 
their counseling efforts. A format which *~"Pf"J" 'I'""' 
areas for special focus for the year, such as those used by the County 
Sf f ice of Education, would allow the Guidance Department to highlight 
certain issues or activities on a rotating basis. 
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11. until th« Mco»tnd«tlon« of th« pUnning t««k fore. 
eontlnut tht prtttnt •■■igiuMnt and unagtMnt tyttw of 
coinM^Jr.. cSntinu. th. po.itiv. i«..ryle. providod .nd ^'J 
uS.I.hip po.ition. aro proporly .t.fftd. JNcu.. dmrict 
c^oMlori It. undor th. .uporvi.lon of th. ©uidwc. 8.rjic.. 
SJ^rJitnt .nd not th. -it... P'^«cip.l. «..d to th.^ 
ooportuniti.s for input to th. full.st .Kt.nt. Cuidanc. 

r.vi.. th.ir Jthod of ,.th.rin, princip.1'. ^2^0^^,:! Ht 
■or. informttion .p.cifie to count.Ung •.nric.s. Ibt 
b.I!l..n principal, and Cuidanc. Scrvic. n..d. to b. op.n. .o that all 
ar. awar. of coun..lor p.rfonune. and productivity. 

12. At th. .Lmntary l.v.l. •*^»*V"""*Cu??L'c.'* .'SJri'tr*'*.'". 'IJ 
••rforainc aanv couns.ling task.. Cuidanc. •.rvx..» •»^« •» 
njr^U?. "IJon-ibility for all .taff to .har.. ft... p.r.onn.l 
ISTl.0 llk.ly to b. aakad for h.lp by .tud.nt. on '"J J* 
JcJool proM.«. an« drug/alcohol qua.tion.. -^Y." .^^ 
P70vid.d for .it. staff, particularly on th. drug and alcohol issu... 
I; Jhalthay -ill b. abl. to handl. .uch .ituation. adaquat.ly. 

11 T« iner..s. cara.r couns.lor availability for counsallng all studanti. 

iiXotZ ::n::jt: for cov.ring r.,uir.d "P'-^-x'iun^rir.^o: 

of .tud.nt. a..ign.d to Cn.ral Work Exp.ri.nc. Oth.r plan. ar. now 

in u*. throughout th. county. 
14. continue th. analyi. of data provid.d by thi. .tudy to d.t.fin.: 

• Equity of coun..ling .ervic. a* p.rc.iv.d by individual .chool 

• sjuity of coun..ling ..rvic. a* p.rc.iv.d by .thnic group. 

IV. RECOMMEHDATIOHS TO THE BOARD 

It i. r.co««.nd.d that th. board dir.ct th. ••^•'V''*"*;;' .? il 
int.rdivi.ional ta.k fore, for f urth.r .tudy to addr... topic, in 
R«Ji«ind"tJon HO. I. Th. .tudy .hould b. co-pl.t.d by March I. 1988. 

V. BUDGET IMPLICATIOHS 

Th. budg.t implication, of th... r.co»a.ndation. ar. d.p.nd.nt upon th. 
naJur. and .xV.nt of th. r.conmndation. by th. ta.k fore. 
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EVia.UATION REPORT OF THE 
R-12 COMPUHENSIVE GUIDANCE PROGRAM OF 
THE SAN DIEGO CITY SCHOOLS 



I 

ISSUE/CONCERN 



On Junt 24. 1986. tht suptrinttndtnt and Board of Education dirtcttd tht 
Evaluation Dtpartatnt to conduct a convrthtntivt ttudy of tht counttling 
pretram, gradts R-12. during tht 1986-87 tchool ytar. At •/^P'^'V* i!.'?! 
hoard rtport tntitltd, "^hoict of Rtgular Dittrict progra-t for Evaluation in 
iSsJV*' tht «jor focu. of tht ttudy it dtttr.intd by tht following qutttiont: 

• Uhtt it tht rolt and workload of tht guidanct ttaff? 

• Row do tht variout counttling prograu work? 

• What ii tht rolt and inttraction of counttling with tuch policitt at tquity 
in ttudtnt plact-tnt, pro«>tion and rtttntion, drop-out prtvtntion, carttr 
counttling, and othtrt? 

U 

BACKGROUND 

Tht Board of Education adopttd tht -It-W Comprthtntivt Guidanct PWam" on 
SltJb'r 22. li83. A co««i?ttt of 37 M»btrt. including tht Sptcial Aj.i.tant 
to tht Supellnttndtnt. attittant tuptrinttndtntt. and rtprtttntativtt all 
ireat of Vht dittrict* dtvtloptd rht plan Tht plan rtfltctt j;co««nd.tion. 
found in tmjor rtportt on counttling and guidanct. including tht "Stattwidt Tatk 
Porrt in Counttling. 1979;" tht policy ttattatnv on counttling by tht Statt 
lo^; of MucationV 1980;' and tSt "Guidtlint. f«>'J>«^«^»»t"S*'SL'2SJ II 
Guidanct Progra-t" dtvtloptd by tht California Statt W'^!'";,:! JfriSi titi 
1981. Although tht plan callt for annual tvaluttiont at tht "J* 'i'* 

Itvtlt. thit ttudy it tht firtt dittrictwidt .valuation of tht i«plt«tnttd plan. 

Tht tvaluation wat dtvtloptd by ttaff from tht Guidanct Dtpartatnt. from tht 
SalitioTDtpartrntnt. and from' all artat of tht "•"^/•^/"S! '^"tSJI 
•valuation advitory coamitttt foi-mtd aarly *ht tummtr of ™" 
co»>itttt it compottd of 18 Mmbtrt. including unitt of tht Guidanct 
cltatntarv and ttcondary titt principalt. titt counttlort and htad counttlort. 
:it dittrict countt^or.'^Evall.tion Dtparttnt ttaff. co«unity "P""f •'^^•f. 
Irl cthtrt. Tht .valuation qutttiont which •^«>1^«* J^^^^ 
Mmbtrt of tht committtt and thtir conttitutntt. at wtll at by board mtmbtrt. 
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Ill 

DESIGN ADD METHODOLOGY 



.D..crib. th« .Kitting guidnnc. progrw. including it. org.ni..tion.l 

.tud.nt.. p.r.nt., and th. cottn..lor. th.a..m. 

• 'd.nt!f7 .r..: of .tfngth .nd ..ti.f.ction with th. progr«i 

. uZitl .r... of n..d .nd '^J .r. n..d.d .nd 

• Identify .r... ^•t% n.ii p.tt.rn. .nd of ..rvic. .r. n..a- 
•ulgot org.ni..tion.l innov.tion. ,rt»ich .ight ...t tho.. n..d. 

question, dir.cting the .tudy: 

Wh.t .re the philo.ophi.. .nd theorie. which underlie the g«id.nce 
program? 

Wh.t .re the policies .nd procdur.s which dir.ct th. progrw? 

Whst is the orgtnis.tion.l .tructur. of couns.ling .nd guldmcet 

Wh.t .re the goels .nd objectives of the E-12 Guidenc. Progrw? 

According to couns.lors. h..d couns.lors. .nd si-, .dministr.tors irh.t 
the ..40" .ctiviti.s which consume the time .nd •n.rgy of the 
Counseling s^.ffr.nd how .dequ.te .re these .ctiviti.s in ..ch .re.? 

What .re the f.ctors. positiv. .nd n.g.tiv.. which i«p.ct the sites' 
guidenc. progr.B? 

7. Vh.t is th. 1.V.1 of cli.nt s.ti.f.ction? 

8. HOW do counselors perceive their role in rel.tion to district go.ls. 
district polici.s, .nd .chool sit. missions? 

9. Wh.t n.w or innov.tive g«id.«c. pr.ctic.s .nd proc.dur » to 

promote better guidenc. progrMS? 



1. 
2. 

3. 
4. 
5. 

6. 
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M*t-h<idalo.T — Stcondary. Tht qutstiont abovt and othtrs subiuaad u«d«r MCb 

ISIdIi" orgwiMtioiul .y.t«.. to d.t.il .p.ci£ic VA\V.b f 

SdilidMl potitiont iKtbin th. ort«nl««tion«l .ytt... and to ••'•"f'J 
bMklroJUd ItBinnt irtiieb to .win. oth.r d.t.. lb. doc«.«t. .x«nln.d p.rt.iB 
to goidane. both witbin and outsid. th. district: 

• Th. 1-12 Conpr.h.n.iv. Guidane. Frogras 

• Th. poliei.s and proc.dur.s of th. district 

• individual site plans 

• District dir.ctivos and eonunieations 

• Stat, and national publications r.lating to guidane. programing 

• Ex.Bplary .valuations £ro« ot'a.r stat.s and districts 

•....If. «f this analTSis «.r. v.rifi.d and eorr.et.d as n..d.d by lnt.rvi.ws and 
ri^irsi^L'Iuh'SJJtJirt. V .it.. «- th. Cuidanc. Dopart-nt. 

various surv«y and int.rvi.ii instr«i«nts »<r. ""t'^t.d to g.th.r dat. fro. 
gSwc. populations at th. ..condary school ^^V'^* ./'f.^r l/t '^^^^ 
eounsalors. in-sehool eouns.lors. eara.r eouns.lors. and "strict ^^-.J^" 
».r. surv.T.d usint a two-part instruwnt. Fifty parent of th. eouns.lors 
T:»ond.d FarV A* Jid fifJy parent to Fart B. In Fart A. ;.-l»«>«-«f » 
HIS Tindicat. "HOW Much Couns.lor Ti-ZEn.rgy is •"^-'fi^.^'J' 
Ind th.n to not. th. ad.quacy ot '>P^»\^^oi ^^^ ^^^^^^^^ ,U«tio«Il 
r.spond.nts war. ask.d to rat. th. d.gr.. to Which 33 program or situaiion«i 
.l.a.nts inpactcd couns.ling and guidane. s.rvic.s. 

Ai.a.t- 100 D.rc.nt of eouns.lors and h.ad eouns.lors eonpl.t.d th. •^^•y* ^ 
iSur"°r.sV:n". r.t."was attain.d -ith ad.inistr.tors r.sp^^^^^^^ 
.valuating -.mbars of th. eouns.ling d.part«»nt. Th. 
JoSelori and distriet eouns.lors r.sponding was 1... than 100 
Additional distriet eouns.lors' l».«.Ptio«. i^'* t-th."- 
aurv.y. Additionally, an 18 it.a qu.stionnair. was eompl.t.d by all ""rict 
"rsJiors to addrasi'spseial quastions and eone.ms r.lativ. to thair part in 
the K-12 Compr.h.nsiv. Guidane. Frograa. 

EKtansiv. aetivity logs w.r. hapt for two «,«th. by f our ^"J-f/^lZ/^I'^S: 
th. junior high l.v.l and four at th. s.nior high l.v.l. ^yi."^^* ^1^^^'* 
;«ifying thos. aetivitias on whieb eouns.lors sp.nt .ost tii... .n.rgy. and 



rttourctt* 



one. th. data providad by th.s. .ury.ys and aetivity logs r.e.iv.d J'."*!"^ 
Im-w.!. int.rvi.ws war. conduet.d to r.ass.ss ar.as of eone.m, inv.stigat. 

Vuistiois JJi^rbH :ris.n. .nd do eross-ebaeking to insur. corr.etn.ss in 
III intlroMtation of data. At aaeh saeondary aehool. on. eouns.lor and ^th-r 
S: Jl^d Tou^slirr or .n':d.inistrator war. int.rvi.w.d. This proe.ss produe.d 



83 int.rvi.ws. 
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Stttdm turveyt wert giv.n to r«pr«««nutltr« class** at 36 schools in gr«d*s 7 
thJoSh iT Each survsy cont.insd 56 obj.ctiv* qusstions using tithtr . 
mJ-Joint scl. or . Y.s/Ho r.spons.. Four .ddition.1 it.« wr. i»cl«d.d to 
..tw data bast collactad by op*n-*nd*d quastions. Appro«i«ataly 12.260 
!n«5ary school studant. racaivad survays; 8.853 T.lid survays wara ratumad 
for a 72 parcant rasponsa rata. 

All sacondary taachars (2.373) racaivad ona of two f onu of a "^^^ l^^'^ 

achoad th* questions on the studant survay; 1.327 i»ara ratumad. for a 
56 parcant raturn rata. 

A tyrant talaphonic survay assassad parant satisfaction irith tha guidanca 
Mt^icas at tha saco„d.ry l/val. Fro. a .«n»l. of 950 par.nts randomly drawn by 
Sin 5Jlt«s. 715 (75 paVcant) successful talaphona intarviaws wara c.rriad out. 

if.t>t.«<iMo*« — Elcoantary. Bacausa tha dalivary of counsaling sarvicas is 
SnslSP.t-th.^4fl=Si;y Uval. thraa ..P."t. /-t. -^l^VrVnrMl^rmr^ 
vara davalopad for usa at that laval. Each was ad«inistarad during March 1987. 

A staff survay want to all ala^ntary sita administrators, all J'^J"* 
t.achars all school nursas. and to a 25 parcant sampla of K-6 taachars. 
I^jSlil; ragular classroo.. bilingual, and Ciftad and T.lantad Education (GATE) 
tlicharsT The survay assassad tha dagraa of staff awaranass. usa of. and 
slJisfaciion with tha prasant counsaling progra.. It also ••J^*^ X\ . \ * 
MMM^Int as parcaivad by sita parsonnal. Of tha survays distributed. 584 
returns were usable constituting a 50 percent return. 

All ele-entary district counselors and guidance aides received "^y* ••^J»J 
for their perspective on the counseling program at their sites and for 
SLrilt Jn on t'hair delivery of service.. There "r'/^J*'"";* 
" return rate of 84 percent. The same survey was distributed to -ttendance 
lida's at the ele^nt.^ -itas. a. their job involves coun-eUng services On y 
t»n Attendance aide surveys ware returned, and of those, tour naa ummn 
cliplttrd. Bac.:;: of tha? low return rate, attendance aide results are not 
included in this study. 

A short student survey was designed for administration at 

sir Students in 172 classrooms completed the survey, representing -bo-t JO 

; «ent or*th. total district upper elementary PoPJ^J'^f • * "'^•^ 

24 items, and used either a five-point scale or a Yes/Ho response. 

All three surveys contained parallel questions about '""''^^^^Vlilu 
needs. Both of the staff surveys included open-ended items designed to elicit 
additional needs assessment information. 
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IV 

FINDINGS 



."•iMtlon qwttiont £or.uUttd by the ?rojtct •dvl.ory " 
Ind d!t. trMtMnt ar. ditcuts.d under ..eh of th.s« qutttiont. 

^ ^ th> philo»ophif and thgorio i;hich luidt the jyddgnce grojrgl 

If philcophy i. to b. d.fin.d • "-^-'V «Ut^ 

undTrlyin, principl..." tb.n ^^•^X ^i\^o Cit, ^^^^ 

guidts tht guidnnct progrn. in tht 8«n .^^^J^ Mo 

.-:;rcrt.;«.r .uid.nc. prog,- 

;r pTrticuUr p.ycbologic.l or pbilo.opbic.l t..cbing c.n b. cit.d 
influencing tht direction of tht guidwct progr*«. 

philotophy but • litt of "-utt do" dirtctivtt. 

• "Counstlors mutt work with itudtnti..." ^ 

• "Cuidanct activititt -utt bt t.ilortd *\ . „ 

• ••Meaturablt parforMnct objtctivtt -utt bt dtvtloptd... 

A ...pit of .it. guidanct 'rndTir.Si.V '?o.t'of 'siii 

rtvitv and critiqut of ntwly T?!?* ji^^^ som bavt purpo.t 

convention of Ptbruary 1986). Thi. plan ^" ""^/.^ ' ij^; appropriatt 

Suidme. .r tk. pr.ctlc.l »e...itl.t ?' ?^ If ' ;"„J.;ii„ «».r th.«r.tic.l 
Itading to dtgrtt. or Pupil Ptr.onntl Crtdtntial.. 
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inttnritv. 

W>«t art th« policiet and procedure! which direct the HECSl 
_ Education Code which relate to the echooli are 

Jnud iJcaui thro'uVh "e^^^^^^^ "Procedure.. " PoUcie. foj-ul-t.d 

Si'uS actii~ o/the hird are i.pl«.»ted through ^^^'•'^^Jirm: ^ 
Which they are translated into required actions. In September •» 
SJ:Jend.n't analyt exairined all policie. and »7;"*"J^ 
i.pHcation. for. coun.eling and 'S"ralTf Vhe ni; 

jreJr. re V'^a^U^ ^h.";i re^p-^^rJ.iUtie. o. 

couMtlors: 

all erternally funded progrw, integration prograaw, 
■elected regular and special district programs. 
No. 4621 (E7/85) District counselors' crisis team 

junior high/«lddle school, of progra. choices, or 
courses required to met college and career goals, and 
of the iUortance of careful course selection during 
secondary school years. 

2) Iwlement guidance and counseling programs and engage 

practices which result in equal access to 
educational opportunities for all students. 

3) ProK)te practices which encourage students to aspire to 
hither-level courses. ^ j 

4) CoiBplete a four-year educational plan for each student 
during his/her eighth-grade year. 

5) consider student assessmnt criteria (such as the 
student's aspirations. norm-referenced tests, 
criterion-referenced tests. diagnostic 
professional Judgmnt of staff members, career-planning 
KJellorJ. parenVand ttudent choices, and graduation 
rlJSwJits) when advising atcdents on course 
selection and when placing students in classes. 
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•dvanetd eoursts to 
hat •iHo«iis» mvm BwiMWit^ challtnglm 
that b«it M«t graduation and eoUtgt 



appropriattntst of ragular eourtat, troeationai cn««.-. 
Sldglng eoursat and praetieas. and advanctd cott«tt to 
•".»Jt that .t«d.ntt art tchadulad for challtnglng 



eourstt that wmm^ 

adaittion raqulramnta. and bast achitTt fulfill«tnt 
of atudtnt aapirationa. . 
7) Providt individual and group eounttling wd 
infor«tional ....ion. on availabl. P'o«/-" "J 
r.quir.«.nt. (including ..rvie.. for .pacial n..d. 
■tud.nt.). 

in addition, .on. r.vi.td procdur.. al.o indicat. r.apon.ibilitit.: 

Mo. 4235 (R8/85) GATE identification 

Wo. 4236 (R3/86) GATE PW«"^P;'"' ""fj""", /.jSO) 
Mo. 4243 (R7/85) Comp.n.atory tducation/bilingual 

M.»«,b -..-ri*- ..ud..t. .t. T.t d.H«* .. '"yjj 

t«Jb »t«lt." .nd for "l«.l.»»t of p.t.i.ti in »to,t« ,U«.li... 

AceordUi to Procdui. "o. «I» "'7^iVr b *|hi ""d «« couBMlot for 

.tudoot. pot .ouDMlot .t Vi. oMtrtioirt inct«« m .OUKMlOI 

•.::ix«/. ::rr.; i'.h"."bt"J/.*r;»i ^Ji;.fnti .r..- to co».....t.. 

contribute, to coun.alor.' f.eling. of ov.rload. 
Al.o.t all .chool. .l.ct to u.. "^'ool -.^'^JiS'^^^^ 

coun..ling formula. Such "■«>«"V*i»Veh«^ C^o'ISnt ?rogr« di.trict 
Chapter I progr«.. th. .tat. 8'^^ otT.r intur"io« fund.. 

di.cr.tional fund.. VEEP fund., "•"f '.'jf;*, •?? »d ..nior hifh principal. 
Tabl. I .ho«. th. r..ult. «>/ '""HiiSt!" p/r.on^l ^iJ^^^^^^^^ c*onv.r.io; of 
don. in 1986. Ba..d on C.rtificat.d ;*"°»^%JJ'g\o^ the 
$36,135 (1986 figure.) .econdary .chool. .pent « murr 

coun..ling program in 1986. 



TABLE 1 

IM6-87 tttOCATIOI.. MACE. »» ^^'IS^T.^n^'t^i^''^ 
AT MIDDLE, JUHIOR HIGH, AHD 8IHI0R HIGH 8CH00L8 



Sch ool 

B«ll 
Corrtia 
d«Fortola 
r«rb 
Kdlltr 
Kroc 
Uvis 
Mann 
Maraton 
Meaorial 
Montgoaery 
Mttirlands 
Pacific Beach 
Parching 
Rooaavclt 
Standley 
Taft 

Wangtnhtiv 
Vilson 

Claireaont 

Crawford 

Hanry 

Hoover 

Kaarny 

La Jolla 

Lincoln 

Madison 

Mira Mesa 

Miaaion Bay 

Morse 

Point Lome 

San Diego 

Serra 

University City 

Garfield 

Goapers 

Muir 
SCPA 
Twain. 



Enrollment 

2,320 
864 
732 
850 
656 
830 
832 
1,335 
872 
1,038 
898 
977 
803 
990 
1,086 
1,072 
542 
1,730 
1,593 

1,215 
1,799 
2,330 
1,967 
1,358 
1,362 
824 
2,187 
3,513 
1,708 
2,127 
2,141 
1,380 
1,986 
1,428 
592 
1,628 
207 
950 
446 



A llocated 

5.46 
2.03 
1.76 
2.00 
1.58 
1.95 
1.96 
3.11 
2.05 
2.32 
2.11 
2.30 
1.89 
2.30 
2.68 
2.52 
1.28 
4.07 
3.74 

3.0 
4.44 
5.75 
4.86 
3.35 
3.36 
2.03 
5.40 
8.67 
4.22 
5.25 
5.29 
3.41 
4.90 
3.53 
1.46 
4.02 
• 51 
2.35 
1.10 



used 

6.0 

3.0 

2.0 

2.0 

2.5 

2.4 

2.0 

4.0 

3.0 

4.0 

3.0 

3.0 
2.6 
2.0 
3.0 
3.0 
2.0 
5.0 
5.0 

3.0 

6.0 

6.0 

5.0 

5.0 

4.0 

6.0 

6.0 

9.0 

5.0 

6.0 

6.0 

5.0 

6.0 

4.0 

5.0 

6.0 

1.0 

4.0 

7.0 



Pi fferential 

.S4 
.9> 
.24 
.00 
.92 
.45 
,04 
.89 
.95 
1.68 
.89 
.70 
.71 
<.30> 
.32 
.48 
.72 
.93 
1.26 

.00 
1.56 
.25 
.14 
1.65 
.64 
3.97 
.60 
.33 
.78 
.75 
.71 
.59 
1.10 
.47 
3.54 
1.98 
.59 
1.65 
5.90 
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■tiow ar* dtiisMCto tht aaDdaUi) of th* 4iit;iet procsdurss isfactisg 

comttling and guidaact aost dirtctlj. Apptndiz B list* 106 othtr proetdurts 
having iaplieationa for or iapact ea eounsaliag and guidinet. Furthtr 
diaeataioB of tht lapaet of thasa polieiaa and proeaduras will ba givan in tha 
prafaea of that appandis. 

Polley Analysis: Counttllng/Gutdanee Projtet 
Prooaduros having nu^or impact on counaabra: 

lla447S (attoellw 10/21/aO 4pp. 

Oaalgnalton and Rtporting «r Progrnn/Projaet PaiUelpallon 

Mandatas eompilation of Ihto oTttudanls participatino ki al axtamaHy fimdad prognmft. al 

intogration programi, aalaetad rigulirand ipadaldittriel progrwnt. 

No. 4621 (afl*ellva7/1/ai)4pp. 

DIatrlct Counialor Criait Toam 

EstaWishM a ttam of 20 district counialon who may m eallad away from lhair ragular 
aasignnwnta to rocoivo additional irainino and rasponalbnitlas for intarvoning tot eriaas during 
tiatimaofaeriala. 

No. 6720 'Effaetlva 1/6«S) 4pp. 

intormatlon aystama ManagamanI 

Mandatas that tha district wil provida for tha aa^abiiahmant and implamantatien of data 
procaaaing Mormation aystama to maat tha naads of varioua managamant functlona. ImpBaa 
that aita toiformation ayatama (a.g.. counaaling programs/mastar aehadulaa) wM ba part of tha 
Oiatriefa cantral automatad ayatama. Ceunaalora aro rasponsWa for uaing Proeaduraa Noa. 
6705 and 5710 whan programming atudonla. 

No. 6020 (Effaettva S-lf-aS) 6pp. 

Classroom Orouptng Praetlcas and Counaaling Proeaduraa 
Mandatas proeaduraa for aaaigning atudants to clasaas whik;n wH rasult in oqua! aeeaaa to 
odueational eppoftunMy for al atudants: daKnaatas goals lor grouping Oifiad and Talantad 
Education (GATE), UmHad English Proficiancy(LEP) and Spaeial Education atudanta; dalinaatas 
7 etjadivaacounaalorswinachiava in thair counaaling praetieaa 

No. 4215 (Ravlaad a-16«) 6pp. 

atudant idantllteatlen for Olfiad and Talantad atudanta Program 
Mandatas that taaehars and oihar achool ataff (totdudbig ceunaalora) uaa raaulta of group taats. 
academic paribnnanea. and personal obaarvation of atudant behavior at basvs fbr focusing 
attention on atudants who era bsBavad to have axiraerdinafy capaMity. or potential for 
axtraordbiaiy capability, in one or mere of fto three eatagoriea defined in Saction C J of this 



No. 4296 (Revleed a-27-a6) 11pp. 

atandarda for Programming and Evahiating Olfiad and Talented atudanta 
Delineates apaelfic proeaduraa lor idamHytoig and programming GATE atudanta. Thia procedure 
and tha ana above (No. 4235) in^ that ceunaaleia muat hnow the atudenta tot their caseloads to 
Obaanraavidencaefanyofthaidanlircalionerilariaandtomakafaferrala. Theaverage 
eeunealor caseload to 425:1 «l tha Junior Ngh and 405:1 ail the aenior high. 

No. 4241 (fltvlaad 7-17-a6) 6pp. 
Coinp§nMtofy Sducilloii 

OuWnaa programa eevared under aen^anaatory edueaHen toteluding bilingual education. Haa 
fei^ieationa for aounaalora «t atoa houatotg WKnguat pregrama where the etudenta' heme 
language needs lo be aaseaaed and LEP atudanto need to be programmed htto appropriate bilingual 
id claaaaa.Couf»elorsnaadtobefamMarwithPrecedureaNoa.4250and42Sl. 
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^ ^ ti.. or..ni.«tioB«l »tructuri of eounMlint «nd 

rthabilitation eounstlors 
. Ih. ..l..ti.n .Bd ...lr-..t oi th. iB-..l»..l c.»..ll.. e».dld.t.. t. t». 
list of qualifitd applicants 

. Ih. ....bll.h«n. .f r.l.. ,r.c.d«r.. ,«.n.i., f 
district 

• The dtvtlopment. tvaluation. and approval of sitt pUns 

. Th. idantification of staff d.v.lop«nt n..ds and th. coordination of 
appropriat. ins.nric. 

eounstlors 

1. .ddltlw. rt. dlr«..r ch.lt. . di..tl.t .dvi..r, ..-It... «.t a^d.n.. 
M*"Lloif .t.ff , I«r.«t., .«d c.-«.ltj «.!>.».. 

C»un..l.r. tWt. Wtrlct ..r,l.... th. 

L"Kh'n.t'7.^*^i'dir-i^.T.v.Vt? Xd ....... 

staff. 

coordination of s.rvic.s: 

• B.t«..n school and par.nts 

• B.t«..n school and eo»unity . . . ^ courts and probation) 

• B.t«r..n th. school and public ag.nci.s J»* ^ 

• B.tii..n school sit.s (as in plac.i-nt of stud.nts) 
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1 soboL oraMnoic nvi^kii 






1 SnPMBM 

1 MHmini 


MRM 
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liar on Special 
bi Ctarl«iQHl«* 



-M2 Site OiidMM PUm 
-Ibur-ltar Flam 
-Aasbta witli Head Gbimtlor 
ODordiMtini Hratlnti 
-UalaoawlthaMr 
-ScholanMpi 



1987. 



Hoaitknlw 



EOUOffiaM. SQtVIOBS DtVtSDN 
Anlatant SaperlHtcnfcntt 



GUIIMCB SERVICES DtflRDCIir 
Dinctort 



QWEER BEVEUnEW QWHSBJiC WIT 



OoordiMtors Anfthonf Woe 

fluverria WcMloation br 38 wit 
ataff 



ftoKm iMiiowiibiUtif 



De«alopaei*AfK«tlonal 
M«bllitation OoonNlora 



^Id Later Lm 
^)Gcu|iationBl Tnlniii/R»t lUilh 

School Career Ooamtllni 
•Oob Itev«lopaei*/PlaeeMfik Serrlcei 
-career Omter Operatlono/OKeor 

Reaourea - Staf f/OoTMnity 
-SuMer talnim 6 Bducatloa 

PrairM (8BP) 

-mn/Rii't k Vw|^ fcciultaent 
^JecfcVbrkiybilltjr 
-Other Ubrie-nUtKi ProgrM for 
Bam«leally/AeadMlcally 
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th*T strvt •••l«t«ttt •uptrvlsori of •tt«i»d«nc«, li«l«on for 
id?^^^"^^.n./.r." cri.1. t.» ..rvic... .«d .t.ff/p.r.«t r.^ourc. .nd 
traiftint. (8«t Appendix C for eonplttt job dtseription.) 

m th« 1986-87 school yt.r thtrt wtrt 101 district count.lort P"^"/f« "r'*'" 
to .11 K-12 atudtntt. TWO District Counttlor 8up«rvitort givt dirtction to 
5?.tVict\iLVlor7. -Both b.v. r.Ut.d duti.. coordi«.ti«, "//f^- n'ritJ 
• K-12 b««i«. District count*lort art suparvistd and tvaluattd »>y/;* J*"*!*" 
CottDMlor Suparvitort and tbt Dirtctor of Cuidanct. Principal! of •i'tt whtra 
MHct counaalor. ar. assigntd tacb ytar providt input to tho.a tvaluation.. 

Tht Caretr Davtlopinnt Coordinator rtportt dirtctly to and J^^^J Jj* 
•uptrvision of tbt Dirtctor of Cuidanct. Carttr DtvtlopiMnt Coimttlori -rt 
iMiantd to ttcondary aitts and work undtr tbt ftntral direction of tht Carttr 
;:i!KJ«.it SoHilaJor. Tht .ajor rt.pon.ibilitit. of tht Carttr D.vtlop«.nt 
Counstlors art: 

• Proctssing of work ptr«it applications 

• Carrying out carttr guidanct tducation and activitits 

• Suptrvising work txptritnct tducation 

• Dcvtloping Job opportunitits and placing studtntt 

Tht Vocational Rtbabilitation Counttlort also rtport to tbt Carttr ;«vtlop«»nt 
SJrdinator. Thtir ^Jor rtsponsibilitits art providing carttr dtvelopistnt 
-'• tairvicts to studtnts in sptcial tducation circuBStancts and curriculun. 

V 

Stcondary htad counstlors and in-school counstlors art undtr tht °f 
aid art tvaluattd by sitt administrators. Counstlors art chostn by P'iwJPjl; 
?or sitt posUions afttr thty havt bttn ctrtifitd as appropriat.ly 
tJ^ough thTdistrict approvtd tligibility proctss for which tbt Dirtctor of 
cuidanct has primary rtsponsibility. Counstlors follow tht •«»• Bid 
Soc!d"ts followtd by itachtrs. Tht Dirtctor of Guidanct ^ol** J 
S^tllJ in..rvict/coordinating .tttings with htad counstlors. (8tt Appendix D 
for complttt Job dtseription.) 

Bach sitt has tht rtsponsibility to dtvtlop a sitt 8'|f^*"«* P^*" V"tiv« 
Itstssti^nt of tht uniqut nttds of its studtnts. staff and ..^i'.^'^Ji 
of tht sitt Plans should addrtss tht nttds rtvtaltd by tht asstssaent. in 
:5dition ..ch objtctivt in tht K-12 Co-prthtnsivt Guidanct Flan .ust b. 
-tftrtnctd through appropriatt activitits in tht sitt plan to show 
;«JiIJrtility for* that objtctivt. Sitt plans and updatts of thost plan, art 
rtvitwtd and Judged by a proctss aandattd by tht Dirtctor of euidanct and 
HpriJId by tht Ideational Strvicts Division, flans art ttwritttn as »«c«—'y 
;hS^found^acking in any tlt^nt. flans art tvaluattd and ^^^^•^ y^^^^^^' 
Bttdtd. Each plan is rtwritttn and rtvitwtd tvtry thrtt ytars. Staff, studtnt, 
partnt and conmunity involvtatnt is aandattd. 

An analysis of sitt plans shows -uch variation in tht configuration of 
SsJOTsibilitits. At ont sitt. tach counstlor »ay bt dtsignattd for a 
HsSrs b ty! FofiSsJanct.'counstlor A~y bt rtsponsiblt for counstlin, and 
progr^s rtla^ing to financial aid. counstlor B for coUtgt stltction advising 
nSIIlor C for tducational progra. rtvitw. and counstlor D for ad«inisttr^ng 
tJr".Ung progra.. At anothtr school, ont counstlor or tht htad counstlor My 
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th* platming of tht progrca. 

diltSJt coiVtlor. .r. r..pon.ibU for th. coordto.tion of .11 
.ilillM.. Md tht .uptrvition of guidaae. .idtt. They irork dir.etly with 



ttM. 



Guidance aide. ar. altc assigntd to .l.«a«tary lehool tit.t. and ar. 

luth of th. d.y-t»^ay guidane. aetiviti.s nhieh oeeurt. Thay ar. •kill.d 
^'ra"of...ionVl. S^^^^^^^ .r.. of guidjnc. working und.r th^ coun..lor.. 

dir.ction in d.v.l«p»«ntal and pr.v.ntiv. activiti.a. 

Coun..lin8 C«nt.r. . Sine. 1974. th. Cuidanc. "•Pf'^^"' J" Vh?Vt«cJSJi 

IrL« Itonrcount.lor. al.o wak. clattroo. pr.t.ntation. and J"*"' 
* rr»<.iVi.. at a way of r.aehing aor. ttud.nts, t.aeh.rt, and par.ntt. 
J«rm";9?oi*\h\ 107\l.i^^^^^^ coun..ling c.nt.r. in 

optration. 

«... .f u. .«..." «. .i^iT c.ii.d tb. "f-"""''"*"?'"'" 



CorKd a. lie.n..d social vork.r.. and thr.. hav. a Maat.r'. in Social Work 
d.Ir!. ai ha*. ~tt.r'. d.gr.... Ilin.ty.thr.. parent hav. th«i' '"j" 
i:;:a:;.l •arvle.. cr.d.ntial.. and 19 parent ^l\\^::,'^ll'^X.r ^ l 
Counseling licniee. One has a doctorate in education, and one other is a 
licensed psychologist. 
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Coiitntatory Education Progrw (CE?^. vr * „n,, „ists In 

^oSm tii p.r 398 .tud.nt.. ^r-nt r.pr.Mnt. th.^^^^^ 

on .if thr.. d.7. p.r -nd jn nil 

• ratio of 1:213.3 itudtntt. The nllocntion of tU»»nt«ry coun • 

■itts ii prtitnttd in Apptndix E. 

What at. 1^ ISaii JSi £bi«cti2«i of th« 1:02 Guidanc. ProgriT 

. ».r.».l/««:Ul: T. .».«« th.. .11 .t»d..t. .chi.» ,«.«.! "cUl 
growth. 

page 5.) 

originally, .ach goal cont.i».d th. ^\opport«^ 

rnSUid^ .:rt-^^'.ctto^^^^^^^^ 

pj"l.i« of th. oppoJtonit, for d.v.lopin, tbo.. obj.cti^... 

TH. E.12 Euldanc. obj-tiv.. con.titut. th.^ U.^^rVVoTtMn \n St 

p.r.onal/.ocial domain th.r. ar. d..cribad a. "obj.etiv.." 

Jducational and t.n in "7" »Un" ar^^^^^ or .ctiviti.. 

th. .tat.i«nt. ,i^.n in th. ^^^^^ Juidanc. Wan ^r.^^^^^^^ ^^^^^^^^^ 

to b. carriad out. ^fc* °' JTit. th.ir plan, and i*h.n judg.. 

>i..int. Thl. "••**V"'"""**\;h"ii. £ori„^^ th... plan.. It i. a 
.tta-pt to "f. J?itt.n ?n !j«Tf .tXant outco.... but th. 

lltcl^^^^^^ - ''^"•^^ 

tht »l« illuitt.t. th. point: 

l.l »t«i<l. «« ..rl, ld..tifi..ti.n t« .t«d.nt. .K,.ti..cl.« .cbi.v.«.t 



A wll writttn objMtlv. rtould statt! 

1. Who 

2, Hill *o what 

3. Bndtr what conditioM or whtn 

4, At what Itvtl of proficiancy 
5^ At ■•••urtd by what 



mH? objtctivet in tht '^"VJ^VJ. r?£^^^^^^ -or. than ont .itt 

.nd district objactivta will oMm^Jm art litttd and ti«.lin«i 

;bj.ctive. Activiti.. which carry ^^^^Je^^^ Tha quality of .it* 

privided. (8.. .xai.pl. ^o.^arVVtat.d in t.ni of activiti.. 

ableetiv.. vary from .chool to .chool. Mo.t ar« 
ojportunitie. a. oppo..d to .tud.nt outco-... 
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CWICATIOHAL POHAIlt 
1986-87 

Coati 

fopuUtiM ItnrHt Studmts* Grades 7, 8 and 9 PerionCa) Rctpontibltl Head counselor 

Resource teacher 
All counselors 

I9is-ii ivAUiAnoii niOH puviovs tcari 

1 .6.1-1 .CS I^MOty-alclit raftrrals ««<• «ada to tha Rasourcfj Spaeialist bjr teaehera and eounaalops for aeraaning and 
MiHiaiiltatloa. Fbnp atvdanta vara plaead, thraa in tha SGI pro g raw and ona in a apaeinl day class. Thara la a dafinita 
far support of this prograa hf araa ICP taaM. Rs c oaw un dationa - Continoa progran object iva for 1986-87 achool yaar. 
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1.6 Wf Ana 1987, atvdantt ^fith poasibla laam- 
init diaabilitiaa will havo baan rafarrad, 
aasas&ad and placad Inan ap prop r iata progras 
tot tha laarning diaablad. 



t (Seraan vafarrala. Gvaloata and placa in 
•pproppiata ooyrsa of atndy) 

lafarawead to Diatrict K-II Cuidanca ObjactiyaCs 

K.12) (3.1) C2.ill •(2.7.) (2.1U (2«12) 



KkI: 



1.6.1 Reviaw on fbldar of salactad atudanta 
fop low grades and taat acoraa. 

1.6.2 Salactad atodanta rafarrad to Rasourea 
Spaclaliat for seraaning and aaaaaaaant. 

1.6.3 Qualifiad eandidatas plaead in aithar 
Saall Group Instruction or RSP. 

1.6.i» Counsalora/Raaourea Spaelaliata raviaw 
learning diffieoltiaa with appropriata 
taaehara. 

1.6.S Rcsonrea Spaeialiat nakaa anrnial raviaw 
and datansinaa futura attidant naada. 



TimiWE 
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1966-87 EVAUMTION PUN (INCUlOE CXPBCnD 0U1€0HES)l lAnticipatao goax acnieveaent: On goih^ tNl^4i^;«Vl'ltat\S(l) 
1.6.1-1.6.S DD Cis sa n t maibar of atvdanta provided aanriea in learning handicapped pfogran. Continoa idllow-up review of 
eartifieitad eaadidatot. Oondttct stwdant/parant/taachar (RSP) evaluation. 



1986-87 OUTCONEST 
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•rh. l..t r«vi«w P«Ml for sit* pUw. io th« •«m«r of 1986. coMiit«d of • 

!I!l!«i!nt Itvitvs at* prtstnttd to and diseusstd with individual site 
:::n^:t' .«d Vuid" c. p./.o«n.l b, tb. Wfctor of Cuid^ic. J^JJ* 
TI!kK. in any atpaet. plana «iat b« rtwritttn to •ttt 
i::ti2ibility Lr o^gaViai!, and .up.rvi.in, tbi. r.vi.w jritb tb. 

D.parti^nt. Analy.i. of 1986-87 plan. bay. tb... d.fici.nci..: 

• Obj.etiv.. ar. low l.v.l. not .tat.d in t.r.. of ob..rrabl. atud.nt outcow. 
but in t.rw of opportuniti.. provid.d. v«,«i«- 

• Obj.ctiv. outcoJ. ar. not Ma.urabl. or Ma.ur.Mnt 1. in.xact. cu.b.r.oii«. 

. JjiSlHrSmlct obj.ctiv.. vhicb activiti.. ar. d..itn.d to «.t ar. 

not el.ar. ^ i » j 

• ll..d. ......Mnt data ar. oft.n vagu. and unrjlatad. . . . 

• Evaluation data pr...nt.d ar. oft.n not u..ful for accountability and 

• lifwwiid obj.ctiv.. in K-12 plan oft.n do not .p.ak to tb. ..». iaau.. a. 
tb. obj.ctiv.. in tb. .it. plan.. 

tnt-.rvi.». conductad for tbi. .valuation .bow littl. intrin.ic .taff involv.«.nt 
rt;;'Vlan l^t'^Jction proc... Plan. •"•""^f^^^^^^^^ 

iiSu^eio-T"^^^^^ .urc.'':orr^"^.v.ti^^^^ 9 :.. tb. 

.Uuf iid .0 "bit r.lativ.ly f.w obj.ctiv.. ar. .i«f l.d out for 

Ctnttr.) 

JounJIunJ ..rvic. d.fin.d by tb. K-6 Co»n..iin, Handbook a.: 

• D.v.lopMntal - pro«)ting tb. po.itiv. growtb of Z*"*?"" . , . 

• pJlUJSI. - attlnding to aarly warning .ign. in .tudant b.bavior. and 

• IteMdUl -%irtiSI"itb .tudant. wbo bava cbronic or ..v.r. probl.m. 
ll...ntary .ita guidanca plan, addra.. tba 17 objactiva. witbin tba domain 
SrIlIJ! 7nd da.crVba activitia. for aacb laval for .arvica. Appandi* F i. a 
diagram of tbi. organitational .tructura. 

ir^w adaquata ara tba.a activttia. in ajch araaT 

A aurvav producad data ralativa to .acondary ""W^lo' .•"^'i' 
idaV«c/of tba.a activitia..* Forty-thraa ita- wara on tba aufvay. witb 16 in 

W(Saa AppandiK G for tba .urvay and fraquancy ra.pon.a. to aacb ita« by nuib.r 
and by pareanta.) 
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the Educational DoMin, 10 In th« Porsonal /Social Domain, and 10 in the Ca»tr 
Doaain. Savtn ittat addrttttd gtnaral guidanca activitits. For tach awrvty 
itta tht vtipondtnti tstiaattd how auch counaalor tiae/tntrgy is givtn co a 
particular activity. Thay than assassad tha adequacy of this tiae/at»rgy 
•spanditnra in aaating tha naad raprasantad by tha activity. Thtra irara Jll 
raspendants in total for Fora A of tha survey: 

* 15 Adainistrators 

* 19 Head Counselors 

* 59 In-8chool Counselors 

* 9 Career Counselors 

*■ 9 Secondary District Counselors 

Activ ities which consuae aost secondary counselor tiae and anergy. Tahla 2 
shows the tSpTTactivitiaJTR otft, which consuae the aost counselor tiae and 
•nerty for counselors, head counselors, and adainistrators coabined. Hot all 
these activities appear in the top 11 of all three groups. For instajce, 
-providing inforaation to parents, teachers, and students post-seeoriary 
opportunities, " (Itea 16), appears in the top 11 of rLfJi^l^JJ 
group but not in the "all- group. -Organiiing and conducting 'J 
recognise positive pupil behavior or achieveacnt- (Itea 27) appears in the Jll 
group's top 11 but not in that of the in-school counselors group, where it is 
eleventh. The ranking of the activities for the '•all- S'ouP ^J! 
follows closely the ranking of the in-school counselors because their ntnber is 
over twice the nuaber of the other two groups. 

TABLE 2 

COUNSELOR ACTIVITIES TOP ELEVEN ITEMS GIVEN 
TIME AND ENERGY IN ORDER OF PRIORITY 
FOR ALL GROUPS 



Itea 
Huabex 



Item 



Mean 
Responae* 



Assisting students identified as experiencing achievement 

or behavior problems 
Parent conferencing 

Providing academic counseling to individuals 
Assisting students in course selection 

providing counseling to individuals to assist with personal/ 

social growth 
Prograaming for Promotion/Retention 
Conferring with teachers about an individual student's 

•ducational performance 
Providing counseling to individuals to assist with appropriati 

occupational choices 
Providing information to parents, teachers, and students on 

post-secondary opportunities 
Administering standardised achievement or aptitude tests to 

groups of atudents 
Organiiing and conducting activities to recognise positive 
pupil behavior or achievement 



1.19 

1.33> 
1.3B 
1.44 
l.» 

1.47 
1.49 

1.67 
1.87 
1.93 
l.» 



*l«High: 3«Low 
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Mm^n •etlvltUs apptar in tht top tan for all thrw groups: ad«inittrator«, 
JJS cJJnsIlo". aid in..chool coun.alor.. Tha.a activiti.. ar. li.t.d i« th. 
ordar of tha rankings of tha in-school eounsalors: 

• 21 Assisting students idtntifitd as txptritneing achiavtaent or behavior 

probleas 

• 8 Parent conferencing .1.1 

• 17 Providing counseling to individuals to assist with personal /social 

growth 

• 2 Providing acadetiic counseling to individuals 

• 4 Assisting students in course selection 

• 5 Progr earning for Pronotion/tetention 

• 37 Adninistering standardited achieveaent or aptitude tests to groups of. 

students 

Since narent conferencing (Itea 8) focuses on soae aspect of the student's 
liU U see thVt those top si« activities receiving the ao.t attention~as 
ittoted to by all three grSups-are those dealing directly with the acadeaic 
w5 personal/s'ocial life of the individual student. The test 
activity (Itea 37) probably appears in the top ten of all groups because of the 
increased testing required in the last three years: 

• Grade 9 court-required CTB8 testing 

• Grade 8 California Assessaent Testing (Writing Saaple} 

• Grade 8 Aaerican College Testing, Career Planning Prograa 

• Golden State ezaas 

"Parent conferencing" (Itea 8) ranks so high on the Htt because the following 
recently aendated district policies require it: 

• Four-year acadeaic plan conferencing at grade 8 

• General acadeaic review conference at grade 10 "•"'•"i^, . ^ 

• Mandated conferences associated with the proaot ion/retention policy 

• Mandated conferences associated with proficiencies 

Parent conferencing will continue to grow as a counselor "•P««»*""2 
state legislation requiring interpretation of test results is iapleaented. 

Activities which consuae the least counselor tiae and enerfir. Table 3 shows 
{£oM ten iinrtrS^ hi groups assIiT-the l„««;t of ti«> and 

.n«Iy. "Conducting follow-up studies of graduates" (It.. 42) i» jn 
Ictiiity traditionally associated with in-school counseling. Itea 36. 
"Arranging placeaent interviews for graduates and for dropoufs." is a low 
ptSSy 'act'ivity according to all three groups. Hoi^ver Vn^ffJSf'VrioriS 
career counselors responding to the survey gave it a "high P'*«>'"J; 
SJrganiain" and conducting faaily planning -ctivities for '^-^^-^^^^ ^^•^ JJ> 
ranked low for various reasons. Soae counselors object to the itea; others aay 
Sly do Tot know what it Mans. Froa coaaents and interviews, it appears that 
Mny counselors feel it is an area not eapected of thea by the c«»-»»ni2^- 
^Sabir'iterpreted it to aean "ssk" counseling. All three groups respond that 
the tiae/energy expended in this area was "inadequate. 
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"Conducting exit inttrvitws for tarly school Itavtrs** (Itra 23) r«c«iv« *'low" 
rankings by 80 ptrctnt of tht adainistrators, 53 ptrctnt of tht htad counstlora, 
and 56 ptrctnt of tht in-school counsalors. In follov-up inttrvitvs, 
raspendants aay that aost school laavtrs art gont btfort thty havt a chanct to 
intarvitw thta. Thtir Itvrlng ofttn ia not nottd until afttr a ttrits of 
absancts art rtporttd and toMont calls tht hoM. "Adainisttring ttsts to 
individual stttdtnts** (Itta 38) is a task assigntd to psychologists trainad for 
that pnrpost. Maktup of group ttsting is usually dont in groups asstabltd for 
that purpost, not individually. Vhilt "Htlping ttachtrs apply counstlin^ 
ttehniquts** (Itta 13) is ntar tht bottoa of activitits rtctiving counstlor 
atttntion, it ranks hightst on tht list in ttras of tht "inadtquacy" of 
optration. 

TABLE 3 

RESULTS: COUNSELOR/ADMIHISTRATOt SURVEY 
TEN ITEMS ASSIGNED THE LEAST AMOUNT OF TIME AND ENERGY 

(ALL GROUPS) 



Itta 




Mtan 


Ruabti 


Itta 


Rtsponst* 


13 


Htlping ttachtrs apply counstling ttehniquts 


2.52 


26 


organising and conducting activitits on substanct abuse 


2.50 




for studtnts 


2.50 


38 


Adainisttring ttsts to individual studtnts 


18 


providing counstling to groups of studtnts to assist with 


2.49 




social growth nttds 


2.94 


42 


Conducting follow-up studios of graduatts 


36 


Arranging plactatnt inttrvitws for graduatts and for dropouti 


2.91 


24 


organising and conducting faaily planning activitits for 


2.19 




studtnts 


2.55 


33 


Working with vocational instructors in achitving appropriatt 




work txptritnct plactatnt 


2.54 


23 


Conducting txit inttrvitws for tarly school Itavtrs 


7 


Providing counstling/activitits to htlp studtnts dtvtlop 


2.53 




dtcision-aakinK skills 
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Survty Ittas 42 and 26 rtprtstnt activitits which, whilt currtntly motiving 
liaittd atttntion, will btcoat aort ii^ortant if: 

* Counstlors takt grtattr rtsponsibility for drug tducation and counstling 

* Counstlors following tht rtcoaaandations of iaportant national rtports and 
btcoac aort involvtd in tht total lift of tht school, including curriculum 
Bttds and innovations 

Six activitits ranktd in tht bottoa 10 of all thrtt groups of rtspondtnts: 

* 42 Conducting follow-up studios of graduatts 

* 36 Arranging plactatnt inttrvitws for graduatts and for dropouts 

* 24 Organising and conducting faaily planning activitits for studtnts 

* 38 Adainisttring ttsts to individual studtnts 

* 23 Conducting txit inttrvitws for tarly school Itavtrs 

* 13 Htlping ttachtrs apply counstling ttehniquts 
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Ad«qu«cy of th* op Tttlon of •ctivititi . Iht itcond lurvty qutition for oaeb 
xfm itt tht optratloo ox thii activity adtquatt or inadtqaatt?" Adtquacy/ 

inadaquacy doai not aateh ttrootly with tha aaouDt of tiaa and anargy put into 
tha activity by counaalora. For initanca, in tha top tan activitiaa racaiving 
■ott tim and anargy, only thraa ara in tha top tan of adaquacy. Munbar 21, 
**Ataiating atudanta idantifiad ai axpariancing achiavaMut or bahavior 
problaai," appaara for tha in-achool counaalora at tha top of tha liat coniuBing 
tiM and anargy. It it ratad ninth froa tht bottoa on adaquacy. 

Tabla 4 ihowi tha tan guidanca activitiai ratad by all thraa groups as racaiving 
■est adaquata tiaa and anargy. Of thosa tan itaas, fiva appaar on all thraa 
lists, lhay ara 6, 14, 22, 5, and 37, which appaara as racaiving tha highast 
adaquacy by all thraa groups. All othar itaas appaariug in tha top tan itaas of 
tha adainistrators appaar on no othar list of top tan: 32, 1, 34, 35, and 33. 
All itaas appaaring on tha in-school counsalor's top tan appaar on tha top tan 
of tha haad counsalors, but in dif faring ordars. 

TABLE 4 

RESULTS: COUNSELOR/ADMINISTRATOR SURVEY 
TEN ITEMS RATED BY ALL THREE GROUPS AS 
MOST ADEQUATE ZM OPERATION 
ALL CROUPS 



Itaa 

Wuabt i 

37 
14 
5 

38 
15 

10 

4 
22 

6 

39 



Itaa 

Adainistaring standardized achiavaaent or aptituda tasts to 

groups of studants 
Providing inforaation to parants, teachars, and atudtnts on 

financial aid and scholarships 
Prograaaing for Proaotion/Ratantion 
Adminiataring tasts to individual studanta 
Gathering and aaintaining up-to-data inforaation on post 

secondary inatitutiona 
Assisting parents/staff in referring atudents to special 

schools, prograaa, ate. 
Assisting studanta in courae aelection 
Assisting parents/staff in referring atudanta with aevere 

probleas to cooaunity agencies 
Prograaaing to aeet equity guidelines 
Interpreting and presenting test results 



Mean 

Response* 

1.08 

1.18 

1.18 
1.21 
1.21 

1.21 

1.21 
1.22 

1.23 
1.24 



*l"Adequate; 2-Inadequate 

Table 5 ahows the ten guidance activities rated by all three groupa as least 
adequate in aceting school needs. Four of these activities (Iteas 13, 24, 42, 
and 36) appear on all three lists. All four also appear near tha bottoa of the 
liat for the three groups in teras of tiae and energy expended. All, therefore, 
represent areaa where counaalora are doing very little but recognise that ^uch 
naada to be done. These represent activities which take the counaalora away 
froa their offices, involve thea in aroup activities, and reach beyond the 
counaeling area. 
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TABLE 5 

lESULTS: COUHSELOR/ADHimSnATOR SUIVEY 
TOP TEN XTBMS RATED BY ALL THREE GROUPS 
AS lEAST ADEQUATE XM OPERATION 



Zttti 




Mean 


RuBbti 


Ittokt In Rmk Cr^itr. Detctndinft To LftAit AdftouAtft 




13 


HftlDinft tftAchftrs aooIt coimsftliiift tAchniiiUAi 




18 


Providing counsfling to groups of studtnts to assist 


1.60 




vith social grovth nstds 




24 


Organising and conducting fanily planning activities for 


1.57 




studants 




42 


Conducting follov-*up studits of graduatts 


1.57 


36 


Arranging placaatnt intarviavs for graduates and for 


1.54 




dropouts 




19 


Prottoting affactiva intar-g^oup relations 


1.53 


26 


Organising and conducting activities on substance abuse 


1.52 




for students 




20 


Providing activities to prosiote student self •awareness 


1.51 




r .garding personal goals/values 




17 


Providing counseling to individuals to assist vith 


1.48 




personal/social grovth needs 




21 


Assisting students identified as experiencing achievesent 


1.44 




or behavior problens 





*1 "Adequate; 2"Inadequate 



Tvo very different items are those ninth and tenth froa the bottc» in adequacy 
of operation: 

* 17 Providing counseling to individuals to assist with personal /social 

grovth 

* 21 Assisting students identified as experiencing achieveaent or behavior 

problems 

These tvo appear at the very top of items in the receiving time and tergy 
column. They are items on vhich counselors expend a great deal of their time 
and energy resources; yet^ counselors, head counselors, and administrators agree 
that these are tvo areas needing much more attention. It attests to the 
tremendous need of students for assistance vith personal and achievement 
problems. 

Secondary counselor logs of daily activity* To obtain another indication of how 
counselors spend their time and energy, four Junior high counselors and four 
senior high counselors vere asked to keep logs of their daily activities for 20 
consecutive school days. (Bee Appendix H for log activities^ directions, and 
calendar forms. This appendix also contains results of the logs expressed in 
terms of total hours devoted to each activity, by junior high, senior high, and 
combined.) 
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Tablt 6 shovs tht log activitltt litttd according to coabintd junior and ttnior 
high counttlort, in rank ordtr froa hightst ambtr of hours dtvottd to that 
activity to lovttt. To tht right, coluins 4 (junior high) and 5 (stnior high) 
ahow tht ranking hy thott divisions • Bern log kttptrs vtrt sort ablt to fit all 
activitits into suggtsttd practicts providtd than **othtrs/* Junior high 
couttstlors listtd a high nisbtr of *H>thtr** activitits, Vhtn ^othtr** was ostd, 
notations vtrt aadt. That activity listtd aost ofttn as **othtr** was "Vriting 
passts** vhich apptartd 16 tiass. 



If *Vriting passts** is addtd to tht nunbtr 6 activity (ranktd ninth) at junior 
high. **Filiiig/inconstqutntial paptrvork*' btcoMs tht nunbtr 1 activity of junior 
high counstlors, Evtn without this addition, it is nusbtr 6 at junior high and 
nunbtr 8 at stnior high. All togtthtr, counstlor logs shovtd 70 hours of this 
activity for tht four-vttk ptriod ivhtn logs vtrt ktpt« This is aix ptrctnt of 
tht total tiM of tight counstlors, Por stnior high counstlors, it vas 4«7 
ptrctnt. In contrast, prograa changts at aenior high took up 9,1 ptrctnt of tht 
counstlori* tiat. Filing and inconstqutntial paptrvork is a part of tht ^tht 
mehanici of counstling,** as ont counstlor put it, 8om of that— sanding for 
•tudtntSy for instAn«!t*— can partly bt dont by studtnt aonitoji, Ivtn thtn, tht 
counstlor suit dtsignatt tht naat and tht tiat tht studtnt is to bt stnt for, as 
vtll as luptrvising and aonitoring tht studtnt aonitors, two counstlors said 
that tvtn filing btcoats a part of counstling, slnct in doing that tht counstlor 
is ktpt up*to*datt on tht counstltt*s 1^ t. 



TABLE 6 

LOG ACTIVITIES BY RANK OBDER, MOST TIME TO LEAST 



Activity 



19 
14 
11 

11 

t 

II 
If 
II 

91 
It 

II 
24 

• 

4 
91 
94 

7 

n 

9 

M 

90 
10 
19 
19 

19 

I 
4 
19 





kaak 


Mat 


fatal ITa" 






traaa 


0 








Oaaaaalara 


4ttlHti«tt iMk 0r4tt Iw 


^v«iar 


•aalar 


TlMt 


C«akiBf 4 Or««M 


iiik 


liik 


lOOsyo 


octar 


1 


9 


194.00 




1 


4 


00.90 


■tvimi«|/tetit«riH ttvAtttt frttntt: 


1 


1 


•0.19 


•Niltt, tiMMt 








Itltfttt/lMtMr MBf s 


9 


9 


•4.79 


iiMtyltMry fftftrr*! 








fTMrta tto4tM 

Ft llBl/taMmt«Mtt4l f^f9t wrk 


11 

9 


1 
0 


94.79 
90.90 


lt«4ttt^arMt Mftlcmc* 


19 


9 


49.90 


4 


II 


44.79 


•taitat/tMMltr fft«Mtt«4 •MftrMtti 


4 


II 


41.00 


ftr— — l/ttial 










14 


9 


94.S0 


Nvitv/tMlmttct with Mmf m 


S 


19 


91.19 


•i«iMttt ftmMl/Mtltl 






HMtttg* (MlMr tlMt t«i4Mta) 


II 


10 


91.00 


Mwift/itnilf fttMttt4 •Mtetmti 


11 


9 


41. SO 


M44Mi« 

S»l4Mt« riMMll/fatttl** aMtiati 


14 


14 


94.90 


ONrl^tiat vtHrtt 


V 


10 


91.00 


Mtttgt im MMMlM tm mn^f 


10 


V 


10.S9 




t 




lt.79 


MH •lMt/|r«iF fMMSUtiM 


It 


14 


It.OO 


tmUttiH ^th MWr MMttl«rt 
UfMMtly 


19 


19 


£7.00 


11 


19 


11.19 








ft«iMt/4MMl«r tHMttt4 tttfiwmi 




19 


lt.7S 


4«lltM mriiM 
i«9«rvl«lMt ttai^Mt MtlvCtf 


10 


14 


10.90 


lt«4tn MsftrtMtt ftrm tMM«t«4 


14 


10 


19.79 ^ 


PlaMiat tlMt/irM^ ^MftMtlm 

OtMiMt/tMtbtff Mtf •?•••• t MmT 


14 


11 


11.19 


19 


19 


11.00 


Miami 








•tvtfaai/MMtltr iHMii«4 taafarMti 




11 


10.90 


ArtUalaitea atttrAilt 4mliv»at 


U 


M 


4.19 


CMMtlM imrvlMt 


19 


It 


4.00 


Itvtfm/tMatfler fafnttiti •otlarattt] 




V 


9.M 


••llt|t ItMMt 








Vsitttit far par^ma ta apHir 


V 


V 





only £ivt aetivititt apptartd in tht top ttn of both Junior and stnior hith 
coimttlort: * 

* Otlitr 

* Fartnt ttltphont conftrtnett 

* ttvitving/aonitorint studtnt progrtss, crtdits, classaa. CPA's 

* Studtnt/ttachtr conftrtnct: disciplinary rtftrrals 

* Piling/inconstqutntial paptrvork 

A coaparison of tht rankings thovs difftrtncts bttvttn tht job of junior high 
and stnior high eounstlcrs. VhiU •^rograa ehangts** ranks tightttnth for junior 
high eounstlors, it is first for stnior high counstlors. Junior high/aiddlt 
•cuool studtnts do not havt as aany courst choicts or as uny opportunitits to 
changt as stnior high studtnts. Purthtrsort, stnior high atudtnts havt gaintd 
tht txptritnct which tnablts thta to changt classts sort ofttn than junior high 
atudtnts. A high nunbtr of prograa changts aay rtfltct a soft or Itnitnt 
counstling policy; it My just as vtll rtfltct a continuing tffort to utch tht 
studtnts' nttds vith tht curriculvn. 

Do tht data froa tht logs confirm or rtfutt tht survty data? A co tparison of 
tht top ttn ittns of tht survty and tht top ttn ittas of tht logs shows siailar 
ttst of tint and tntrgy. 



2. 
3. 



Survty 

1. Assisting studtnts idtntifitd 
as txptritncing achitvtaent or 
bthavioral difficultits 

2. Partnt conftrtncing 

3. Providing counstling to 
individuals to assist vith 
ptrsonal/social nttds 

4. Providing counstling to 
individuals 

5* Assisting studtnts in courst 
stltction 

6. Programming for promotion/rtttntion 6. 

7. Conftrring vith ttachtrs on 7. 
individual studtnt ptrformanct 

8. Providing counstling. • .to assist 
vith appropriatt occupational^ 
choicts 




Partnt ttltphont conftrtncing 

Rtvitving... .studtnt progrtss, 
crtdits, ttc. 



4. Studtnt/ttachtr conftrtnct: 
rtftrrals 

5. Program changts 

Filing/paptrvork 
Studtnt/partnt conftrtnct 

8. Lunch suptrvision* 



suptrvision allocation for such 



•Each school rtctivts, according to formula^ 

t imts as lunch hour. If tht school allocatts this i uptrvision tV counVtlorsr 
thtn it is not counttd as counstlor timt. Additinnall % soma counstling can go 
on during suptrvision if planntd for and promoted. Counstlors' chitf 
complaints against suptrvision is that it brtaks up thtir day and takts thtir 
atttntion and tntrgits avay from thtir officts vhtrt studtnts tsptct to find 
thtm and tht rtcords nttdtd to do counstling. 
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9. Providing inforMtion...on post- 9. Student conference*: personal/ 
secondary opportunities social 

10. Adainistering... tests to groups 10. Teachc conferences 
of students 

The data provided by the logs do tend to substantiate the data produced bv the 
turveys. *^ ' 

niat ar£ the factors, positive and net* tive. t>hich iapact sites* guidance 



Factors which iapact secondary guidance positively (Survey tesponse). Part B of 
the counselor and administrator survey produced data to show how 39 items impact 
the guidance program. The possible response pattern is 1 to 5, with 1 
representing a strongly positive impact and 5 a strongly negative impact. 
Therefore, a response of less than 3 indicates a positive impact for an item 
(See Appendix Z). Table 7 shows the eight activities which receive a response 
of less than 2, showing a highly positive response: 



TABLE 7 

RESULTS: COUNSELOR/ADMINISTRATOR SURVEY 
EIGHT ITEMS SHOWING A HIGHLY POSITIVE RESPONSE 
FACTORS WHICH IMPACT SECONDARY GUIDANCE 



Item 

Number 


Rank Order. Hith to Low 


Mean Response 


All 


Adminis- 
trator 


Head 
Counseloi 


In-School 
Counselor 


15 


Professional competency of 


1.53 


1.37 


1.48 


1.59 




staff 






16 


Guidance staff cohesiveness. 


1.58 


1.47 


1.29 


1.72 




cooperation, and 








communication 










10 


Support from administration 


1.72 


1.16 


1.76 


1.88 


19 


Equity in student placement 


1.89 


1.68 


2.C5 


1.89 


26 


'Carrying out the requirements 


1.93 


1.33 


2.10 


2.08 




for completing the 4-year 










plan 










6 


Clarity of school's goals 


1.93 


1.26 


2.00 


2.12 




and policies 






8 


Clarity of guidance staff 


1.94 


1.53 


2.10 


2.02 




roles 






20 


Promotion/Retention policy 


1.98 


1.95 


2.10 


1.90 



Five of the items— 15, 16, 10, 6, and 8— show satisfaction with staff expertise, 
counselor professionalism, and intercommunication and support of the schools* 
staffs. 
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IttBt 19, 26, and 20 (Tablt 7) of th« aunrty r«v«al itrong poiitivt ptretptioni 
by tht thrtt groupi eoabintd of the ivpaet of high-priority policial with tha 
Board of Education and tha adainiitrativa laadarihip of tha district: aquity in 
•tadant placaaant, collating tha four-yaar plan at grada 8, and enforcing tha 
proaotion/ratantion policy. 

Bovavar, ai tha tabla and Figurai 3 and 4 show, thara it a vida disparity in tha 
lavals of positive perceptions between the three groups. Figure 3 shows the 
disparity in the number of items receiving less than a mean of 2 for each group. 
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Pigurt 3. Disparity in nuabtr of itM« 
rtctiving Ittt than a Man of two. 



COnPLETION OF FOUR VEAR PLAN 



























2* 









Its 



21 




tm 



ItADCOMKLW 



taCHOGtCOMCLOP 



CQUin IN STUDENT PLACEMENT 



Si 

4' 

9 
2$ 

1.t 



lit 



Mi 



2.06 



1J» 



MmWSnMOR MEAD COUNSELOR MSCHOOlOOWaaOR 



mwnOTION/RCTENTION 
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4 
U 

s 

> 

I 



I.M 




2.1 



1* 



$mmmm 



MMOOIMCIOI MKHOOl OOUNSCl W 



1 * Very positive 

3 ■ No Ispaet 

5 ■ Vary nagativa 



ERIC 



rigurt 4. Rtsponst of groups to thrtc positive 
it«M rtlatcd to board policies. 
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Counttlor Knwltdgt M a Pottivt Iapact > in tht follwop inttrvitvt of 
counMlors, htaa eounstlors, and administrators, 12 artas of eounstlor 
knovltdgt vtrt asstsstd. Tablt 8 ahovs tht rtsults of thtst inttrvitvs. 

Of tht 12 artas of eounstlor knovltdgt asstsstd, *hiultitthnic nttds and 
txptctations,** **ttsts and atasurtatnts,^ and ''psychology of adoltsetnct" art 
tht thrtt artas that rtctivtd tht hightst ratings froa htad counstlora and 
coimstlors. 'Hultitthnic nttds** and **ttsts and Masurtatnts** art also aaong 
tht top thrtt artas rattd by adainistrators. Alaost 87 ptrctnt of tht 
rtspondtnts rata eounstlor knovltdgt of 'teltitthnic nttds and txptctations*' 
abovt avtragt (4 rating) or high (5 rating), with atan acorts of 4.21, 4.46, and 
4*24 for adainiatrators, htad counstlors, and counstlors, rtsptctivtlj. Ovtr 
73 ptrctnt rattd eounstlor knovltdgt of '*ttsts and atasurtatnts** abovt avtragt 
or high (4 or 5 rating), vith atan scorts of 4.00 (adainistrators), 3.96 (htad 
counstlors), and 4.17 (counstlors). Ovtr 83 ptrctnt of tht htad counstlora and 
counstlors rattd eounstlor knovltdgt of ""psychology of adoltsctnct** abovt 
avtragt or high. 
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TABLE 8 

PERCEPTIONS OP COUNSELOR KNOWLEDGE IN TWELVE AREAS 
RIMBER AND PERCENT RESPONSES, BACH LEVEL 




All thrt« groups identify "ehanst theory,** •*ltarning thtory,** and "currieulia 
dtvtlopaent" as artas whtrt eounsalor knovltdga is lowast. Only 38 ptretnt rata 
eoirastlor knovltdgt in **ehanga thaory*' as abova avaraga or high, with Man 
•eoras of 3.23 (adainistrators), 3.08 (haad eounsalors) and 3.45 (eounsalors). 
It appaars that tha rasponsas to this quastion aay hava baan skavad to raflaet a 
lack of undarstanding on tha raspondants* part as to what was Mant by tha tara 
**ehattga thaory.** Thara was an unusually high nuabar of no rasponsa: about half 
of tha raspondants faal that eounsalor knovladga of **laarning thaory** is abova 
avaraga or high. Slightly ovar half faal this way about eounsalor knovladga of 
**currieuluB davalopaent.** 

Tha thraa groups ara not in agraaaant with tha othar six araas rf counselor 
knowledge assessed. However, a eoaparison of the variation in rttnking of the 
twelve knowledge areas shows the responses for the three groups to be very 
siailar. 

As aight be expected, the counselors as a whole give theaselves higher ratings 
in the interview than do adainistrators or head counselors. Counselors rate 
their knowledge in five of the twelve areas above average to high: *'psychology 
of adolescence*' - acan score of 4.28, i^ultiethnic needs and expectations** - 
4.24, **tests and aeasureaents" - 4.17, **behavior aodification*' - 4.08, and 
**child growth and developacnt" - 4.00. Mean scores of the reaaining seven 
categories range froa 3.92 ("needs assessacnt**) to 3.45 (*'changa theory*'). 

By eoaparison^ Man tcortt for only two of tha twalva knovladga araat ratad by 
haad eounsalors and thraa of tha twalva knovladga eatagorias ratad by 
adainistrators seora in tha abova avaraga to high ranga. Consistant vith tha 
thaory of eantral tandeney and tha tandaney for paopla to ovar rata othar s, tha 
rasponsas tand to elustar around 3.6 for aaeh knovladga eatagory* 

Intarviav raspondants fraquantly addrassad staff davalopaant naads by eiting ona 
or aora of tha itaas on intarviav quastion #3 eonearning eounsalor knovladga. 
Sixtaan raspondants axprasiiad a naad for staff insarvieing on eurrant soeial 
problaas sueh as AIDS» taanaga pragnaney^ taan suieida, and drug abusa. In 
rasponding to latar quastions in tha intarviav saquanea, eounsalors fait that 
insarviea should ineluda providing taaehars vith aora affaetiva taehniquas of 
elassrooa aanagaaant and vith aeeurata inforaation about tha rola and dutias of 
tha eounsaling staff. Many eounsalors faal that taaehars fraquantly aisusa thaa 
or fail to undarstand tha prassuras thay vork undar. Thirtaan of tha 32 
eounsalors intarviavad list s trass raduetion as a aajor naad in eounsalor 
insarviea. Tan aantionad tiaa aanagaaant and priorititing as araas of naad. 
Savantaan eounsalors gava rasponsas indieating a dasira for training in 'Oiaavy 
disciplina^** erisis situations^ and violant raaetions of aaotional situations. 
Savan axprassad a naad for aora eounsalor axpartisa in lagal rights and 
rasponsibilitias. Training in tha usa of eoaputars i^nd softvara is a fraquantly 
voiead naad. 

^•ctors vhieh iapaet sacondary eounsaling nygatiyaly (Survay Rasponsa). 
Tabla 9 shovs thosa itaas xrom tha survay vnieh raea&va a aaan seora of 3 or 
aora froa any group or tha eoabinad groups. Advisory eoaaittaa aaabars agraad 
that itaas raeaiving a aaan seora of 3 or aora on a seala of 1 to 5 vith 5 lov 
vould ba indieativa of araas of eonearn. Counsalors giva aaan seoras of 3 or 
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•or* to ain« ittM» h«ad eounstlors to •itht» and adainistrators to only two. 
Haad counstlors tiva a 3 or sort to atvan of the nint to which counstlors had 
givtn auch atans. All agrtt that ittas: 

* 39 ?ap«rwork that is not guidane* ralatad 

* 38 Icquirtd paperwork 

have a vary negative ii^aet on the counseling prograa. 

TABLE 9 

RESULTS: COUNSELOR/ADMINISTRATOR SURVEY 

NINE ITEMS SHOWING A NEGATIVE RESPONSE 
FACTORS WHICH IMPACT SECONDARY GUIDANCE 







Mean Response* 


Item 






Adminis- 


Head 


In-8chool 


Nunber 


Item 


All 


trator 


Counseloi 


Counselor 


39 


Paperwork that is not 


4.14 


3.68 


4.'^ 


4.10 




guidance related 










38 


Required paperwork 


3.94 


3.21 


4.%j 


4.00 


37 


Other discipline 


3.27 


2.74 


3.67 


3.30 


7 


Size of guidance staff 


3.20 


2.84 


3.48 


3.22 


2 


Guidance budget 


3.19 


2.89 


2.43 


3.19 


1 


Physical facilities 


3.15 


2.58 


?.33 


3.28 


36 


Classroom discipline 


3.11 


2.21 


3.62 


3.22 


23 


Carrying out OCR requirements 


2.99 


2.61 


3.33 


2.98 




for balancing classes 












Carrying out the provisions 


2.93 


2.50 


3.10 


3.00 




of Title 9 











*l«Hxgi'i 3«Lov 



Wtf tiv iaip>ct ot papcnyork . Individual inttrritirt with eounMlori confin 
th« Mgativt impact of paptrvork. Although a ftw counttlora havw a btnign or 
stoical attitude toward this itta» aott of thra express sentiaents that are 
captured by this respondent's renark: ''Paperwork takes away froa your major 
role. • .every time you get involved in a state or district program, there's more 
paperwork, There's too much duplication of records and not ^*iough input from 
those people who have to use the forms... In^ recent years it's gotten a lot 
worse. • .it's really become unmanageable*^ One counselor describes the paperwork 
and recordkeeping system as *'archaic»^ and several of them say that a modem 
data processing system would relieve the counselors of the paperwork burden and 
free them to provide more counseling services to students. Views such as these 
were also expressed in discussion of interview questions relating to the need 
for paraprofessional assistance and the site of the counseling staff. It should 
be notedy however^ that several respondents do not express resentment or 
dissatisfaction with paperwork requirements. One could speculate that these 
respondents were talking about other counselors "who like paperwork and spend 
more time on it than others." Several persons replied affirmatively when* 
directly asked that question. 
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Wtgative impBCt of ditciplint , Coimstlors and htad cotmttlort agrttd that thtir 
involvtaent vith **ClattrooB Disciplint** and ''Othtr Ditciplint** bat an advtrtt 
afftct on tht achitvtMnt of counttling goals (ittM 36 and 37). Adainiatratora 
did not taa discipline at affecting tht guidance progran at negatively at did 
countelort. 

We interviewed one countelor at each tecondary tchool to probe bit/her feelinga 
on countelor involveaent in ditcipline. Mott countelort tee the Mnageaent of 
ditcipline at inconpatible vith their role at helping agentt. ISiit it the cate 
vhen ditcipline involvet punithaent. Hovever, a clear sajority feel that 
Involveaent of the countelor in the ditciplining of atudentt it quite 
appropriate vhen the involveaent contittt of educating and inatructing atudenta 
in aanaging conflict and in underttanding the contequencet of their behavior. 
Saae tay it it not only ""appropriate** but necettary to deal vith behavioral 
probleat in dealing vith the iriiole child/peraon. Many report ^hat it ia 
iapottible to avoid ditcipline aince aott of the ttudentt counteled are thote 
who are referred for ditruptive behavior. Depending on the attitudea of the 
countelor and the job requireaentt at defined by the aite adainiatratort, aoae 
countelort are heavily involved in ditpenting punithaent, excluding autpentiont, 
vhich all feel it an adainittrative retpontibility. At previoutly noted, there 
vere aany coaplaintt about teachera vho "ovenite** the referral ayatea and do not 
know how to aake appropriate ute of countelor retourcet. A nuaber of countelort 
believe that ditcipline probleat could be tignificantly reduced if they had the 
opportunity to engage in group counteling for preventive work with ttudentt; 
aoat of their "counteling tiae" it perforaed in a reactive rather than proactive 
aode* 

Ntgativi it jact of phyt<cal facilitiet . Countelort rate phytical facilitiea at 
tHvi%i'^ s:/ ^tJvf v-it or negative affect on the guidance prograa. Ihey astign a 
-^t^ri \ :,^zi wO th^ ^t^a, and ncoid countelort attign a aean of 3«33« 
Admi.j^idtvttort ga^^ phyrical facilitiet % tcore of 2.58, not in the range to be 
contieered at indicative of a problea to aolved; but thia waa the teventh aott 
negative itea for adainiatratort. Adainittratort tended, in thit aurvey, to be 
aore potitive in outlook than the troopt in the trenchet. Again, interviewt 
helped to clarify countelor attettaent of their office and guidance tpace. 

letpontet to thit quettion were generally unifora. Even in thoae aettingt in 
which countelort had private officet, coaplainta were aade about inadequate 
apace for group aeetingt, waiting areat for ttudentt and parentt, and/or having 
the counteling office area geographically aatociated with adainiatrative 
officet. Kott retpondentt exprett very atrong negative feelingt about the lack 
of privacy and the contequent abaence of confidentiality in conferencing with 
atudentt and parentt. Fewer than ten percent of thoae interviewed, excluding 
adainittratort, report tatitfaction with their epace/phyaical working 
conditiont. Interettinglv, several of the adainittratora interviewed reported 
that tpace configuration wat highly aatitfactory at the aaae titea where 
countelort laaented their lack of privacy or other thortcoaingt of their apace 
allocation. 
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gi«t of guidanct staff and budctt • ptgativt factor . On survty itt«t» sice 
oltuISanet staff is ratad'T.Tr By Munsalors and 3.33 by htad couostlors. 
Adainistrators assigntd 2.84 to this itta— thtir fourth aost ntgatiTt itta. 
titt of guidanet staff dtttraiaas, in part at Itast, tht eastload of oaeh 
counstlor. As stattd abova, eoimsalors art alloeattd on tht basis of 425 
•tudtnts taeh at aiddlt and Junior high schools and 405 aaeh at stnior highs, 
lowavtr, othtr factors dtttraint to som txttnt tht eastload of any particular 
counstlor. If tht htad counstlor carrits no eastload, than othtr counstlors' 
loads btcoM largtr. If ont counstlor is assigntd stvtral spaciality 
tasks— a.g., colltgt stltction and tntranct advising, colltgt financing and 
acholarships, tasting coordination— than part of that parson' a eastload is 
transftrrtd to anothtr counstlor. If a school it tligiblt for 2.5 counstlors 
and tht 0.5 is sptnt on aidts, thtn tht assigntd castloads of tht two rtaaining 
counstlors art largtr. 

A coaparison was «adt of castloads in tht San Ditgo City Schools with thost of 
stltcttd stcondary county schools. Tht Dirtctory of School and CoMunity 
Collttt Districts and San Ditgo County Offict of Education. ini TT* publishtd 
by tiit San Ditgo County Offict of Education. It contains tht naats of tht 
staffs and thtir positions for all tht county schools. Thtst ttaff listings 
vtrt analyttd for positions which sight bt counstling or clostly rtlattd 
positions. Ttltphont inttnriews wart «adt whtrt titlts wart not cltar. 
Tablt 11 shows tht rtsults of this analysis. It shows a widt varitty in 
counstlors assigntd and guidanet staff alloeattd. Eacondido High School, 
tnrollatnt 1,602, has six counstlors listtd, a nurst, and 0.5 psychologist. 
Carlsbad High School with 1,550 tnrollatnt has no counstlors listtd. Thty do 
havt thrtt guidanet ttchnicians, ont guidanet aidt, and 0.5 psychologist 
position. Cranitt Hills High School has thrtt counstlors, ont carttr 
dtvtlop»«nt ttachtr who bandits tht work txptritnct classts, and two guidanet 
inforaation sptcialists. Thty also list a prograas dark. Vhtn asktd how htr 
task contributtd to tht counstling prograa, sht rtports that all prograoaing and 
prograa changts art dont by htr and tht guidanet inforaation sptcialists. Many 
of tht county schools list a psychologist position. All schools calltd rtport 
that tht assigntd psychologist works txdusivtly with tht sptcial tducation 
prograa. In tht San Ditgo Unifitd District, thtst ptrsonntl art assignad to tht 
district Itvtl offict. Sinct thost in county schools work undar district 
dirtction also, thara is littla diffaranca in thair work and suparvision (Saa 
Tabla 10). 

San Ditgo Unifiad sacondary schools ara staffad on tha basis of ont counsalor 
par 425 studants at Junior high and 405 studants at sanior high laval. Patrick 
Htnry High School with an anrolatnt of 2,135, has fiva counsalors and a haad 
counsalor listad. Additionally, a jaraar counsalor is assigntd four days par 
waak. Strvicts of district counstlors ara availabla four days par vaak. Thara 
ara two guidanet aidts listtd and ont carttr ttehnician, as wall as a nurst. A 
data eltrk and tht rtgistrar providt seat cltrical assistanct. Strvicts of a 
psychologist art availablt for individual tasting and plaetatnt purposts. 

Apptarancts can bt dtctiving unltss ont knows tht particular philosophy of tht 
schools, tht inttraction of ttachars with guidanet, and tht. allocation of 
counstling dutits. Howtvtr, froa tht analysis of staff listtd and strvicts 
availablt, San Ditgo Unifitd apptars to havt as rich a guidanet foraula for 
staffing and support as any othtr district in tht county. 
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TABLE 10 

COUm SCHOOLS GUIDANCE AND COUNSELIFS STAFFIVG 



District 






MuBber oi 


Othftr CuidMCi 




School 


Uvel 


Counseloi 


Ptrtonn^l 


Enrol Ivsnt 


AlpiM Union 


Joan MecQueen 


6-8 


1 


Htalth Aidt 


717 


Borrtgo Springs 


Bonsall Union 


K-B 


0 


School Rursft 


835 


Cajon Valley 


Bostonia 


K-6 


0 




547 


Borrtgo Springs 


Bor.Spr. High 


9-12 


0 


SoAftch Thftr. 


151 


Cajon Valley 


C.V. Jr. High 


7-8 


1 


649 


Cajon Valley 


BBerald Jr. 


7-8 


1 




690 


Cajon Vallty 


Greenfield 


7-8 


1 




569 


Cajon Valley 


NontgOMry 


6-8 


1 






Cajon Valley 


Kelly School 


K-6 




Guidanct kii% 


554 


Carlsbad Unified 


Carlsbad H.S. 


9-12 




3-Guid« T«ch« 


1,550 










Guidance Aida 












Paar Coun* Tel 




Vista Unified 








Psychologist 




Vista 


9-12 


7 


4-Dtans 


3,183 










Guidanca Tach« 




Coronado 


Coronado Mid. 


6-8 


0.5 


0«5-"Daan 


410 


Coronado 


Coronado H.S. 


9-12 


1 


Rursa 


730 


Escondido 


Escondido H.S. 


9-12 


6 


O.S^PSTCh. 


1,602 










Nurse 




Escondido 


Orange Glen 


9-12 


5 


Rursa 


2,054 




El Caj. Valley 






psychologist 


Grosraont 


9-12 


3 


2«^uid«Info«8| 


1,788 








1-Bil. 


1-Bil« Guid. 












Info. 8p« 












l*Prograa Clk* 




Grossmont 


Granite Bills 


9-12 


3 


Caraar Dav. 


2,208 










Kacords Clark 












2-Guid«Info«8f 




Sweetwater Union 


Bonita Vista 


7-9 


3 


1,168 


Sweetwater Union 


Sweetwater 


10-12 


2.5 


CounsAfrk.Exp. 


1,802 










Cart« Ada. As. 




San Diego Unified 


Patrick Henry 


10-12 


6 


District Coun. 


2,135 










Caracr Coun. 












2-6uid. Aidas 












Caratr Tach. 












Rursa 
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Itra 2 of th« survey, guidane* budget , also arousts a natativa rasponst by 
counsalori— 3. 19, but not by haad eounsalors idiara it raeeivas a 2.43 and is 

^^'^ natativity. Though assigned a Man of 2.89 by 
administrators, this itaa is thair third aost nagativa on tha survey, as 
adainistrators tend to give positive responses. 

Xm«£t of the head counselor position on the guidance prograa . Each secondary 
site IS eligible for one hend counselor position! Sonetiaes the leadership of 
the guidance progran aay be assuaed by or delegated to a vice principal. The 
head counselor position is included in the assignment foraulas for counselors. 
For exanple, if a school of 1,300 students chooses to have a head counselor, that 
position would be one of the three counselors assigned. TVo questions on the 
secondbry interview deal with the head counselor position and how it iapacts the 
guidance prograa: 

• Under what circunstances should the head counselor have a caseload? What 
could be the iapact at your school if the head counselor had a caseload? 

• What adainistrative function aight be properly assigned to the head 
counselor? 

The question of requiring a caseload for head counselors elicited aabivalent 
responses. A few respondents preferred that the person in charge of counseling 
not have a caseload at all, while others felt that a caseload was a proper 
rasponsibility of the head counselor, practically all aaintained that caseloads 
of the head counselor, where recoaaended, should be a saall one, since that 
person typically had responsibilities not usually perforaed by the regular 
counselors. The issue seeaed to hinge on student enrollaent and the nuaber of 
counselors at a given school site. Many counselors, as well as head counselors, 
reported that aaintaining a saall caseload helped the latter aaintain contact 
with students and aade the workload of counselors soaewfaat less onerous. Only 
at the largest schools or at larger aagnet schools did respondents feel head 
counselors should be free froa student caseload. 

A wide variety of opinions was voiced in response to the question of assigning 
adainistrative functions to the head counselor, priaarily because respondents 
interpreted "adainistrative functions" quite differently, goae felt that head 
counselors should perfora no adainistrative duties at all while others saw the 
head counselor's role as principally adainistrative. Soae said that the head 
counselor should assist with aaster scheduling; ethers felt that to be the 
responsibility of the vice principal; and still others reported that the aaster 
schedule duty depends on the school and the site of its enrollaent. The 
aanageaent of discipline was also frequently discussed in the context of this 
question. in general, adainistration of the guidance prograa, testing, 
articulation, inservicing of teachers, and staff developaent are functions that 
were considered appropriate to the role of head counselors. There seeaed to be 
no reliable difference between head counselors and counselors in discussing this 
question; however, several of the adainistrators interviewed said that head 
counselors should take a greater leadership role to aanage the counseling 
guidance prograa aore effectively. 
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In starching for ways to iaprova tba guidanca progxaa, thosa itams listad in 
Tabla 9 (paga 31) as advarsaly affaeting eounsaling and guidanca aust racaiva 
top considaration as araas dasanding naw approachaa, rasolutions, or solations. 

yaraprofassional assistanca as a factor affactint tha sacondary guidanca 
nroaraa. Thraa itaas on tha counsalor survay racalvad nagativa rasponsa 
inaicating a naad for paraprofassional assistanca in tha guidanca prograa: 

* Raquirad paparwork 

* 8iza of guidanca staff 

* Guidanca budgat 

This question was axplorad furthar through intarviaws with counselors, haad 
counselors, and adtainistrators. The question asked was: 

Vhat is needed at your school in tanas of paraprofassional assistance to the 
counselor? 

Many responses indicated a need for such assistance but with tha hedge that 
paraprofassional assistance not be added at the expanse of present counselor 
allocation (CPU's). TVanty-two responses— 11 of which were counselora— 
indicated a need for greater clerical assistanca. Five others aaid, *\fe need a 
basic file clerk.** Six counselors distinguished between paraprofassional and 
clerical, saying that paraprofessionals tend to ba unwilling to do filing and 
typing, tw pointed out that low-ltvel paraprofessionals and untrained clerical 
assistants tend to *'Bove-on** very quickly. Bight counselors aaid, **ife need a 
dean of discipline ao counselors can counsel students.** Four indicated 
agraeaant with one counselor* s stataoent thi.Z *%fe need to develop a new 
philosophy of what counselors should do.** Fifteen counselors said that what is 
needed taost is to reduce the caseload of counselors. 

Most respondents eagerly expressed a desire to acquire taora assistance with the 
clerical and secretarial functions associated with counseling. This need was 
frequently described in the context of increased papartkork requireaents relating 
to tha four-year plan, aaster scheduling, and other aandatad prograas. Quite a 
few respondents claiaad that a properly trained aide could do auch of the 
preliainary work in planning prograas as long as such work is supervised by 
professional counselors. They were unaniaous in rejecting the proposal of 
exchanging a counseling position for two paraprofassional positions, with 
several speculating that this was a potential ploy to reduce the counseling/ 
guidance budget, rather than a possible way to increase counseling 
effectiveness. At a few sites counselors reported that adainistrators nsad 
aonies for counseling aides to fund other paraprofeasional positions or ass'«ned 
counseling aides to adainistrative work outside the counseling and guidance 
departacnt. On the whole, it was felt that increasing paraprofassional 
assistance would aerve to free counselors to engage in direct service to 
students. 
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toPMt of th« quality of lift of school coun»«lor» on tht •tcondTy sltt 
|uid«nct protrM. Tht tBotloHiTtont of eoirastlors' rtK-rTa IFrtsponst to tKH 
»t«^qultrv«rlid; aoM art raflaetlyt and atoleal, aoM mngry and bltttr. 
vhllt othtrs ar« ehttrful and aaiabU. lha tubatantlva eontant «&■ eonsldarably 
■ora raliabla. Thay faal thalr working conditions ara vary poor. Thay ara. as 
ona counsalor put It. In a "no-Mn's land;" thay'ra nalthar adalnlstrators nor 
taachara and faal soMtlaas caught batwaan both groups, glvan Mny 
rcsponslbllltlas with llttla authority to carry thaa out. Many coaplaln of tha 
■aagar salary dlffarantlal, $200 ovar taachara annual salary, that thay faal 
falls to adaquataly coapanaata for tha longar houra thay ara aspactad to work. 
Savaral voluntaar tht opinion that tht futurt dots not bodt wtU for attracting 
eoapatant and quallflad parsons to tha profasslon. In ganar«l, a rathar dltMl 
plctura Is palntad. Evan parsons who raspond with banlgn attlfeudas agraad with 
tha nagatlva stattaants of othars. goM of thasa raspondanta faal thalr 
particular achool placaaant Is unusually good In that thay anjoyad a graat daal 
of support froa thalr principal or vlca principal and carry what thay faal Is a 
light casaload. By «nd larga, avan thoaa parsons with strong aagatlva faallngs 
about thalr werkliii conditions aanlfastad a posltlva vlaw of what thay wara 
attaaptlng to accoapllsh as profasslonals. Evaluators vtrt vtry laprtsstd with 
tht coaaltatnt and dadlcatlon to working with studants In tha faca of tha 
obstaclas that counsalors parcalva aakt It difficult for thaa to ba affactlva. 

tapact of tht district counsalor on tht stcondary alta guldanca prograa . In 
a».ltlon to tha in-school counsalors, aach sita is alloeatao tiaas an/ sarvlcas 
of a district counsalor. This position allocation coats froa a pool of district 
counsalors who raport diractly to a district counsalor auptrvisor for dirtction 
and avaluation. A saparata Job dtscription dtfints district counstlor dutits, 
rtsponsibilitits, and qualifications raquirad (Saa Appandis C). 

A quastionnaira was aant to 25 district coi-nsc!ora who work priaarily at tht 
stcondary laval (Saa Appandis I). Twanty rwspondad. Tha avaraga nuabar of 
yaara as a district counsalor for tha raspondanta was 10.4 yaars, with an 
avaraga of 3.75 yaars at tha prasant school(c) assignad. Thalr yaars of 
asparianca rangad froa 3 to 27. Nina of tha 20 hava 10 or aora yaars in tha 
position. All bald Pupil ?araonnal Cradantials and aastars dagraas in 
counsaling and guldanca or a clostly rtlatad fiald. Two bald doctoratas; two 
bald Marriaga and Family Counsaling licansas froa tha ata»:a; and ont was 
licansad as a Social Work Counsalor. All but thraa hald taaching cradantiala 
and had classroom axparianca. 

Most district counsalors sarva two schools. Tht pattams difftr: 

• "2 junior high schools, 2i days at aach" 

• "l junior high for 2 days and 1 senior high for 3" 

• "1 high school for 4 days and 1 alaatntary fcr 1" 
1 school i tiaa as DC and i tiat as outraach consuUant" 
1 school 4 days a waak—l'a on a raducad work waak" 

1 wort only at ont school. This achool, , buya an additional * position 

of ay tiaa from thalr sit^ funds." 
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District counselor csssloads, according to qusstionnairc rssp nses, sr* aor* • 
strsaa of occurrtncts than a ouBbtr of casts. For instanct, ont anstftrtd, 

**I avtragt two to four partnt conftrancts par day, work with 5 to 8 studants 
on an ongoing basis, follow-up on 2 to 3 attendance probleas, work with the 
vice principal and counselors every day isnd handle referrals froa the nurse 
on drugs and suicide. Then I think about SIP* placeaents, uy annotation of 
conferences, and tay required record keeping.** 

Others vere sore willing to talk in terM of caseload oiabers. **X aee at least 
15 students per day. In addition, I Mke at least 20 phone contacts to parents, 
outside agencies, and/or other schools.** Another said, *)fy caseload consists of 
50-60 student contacts a week as well as parent, staff, and agency 
coMitnications. Paperwork on exeaptions, alternative placeaents (Tirain, 
Garfield, Pregnant Minor), high school diploM prograa, and SIP's are sore often 
done as homework.** Another says s/he has an average of 70 face-to-face contacts 
per week with 7 to 10 parent aeetings and 20 to 30 phone calls. 

Another claims, "Conservatively speaking I handle approximately 300 contacts a 
week. I conference all incoming new students. I take all phone calls from 
students and parents that call the school who have Just moved into the district 
or area. I can easily say that 40 percent of my time is spent with non-enrolled 
students who live in the school*s area. My usual day begins at 6:30 and ends at 
3:30 and on Tuesday and Thursday I am on cai^us till 8:00 in the evening.** 

All respondents said that the lack of time and the large caseload exerted an 
adverse impact on their job. Hone said the time allocated was sufficient to do 
the Job. Six of the 20 suggested that societal changes in the last ten years 
had increased the crisis environment of their work while budget cuts had 
decreased their ability to deal with the problems. One pointed out that length 
of time in a community is an important consideration because it takes time to 
be accepted and respected by a staff as well as by the community. 

District couQ<«elors cited many kinds of paperwork. By their report, the most 
important is that which establishej continuity in casework. Records must be 
maintained which enable any district counselor to take up a case where another 
left off; clientele of ch«se counselors move very often from community to 
community and school to school. 

The areas of need for inservice cited most often were: 

* Child abuse 

* Suicide threats 

* Runaways 

* Drug use 

* More "resource fairs" conducted for our staff 

* Inservice for school faculties to apprise them ox our work 

* Presentations by qualified, respected professionals of appropriate subjects 
related to our work 



^School Initiated Placement 



District counttlort vtre asked for their perception of the employaeiit situation 
and the quality of life for thea in the City Schools. All voiced discourageaent 
over: 

* The lack of future of their Job 

* Appreciation for what they do by people other than site staff vho are 
familiar with their work 

* The time apportioned to do their jobs 

* The increased stress brought to their jobs by cuts in tine allocation and 
increased social problems 

* The same discouragement as felt by in-school counselors 

Ronetheless. all reported that their jobs gave them unique rewards and 
satisfactions in working with youth experiencing the difficulties of growing up 
in our society. 

District counselors were asked. *Vhat are the considerations which make it 
appropriate for district counselors to be supervised from the central office at 
Riley (as opposed to supervision by the site principal)? Replies varied: 

* **Our function as go-between home/parent and school allows the parent a sense 
of due process in dealing with the schools.** 

* ""District counselors would lose their periodic training sessions; the 
expernise of experiences counseling supervisors at Riley give; the 
centralised case records department; and would<-be bureaucratic process of 
the resident school.** 

* **0f ten. secondary principals do not have the time or expertise to adequately 
direct the DC in his/her role.** 

* **At times administrators who work so closely daily with the kids need our 
objective opinion. I have been able to keep kids from being moved from 
school to school simply because of my objective opinion.** 

* *'He need to be the advocates of students and parents; sometimes what we do 
must be at crosspurposes with what the vice principal would do.** 

* **We must maintain our independence or site administrators will assign us a 
site caseload with all the paperwork and distractions which go with that 
job.** 

* **He need to be in a position to move about the conBuv\ity. maintain agency 
contacts, and make referrals without the consent of site administrators.** 

Only two of the 20 respondents felt they could function just as well under site 
control. One said. **Jt*s been an ongoing concern that should site 
administrators gain that control, there would be unknown negative aspects to 
come of this. This year is my finest and whkt I feel is complete site 
administrative control and I*ve yet to experience that negative aspect«^o 
problem! Another said. **I have only one (concern): to maintain the integrity 
of the type of service provided to students, parents, and staff. A * 
bastardisation of the personal /social counseling by **other duties as assigned** 
would eliminate a necessary, even essential, counseling service. If the program 
could be maintained, central supervision would be unnecessary.** 
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Qutttion 5 atktd for district eoimttlor rtaetion to tht propottd changt that 
would assign thta to tht sitts, Nona vara in favor of tha changa, Ihair 
opinions irara basad on tha uniquanass of tha distriet counsalor rola, tha 
fragMntation that such placanant would produca, and tha loss of tha 
indapandan'^i of tha coun«alors to ba advocatas for tha studants, 

Ona of tha sost prominant uniforaitias ravaalad in tha discussions with 
in-school counsaling staff was thair alaost Mssianic parcaption of tha district 
counsalor, Stataaants of tha indispansabla and invaluabla sarvicas providad by 
tha district counsalors tfara aada with such conviction and faaling that ona 
would baliava that tha counsaling*guidanca prograaa^at tha school aitas would 
virtually collapsa wara tha positions aliainatad or cut back froa tha district 
budgat, Intarviawaas assantially pradictad such an outcoaa in rasponsa to tha 
quastion which addrassad thair raaetions to proposad changas ragarding tha 
distrit. counsalor, Tha words **disastrous,** **davastating,** and ^rasy, stupid 
dacision" wara usad to convay tha raspondants* raaetions, Ona counsalor said, 
**I alaost had a haart attack whan I haard about it,** Tha nagativa raaction was 
not, hovavar, univarsal. Six paopla fait that tha cut-back could ba handlad 
satisfactorily if additional counsaling staff wara addad at tha achool sita 
laval, and savaral of tha adainistrators asprassad no graat alara in thair 
rasponsa to this itaa, Tha ravaring of tha district counsalor was also a 
function of tha particular individual occupying that rola. In a faw casas 
district counsalors wara ratad vary low in affactivanass bacausa thay wara not 
aaan as coapatant profassionals or wara not that accassibla bacausa of tha 
itinarant natura of thair assignaants. 

Tha sarvicas typically provided by tha district counsalor wara thosa that 
distinguish tha rola of that individual froa tha rola of tha in-school 
counsalor, Raspondants typically did not aaka any distinction batvtan thosa 
sarvicas now providad and thosa that would ba critical to ratain in tha faca of 
a potential budgat cutback, 8IP*s, rafarrals to outsida agancias, parant/hoaa 
visits, and working with students who have serious eaotional /behavioral probleas 
were aost often cited as tha critical services provided by the district 
counselors. 

Major Counseling Activities at the Eleaentary Level , Ten areas of counsaling 
activities were identified froa the K-6 Counseling Handbook as those taking 
place in district eleaentary counseling prograas, Eleaentary adainistrators, 
nurses, teachers, district counselors, and guidance aides were asked to indicate 
if these activities took place at their schools. Table 11 ahows the responses 
to these activities as rated by all staff and by district counselora. Although 
siailar in aost of the ranking order, district counselors aore often indicate 
that the activities occur than did the site staff. In all, site staff identify 
sev^n of the ten activities as occurring in 80 percent of their achools. 
Counselors rate nine of the tan activities in the saae way, TVo activities show 
differing opinions in the rate of response. All staff rate **Teacher 
Conferences** as the fourth-lowest (64,8 percent), while counselors rate it as an 
activity occurring in 100 percent of their schools. Site staff rate **Tiae Out** 
as the third aost coaaon counseling activity taking place at sites 
(88,7 percent). District counselors give it a higher aean frequency 
(9h4 percent), yet rate it third froa the ^ottoa on their list. 
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TABLE 11 

TEN COONSELINC ACTIVITIES AS RATED BY 
ALL STAFF AND BY DISTRICT COUNSELORS 





Postive 


Response 




Percent 


Itta 


All Staff 


Counselors 


New studtnt oritntation 


26.4 


42.8 


Class prtstntations 


54.0 


81.5 


Problto-solving groups 


78.3 


96.8 


Ttachtr conftrtncts 


84.5 


100.0 


Group counstling 


84.8 


100.0 


Rtward/rtcognition 


86.5 


89.2 


Parent confereaca 


86.7 


100.0 


Tiae out 


88.7 


100.0 


Consultation teas 


92.6 


97.8 


Individual counseling 


97.4 


100.0 



As noted in the section on elementary counselor allocations, a vide range exists 
among school sites in counselor: student ratio. As part of the data analysis, a 
total of 60 schools were selected as having a low counselor: student ratio 
(1:79.0 to 1:157.0), aedita (1:187.8 to 1:225.0), or high ratio (1:300 to 
1:398.8). A list of the selected schools can be found in Appendix E. An 
examination of the activities rated by the low and the high ratio groups shows 
that, although the order is similiar, the percentages are consistently higher 
for the low ratio schools. The counselors in those schools are seen by the 
staff as providing all ten counseling activities aore frequently than the ataff 
at the high ratio schools see their counselors providing thea (See Table 12). 



TABLE 12 

TEN COUNSELING ACTIVITIES AND RESPONSE 
BY SCHOOLS WITH LOW AND HIGH COUNSELORS: STUDENT RATIOS 





Percent of Response 


Item 


Low Ratio 


High Ratio 


New student orientation 


38.6 


17.3 


Class presentations 


65.9 


40.2 


Teacher conferences 


91.1 


79.6 


Problem-solving groups 


92.2 


77.6 


Reward/recognition 


93.3 


81.8 


Parent conference 


94.4 


87.9 


Group counseling 


96.6 


83.7 


Time out 


96.7 


80.8 


Consultation teaa 


98.9 


91.8 


Individual counseling 


100.0 


98.0 
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Schools with counstling etnttrs wtrt coapartd with those who did not bavt 
eounstling etnttrs to stt if any difftrtnets in aetivitits could bt found. The 
rtsults for both groups wtrt vtry sitsilar. Tht largtst discrepancy found was in 
tht activity *'Tim» out.** Schools with counstling etnttrs rtporttd tht 
oceurrtnet of this activity at 93.6 ptretnt. For schools with no eounstling 
etnttrs, only 59.7 ptretnt of tht staff rtporttd this activity as occurring at 
thtir sitts. 

yctors which iapact eounstling positively at the eleaentary site . All site 
staff were asked about their level of knowledge concerning the counseling 
program at their sites. The Man response was 4.06, and was uniforaly high for 
all groups of respondents. Teachers considered theaselves very knowledgeable, 
with a Man response of 3.79. Principals indicated the highest level of 
faniliarity with the counseling prograa, a Man response of 4.89. Ro difference 
was noted in the level of knowledge between sites with or without counaeling 
centers, or among schools with low, Mdium, or high counselor: student ratios. 

Postive impact of counseling staff job satisfaction . Both district counselors 
and guidance aides responded positively to the question, "^o what extent do you 
enjoy your work in counseling?** The Man response for both groups was 4.56, 
with counselors at 4.77 and guidance aides at 4.50. This job satisfaction was 
maintained across years of eo^loyMnt, with counseling staff with ten or Mre 
years of experience responding as positively (4.58) as those with less than four 
years of experience (4.61). 

Positive impact of inservice opportunities. An area related to job satisfaction 
also received high Mrks from district counselors and guidance aides. Both 
groups viewed their opportunities for inservice very positively (4.07). The 
scale ranged from 1 (not at all helpful) to 5 (very helpful). inservice 
provides the counseling staff with the opportunity to gain new -ViUs and/or 
refine current activities. Inservices for both groups are coordinated by the 
Guidance DepartMnt. 

Positive impact of consultation team function . As noted in the section on Mjor 
counseling activities, the district counselor's function on the consultation 
team is ranked the second Mst frequent activity by all respondent grcaps. 
Designed as a framwork for early identification and assistance to meet the 
varied and unique needs of eleMntary school students, the consultation team: 

* Coordinates site support staff tu meet student needs 

* Provides more appropriate and effective referrals to support services 

* Promotes the developMnt of alternative site programs and options 

All site staff and counseling staff responded to questions concerning the 
function of the consultation team, and the role of the counselor on the team. A 
mean response of 3.87 was given by all site staff, indicating that they thought 
that the consultation team consisted of a broad range of activities, not 
uniquely a special education process. Principals (4.50) and nurses (4.16) had 
the highest Man responses, and teachers a Man of 3.63. Counseling staff had a 
■tan response of 4.16 en this question. 
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Th« involTcatnt of th« counselor on tht consultation t«aa also brought uniforaly 
high rtsponsts. With a rtsponst of 1 indicating vary littla involvaaent, and 5 
indicating taaa laadarship, tha Man rasponsa for all sita staff was 4.13. 
Principals (4.60), nursas (4.54), and district eounsalors (4.86) aaw 
particularly high involvaMnt. Taachars had a aaan rasponsa of 3.92, vhila 
staff at low counsalor:studant ratio schools had a aaan of 4.57. Staff at high 
counsalor:studant ratio schools ratad eounsalor involvaMnt lovar at 3.88. Mo 
diffaranca was notad batwaan tha aaan rasponsas of staff at schools with 
counsaling cantars to thosa without cantars. 

l!e2£i oi counsalint cantars . Ona survay question spacifieally 
aoaressad tha affactivaness of alaiantlry counsaling cantars. All raspondants 
at sitas with counsaling cantars had a Man of ovar 3.0, with all sita staff at 
3.72, and all counsaling ataff at 4.21. Principals (4.19) ratad tha 
affactivaness of centers even higher than counselors (4.09). Schools with low 
counselor: student ratios had a Man of 4.12, while schools with high ratios had 
a tauch lover Man response of 3.30. 

A liaitad study on the effectiveness of counseling centers was funded in part by 
the Kiwanis Club and was oone in 1984-85 by Dr. Alice Cochran of San Diego State 
University. Fifty-four eleMntary schools were selected in three categories: 
those with no counseling centers, those with partial centers, and those with 
fully operating counseling centers. Site staff and adainistrators, counseling 
staff, parents, and students in grades K-6 were aurveyed. Respondents froa 
schools with fully operating counseling centers (Category A) were Mre positive 
in their attitudes and expectations about counseling than ware respondents from 
the other two categories. It should be noted that the schools from Category A 
also had a much lower counselor: student ratio than the schools in the two other 
categories. 

For the present disfrict study, data on school sites have been analyzed in two 
ways in order to minimize possible confusion betwaen the effectiveness of 
counseling centers and the benefits of having low counselor: student ratios. For 
each question, results were analysed by: 

* Schools with counseling centers compared to schools without canters 

* Schools with low, MdiuD, and high counselor: student ratios compared to each 
other 

For the vost part, few significant differences were found in the comparison of 
schools with counseling centers to schools without such centers. For this 
study, a difference of 0.5 was regarded by the researcher as Mjor and was found 
in only three areas of questioning. Staff at sites with counseling centers were 
more interested than schools without centers in inservice on counseling 
activities (2.70 to 2.10), felt that their district counselors and guidance 
aides were asked to handle more disciplinary Mtters, and rated the counseling 
program as Mre adequate to meet the needs of their sites (3.08 to 2.41). 

For the •Mfes/Ro" questions, a difference of five percent was considcrerd to be 
Mjor and was found in three areas of questioning. Staff at sites with 
counseling centers indicated that their guidance aides were undet the 
supervision nf the counselor more than the principal, and rated their counseling 
programs as being Mre reflective of all three counseling dOMins and two of the 
tt<ree service levels. 



In contrast, ujor difftrtnctt vtrt found in nine arMS of questioning in atan 
rasponsas, and in all araas of ''Yas/No'* questions for sites vith low counselor: 
student ratio as ceapared to sites with high ratios. 

An asplanation for this disparity aaj lie within the question on the 
effectiveness of counseling centers thetaseUes. Schools with low 
counselor :student ratios had a acan of 4.12, while schools with high ratios had 
a such lover aean response of 3.30 in rating the effectiveness of their 
counseling center progress. It is apparent that counselor tiM is a critical 
factor in the success of any counseling prograa, including the operation of 
counseling centers. The range noted earlier in hours of operation indicate that 
a center can only be as effective as its staffing ti«e allows. 

District counselors and guidance aides were asked what benefits they saw in 
their counseling centers. Most conented on the centers* perceived 
accessibility to staff and students, and the prograa continuity that a center 
offers. Some concern was raised about staff expecting the centers to be 
punitive detention areas. These conents froB counselors simarite the general 
positive feeling of counseling staff about the centers: 

* The Counseling Center is a r.ala, aeethetically pleasing enviromMnt for 
students. The children know that this is one place in the school where they 
can be listened to. 8oae students use it as a *%ooling off* place when they 
arc having difficulties with their peers. 

* ...A place where one*s shattered aelf-iaage can be acnded and where ona*s 
tilted equilibrium can be righted... A place for "new beginnings,** a safe 
place where one can **save face,** **take 5** and get renewed to head out again 
to the real world. And last but not least - a place where education is 
valued and learning is encouraged. 

* The benefits of the Counseling Center are nunerousl Hot only does it 
provide the sites with a **total*' school program, whereby all the students 
can benefit from its services - but it also serves teachers and staff by 
assisting them in their effort to provide for a positive experience for our 
students. Crisis counseling, preventive counseling, walk-in problem solving 
and recognition activities are just some of the programs r.'ovided by the 
counseling center. Without a counseling center who would provide these 
services? Who could afford the time, energy, or expertise? Everyone 
benefits from a Centerl In this day and age, I see a Counseling Center 
program just as important as any one of the basic skills taught in a school. 
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I»pftct of or tani national sfructurt on tlwof ry counttlint progr— > Hit 
eottnitl£iii prograa it diviTtd into t^tt douint at vtll three Itvtls of 
•etirice. All site ataff and eouneeling staff surveyed vere asked if the 
eounseling progress at their sites reflected each of the douins and levels. 
Figure 5 shovs the percent of site staff and district counselors whose responses 
indicated that their prograa reflected each of the three levels of counseling 
service. The district counselors identified the reMdial level as aost often 
reflected in the eounseling prograas at their sites. High counselor: student 
ratio achools shoved the same pattern, but not so strongly. Lov ratio achools 
endorsed developaental level as most represented hy their counseling program. 
With more counselor time available, developmental concerns are better able to be 
handled at sites. 




Figure 5. Levels of elementary counseling service 
rtf leaned in the counseling program. 



programs with counseling centers more often reflected the developmental and 
preventive levels, while those without counseling centers were slightly higher 
in their response to the remedial level. 
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Figurt 6 shows the rtsponsts for all groups on tht thrtt domains of counstling. 
District counstlors vtrt sort liktly to rtport osch domain as raflactad than 
vara aita ataff, y%t both groups concur in finding that the personal/ social 
douin is reflected most often in the counseling program, vith the academic 
domain second and the career domain the leaat eirident. 



PERSONAl/SOCIAL 



ACAKnC 



CAI«R 




0 10 2OaD40 80 i07OaDf0IO0 



Figure 6* Domains of elementary counseling 
reflected in the counseling program. 

Programs with counseling centers vere more often rated as having each domain 
reflected than did those without counseling centers^ yet the overall ranking 
remained the same. Responses for both domains and levels are presented in 
Table 13. 

TABLE 13 

PERCENT OF RESPONSE TO DOKAINS AND LEVELS BY 
SCHOOLS WITH AND SCHOOLS WITHOUT COUNSELING CENTERS 





Item 


Percent of Positive 
Response of Schools 


With Centers 


No Centers 


Ltvtls 






Devtlopatntal 


77.2 


55.9 


Prevtntivt 


74.8 


61.8 


Rtmtdial 


78.0 


79.4 


Deaains 






Carter 


23.7 


12.7 


Acadtaic 


1-4.1 


38.1 


Personal /Social 


90.5 


79.7 
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FactoM vhich i«p«ct counMling ntf tiytly at th« tie— ntTy Itvtl. Both tit* 
staff and counstling ataxt vara askad the qua at ion, "To vfaat axtant do tha 
following itaas liait tha eounsaling prograa at thia aita?" Tha tan itaaa 
liatad in labia 14 vara ratad on a seala of 1 to 5, with 1 indicating vary 
littla linitation, and 5 indicating a graat daal of limitation. Sita staff, 
district counsalors, and principals aach g.«va Man scoras of 3.0 or highar to 
fiva or aora of tha itaas. Staff at sitas vith low counselor :studant ratios 
listed three, ataffs with counseling centers listed four, and those at sitas 
with high counselor: student ratios or no counseling centers listed six iteas. 

TABLE 14 

TEN ITEMS WHICH LIMIT COUNSELING AND MEAN RESPONSE 
BY ALL STAFF AND DISTRICT COUNSELORS 





Mean Response 


I tea 


All Staff 


Counselors 


Adainistrativa support 


1.86 


1.85 


Staff cooperation 


1.97 


2.10 


Clerical assistance 


2.13 


2.10 


Parent and ceanunitj support 


2.28 


2.02 


Equipaent, aaterials 


2.52 


2.36 


Mtiaber of duties 


2.63 


3.15 


Physical space 


2.79 


2.63 


Guidance aide tiae 


3.02 


3.22 


Paperwork 


3.11 


3.43 


Counselor tiae 


3.57 


3.46 


Budget restrictions 


3.62 


3.55 


Counselor: student ratio 


3.63 


3.76 



The items vhich vere rated at the least Uniting are those which involve either 
the support or cooperation of other persons (administrative, staff, clerical, 
parent, and community). Those items rated as most limiting are intrinsic to the 
job of counseling itself (papervork. counselor and guidance aide time, budget, 
counselor: student ratio). 
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Vhile the pattern of retpontet vat very aiailar for all rea^pondentt, aoM iteae. 
vera given a much higher aean response by certain groups of reapondenta. 
Figure 7 shovs the aean response on the five aost liaiting iteas by four 
different groups. All aite ataff and ataff at schools vith lov counselor: 
student ratios gave the lovest aean responses to these iteas. vhile principalr 
and staff at schools vith high courselor: student ratios gave the highest aean 
responses. 
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Figure 7. Mean response on the five aost liaiting 
ii:ems in the elementary counseling program. 

Negative impact of disciplinary and other duties . All site staff and counseling 
atatf were asked^to vhat extent the members of the eleaentary counseling staff 
were asked to handle disciplinary aatters (suspensions, detentions, contacting 
parents about administrative discipline) . and to vhat extent they vere asked to 
perform duties outside the realm of counseling (routine playground or lunch 
aupervision, administrative duties, substitute teaching). 
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All •if staff, ineludint principals, gav« atan rtsponsts imdtr 3.0 to thast 
questions, indicating that thay do not f aal- that tha counsaling staff is of tan 
•skad to do discipline or other aattara (See Table 15). District counselors 
and guidance aides, while also shoving a low aaan response for other duties, do 
have a aaan response over 3.0 on the question of discipline. 

TABLE 15 

MEAN RESPONSE OF ALL STAFF AND COUNSELING STAFF 
TO EXTENT OF DISCIPLINE AND OTHER DUTIES 





Mean Response 


I tea 


All Staff 


Counselors 


Extent of Discipline 






Counselors 
Guidance aides 


2.55 
2.17 


3.71 
3.34 


Extent of Other Duties 






Counselors 
Guidance aides 


1.35 
1.53 


1.83 
2.29 



A concern which had been raised at the outset of this study was the use of the 
guidance aide at the site, particularly the possible assignaent of such 
personnel to duties other than counseling. Although the acan response of 
guidance aides cn the question is higher than the response of all staff, it 
still does not approach the 3.0 level, and is apparently not a serious concern. 

Negative inpact of aplit assignaents . Thirty-nine of the 65 eleaentary district 
counselors are assigned to aore than one school site and 3 are assigned to aore 
than two sites. All school staff and counseling staff ware asked hov auch tiac 
per week is needed by those counselors on split aasignaant to '*catch up" at each 
site. Both groups had aaan responses over 3.0; 3.56 and 3.60. respectively. 
Staffs at sites with lov counselor:student ratio had a aaan of 3.19. (the lowest 
of all groups) and sites with high ratios had a aaan of 3.61. Staffs at sites 
with counseling centers were soaewhat lower (3.53) than those at sites without 
counseling centers (3.83). 

f**?^*j* iSE£££ of staff tiae spect counseling. Because counseling tiae is 
liaited at aany cTeaentary^Itas. all site atatt were asked how auch tiae they 
spend in providing counseling services in the absence of or in addition to the 
counseling staff. Using a five-point seals. 1 was "Very Little.** and 5 was "A 
great deal." The aean response for all staff was 3.76. Principals reported the 
highest aean. 4.21. Teachers and nurses also found this a frequent activity, 
with respective aeans of 3.71 and 3.62. Sites with low counselor: student 
ratios and j(hose with high ratios were very sif^lar in aean of response (3.52 to 
3.59). iBites with counseling centers had a aean of 3.71. and sites without 
centers had a aean of 4.11. 
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Wtf tiv iapact of tuidOTct aidt iuptrviiion , Som confusion apptart to •xitt 
in tht rtporting of guidanct aidt •uptrvition. All titt staff and counttling 
staff vtrt atktd tvo qutttiont about tht guidanct aidtt* tuptrvition ~ did thty 
raport to tht principal and/or tht district counttlort Tablt 16 thovt tht 
ptrctnt of rttpontt to thttt qutttiont by thrat rttpondtnt groups. Ttachtr 
rttponttt vtrt not includtd btcautt aany of thta indicatad that thty did not 
knov tht suptrvitory atructurt for guidanct aidtt. Whilt district counstlors 
vtrt avart of tht txttnt of thtir suptrvisory rolt. principals undtrrattd thtir 
involvtaent in aidt suptrvision. 



TABLE 16 

PERCENT OF AFFIRMATIVE RESPONSE TO SUPERVISION 
OF GUIDANCE AIDES 



Ptrctnt of Af firvativt Rtsponst 









Guidance 




Principal 


Counselor 


Aide 


Aide reports to principal 


57.6 


72.2 


83.9 


Aide reports to counselor 


92.6 


93.0 


95.2 



What is tht Itvtl of clitnt satisfaction? 

For tht purposts of ''his study^ tht following const itutt tht clitnla: 

* Mtmbtrs of tht counstling staff 

* Administration of tht particular sitts and of tht district 

* Ttaching staff 

* Studtnts 

* Partnts 

Iht Mnbtrs of tht counstling staff-- counstlors^ htad counstlors g district 
counstlors, carttr counstlors, and paraproftssionsl staff— art clitnts of thtir 
ovn program in that thty tnjoy tht satisfactions and rtvards of thtir programs 
and activitits vhtn thty do vtll; thty sufftr dissatisfactions and pains vhtn 
thty fall shoit. Sitt adHnistrators and tht district art clitnts in that tht 
guidanct program is a major contributor to tht auectss and failurt of aitt and 
district programs. Vtll*plactd atudtnts contributt to good aducational 
programs. Misplactd atudtnts harm good aducational andtavors. Vtll-plactd, 
vtll«<ounstltd studtnts sort quickly btcome matura adulta, anabling good 
ttachtrs to know and tnjoy tht intrinsic rtwards of taaching. Vtll-functioning 
guidanct programs facilitatt tht cross-inttgrattd functioning of all school 
programs. 
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J* 3*" i'*'" ^" ^'^^P* •• Adtquatt in Op«ration. and 

Vi ®" A« Ad«qu.tt in Optrttion, 

' ! V. J f »P'"«tiont sttn by eounttlori. htad eounsr.lora. 

and adainittratort at adtquata and Inadaquata. AceoBpanying ditcuationt halp 
clarify thota viawt and thow thota factors, aagativa and potitiva, which iapact 
ftha eountaling prograa. gunray and intarviaw data dapict countalors. including 
district and caraar. as dtaply conittad and anjoying tha intrinsic counsaling 
and guidanea work associatad with thair Jobs. At tha saM ti«t, thasa data ahow 
d^ap fru.trrtion with aany aspacts of tha counsaling assignment and auch 
apprahanaxon about tha futura of counsaling in tha district. 

>condary Teaching Staff Parceptions of tha Guidance Protraa. Teacher survey 
data show their perceptions of the counseling prograa at the aecondary level. A 
two part survey was sent to all secondary teachers. One-half of the teachera 
received part A, Career and Acadeaic Doaains, and one-half received part B. 
Ptrsonal/Social Douin. Of 2.861 teachera, 639 returned part A and 699 returned 
part B, a return of 47 percent. Table 17 shows the deaographics of the return. 
Total district teaching staff are approsiaately 80 percent aajority and 20 
percent minority; and returns are close to expectations. Within the minority 
group, however, Hispanic returns were 4.9 percent and .5 percent, survey A and 
B, whereas -panics are 8 percent of the district teaching staff. 

TABLE 17 

COUNSELING AND GUIDANCE EVALUATION 
STAFF SURVEY DEMOGRAPHICS 



Cariir m4 



^•4t 


taktr 


Hrctttt 




7-t 


200 


31.3 




1*10 


257 


40.3 




11*12 


111 


2i.4 




TOTiO. 


131 










WmUt 


Hrctttt 




31 


4.1 


Hhitt 




521 


•1.7 


•lack 




41 


•.4 






10 


1.5 


ABtr Ift/Alatkan 


It 


2.0 


Faeific Xtlandti 


4 


0.7 


Fort«|tt«at 


2 


0.3 


rilifittp 


$ 


1.0 


MoclliBttt 


1 


0.1 


Othtr 




10 


1.5 














ftrctat 




Malt 


329 


51.5 




rtsali 


30» 


41.5 1 





HraMtl/SMlal 
tt— aim 



9r»«c 








7-4 


254 


37.2 




•-10 


244 


35.4 




I1-I2 


U9 


27.4 






M9 














Itktticity 


WmUt 


Fare tat 


liaHftic 


U 


5.5 


Vhitt 




573 


•3.2 


•lack 




34 


4.9 


Aaiaa 




10 


1.4 


imt ta/Alaakan 


9 


1.2 


•acific talaadti 


I 


0.1 


••rCttgMat 


5 


0.9 


rilifiaa 


1 


0.4 


Mpckiftaat 


2 


0.3 


Otktr 




14 


2.1 






Oaadti 




ftrttef 




Malt 


345 


50.1 




FtMll 


344 


49.9 
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Prtdtttraintd Itvtls of conctrn art set by th« adviiorj eonitue to the 
evaluation: 

• Vith iteas having a 1-5 scale (1 - low, 5 - high), it«!M vith l«-e than 3 
•re concerns 

• With iteas having a yes-no or positive-nega^ive response, iteas to which 
40 percent respond negatively are concerns 

Frequency response by nuaber and percent by groups responding for all staff 
survey iteas are found in Appendix j. 

Career Doaain. Fora A of the teacher survey ccntains 15 iteas related to the 
career doaaio of counseling. Five iteas have a 1-5 scale vith 5 high, and 9 
iteas have a ''Yes-No,'* Hot Known" response. 

Four of the six 1-5 iteas received a negative response by teacher at grades 11 
and 12: 

• Do you think your counselors successfully help students know and fee/ 
confident of their career interests? 

• Are your counselors effective in assisting students in aatching their career 
interests with their career /educational abilities? 

• Row effectively does counseling in your school help students see how present 
attitudes, habitrs, and outlooks affect success in a chosen field? 

• Are counselors effective in assisting you in relating your field of 
instruction to careers and career choice? 

All three groups (7-8, 9-10, and 11-12) gave a negative rating to the last item. 
Counselors theasel\ ratect this itea as receiving lea«t tiac and energy in 
their day and as beii.^ aaong the least adequately executed by counseling staff. 

Throughout the survey, results were confused by the number of respondents 
selecriing the "Not Known" response. This indicates that there is: 

• Poor communication by the guidance staff of their goals, objectives, and 
activities to the teaching staff 

• Inadequate involvement of the counseling staff in the total life of the 
school 

• Insufficient articulation of the role that guidance ap^ counseling should be 
playing in the curricular programs of the school 

In determining which cf the "Yes-No" iteas received negative responses, the 
standard followed that iteas receiving less than 50 percent yes would be 
considered negative. This adjusts soaewhAt for the high percentages of teachers 
electing the "Not Known" response. Two items received a positive response by 
all grade levels: 

• Do counselors provide career counseling that is free of bias with respect to 
race, gender, or economic status? 

• Are students at your school encouraged to consider occupational fields 
regardless cf their gender, race, or economic status? 



69 

52 



C itta received « very positive response by teachers in grades 9-12 but a very 
negative response by teachers at grade 7-8; 

• Does your school's career center provide adequate occupational and 
vocational inforaation? 

While one sight argue that grades 7-8 are too early to begin career 
considuration, at grade 8 students carry out the Career Planning Prograa and 
construct their foar-year acadeaic plans. Therefore, it is quite logical that 
teachers feel there should be occupational and vocational aaterials available at 
Junior high and aiddle school sites. with the exception of the tvo iteas 
presented above, none of the 9 iteas in the career doaain received even a 
50 percent frequency by teachers a. grades 7-8. 

At no grade level did teachers give a positive response of even 50 percent to 
these questions: 

• Have Bost students discussed their abilities and interests with a counselor 
or career technician? 

• Have BOSt students identified a tentative career or career cluster? 

• Have BOSt students designed an educational plan that leads toward the 
student's caresr goals? 

Acadeaic Doaain. Teacher responses to iteas in the acadeaic doaain were auch 
Bore positive than their responses to the career doaain. Of the 5 iteas having 
a 1 to 5 response, none received a negative response. One, "Does the counseling 
prograa ensure that students classes aeet their needs for 
graduation/proBotion?," received a response highly positive froa all three 
groups. 

Of the 10 iteas having a "Yes-No" response, none received a negative response by 
grade 7-8 teacher*. Three iteas received a positive response of less than 
50 percent by teachers at grades 11-12: 

Do counselors encourage students to take the aost challenging courses for 
their abilities? 

• Do counselors adequately infora parents and students about special district 
prograas and assistance available to thea in the school and the district? 

• Does the counseling departaent assure that tests necessary for prograa 
placeaent are given and analyzed properly? 

Teachers, grades 9-10, also responded negatively to the last of these. In each 
case the negstive responses were accoapanied by a large percentage of "Not 
Known" votes (36 to 43 percent). 

Personal /Social Doaain. Of the 9 iteas with 1-5 scaled responses in the 
personal /eocial doaain, three received negative responses froa the teachers: 

• How effective are counselors in helping studenfs whose personal probleas 
interfere with or affect their behavior at school? 
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* Bow tfftctive art counselors in helping students vfaose personal probleas 
interfere with school work? 

* Do counselors provide adequate assistance to students in assessing their 
personal strengths and veaknessesT 

To three items relating to equity— one in tens of race, one in terns of gender, 
and one in terms of economic status^-teachers gave a very positive response 
(above 4) to the efforts of counselors. 

To the eight *nres-No** response items, teachers gave a positive response to only 
one: 

* Do counselors help students who are having problems that interfere with 
their school work? 

Tvo received marginally positive respor^ses: 

* Do counselors provide students with information about drug and alcohol 
abuse? 

* Do counselors provide adequate direction to students where to find community 
agencies which might help them with personal and family problemsT 

One item received a highly positive response<*-ov9r 80 percent yes: 

* Do counselors assist you in informing parents of student progress at school? 

Data from the final six items of the survey identify to whom students go to seek 
counseling advice. Table 18 shows the percept is of teachers by grade levels. 
Counseling department staff are clear winners in only two categories: career 
planning at grades 9-12, and questions about class schedules or academic 
proe^'ams. Students with questions about passing classes or being promoted most 
often go to a counselor, but almost as frequently go to another school adult. 
Teachers perceive that students with personal problems and questions on matters 
of sex most often go to th^ir peers. These data tend to say that— according to 
teachers* perceptions-*-students feel assurance in going to counselors or 
guidance staff only concerning academic matters: classes, credits^ academic 
program, passing/failing, etc. 

Questions 27, 28, and 30 on the staff survey. Form B, are open-ended questions. 
Question 27 of the survey asks: 

* What do you think should be the three most important things the counselor 
does for the students at school? 

At all three grade divisions, the predominant response was **Don*t Know.** 
Academic planning was high on the list of things counselors should do. At 
grades 7-6, the second highest response was **Resolve personal /family/ 
interpersonal problems." This answer was third for grades 11 an4 12. At all 
three grade levels there were teachers who did not respond: 6.1 percent at 
grades 7-8, 3 percent at grades 9-10. and 9.2 percent at grades 11-12. 
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Qutstion 30 of tht survty, Fora B, asks, 

* For what thrtt rtasons do aost studtnts thtir counstlor? 

m •aeh caae tht hightst rtsponse is that teaching atcff d?» not know why 
atudants go or should go to ste thtir eounstlors. If thtst rtponses art 
coabintd with thost survtys whtrt no answtra wtrt givtn, thtn at Itast 31 
ptrctnt of all ataff cannot or do not say why studtnts stt thtir counstlor aost 
ofttn. Class changts and schtduling ranks hightst, accordi-g to ttachtr 
knowltdgt, of tht substantativt rtasons for which studtnts att eounstlors (Stt 
Apptndiz J). 

TABLE 18 
TEACHING STAFF RESPONSE 
REASONS WHY STUDENTS SEE COUNSELORS 
11-689 
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Major Rtasons Why Studtnts 

Should Stt or Do Ste 
Thtir Counselors 


Grades 


Percent Responding 


Reasons 

Should See 


Reasons 

Do See 


Don' know 


7-8 


33 


35 




9-10 


31 


28 




11-12 


23 


20 


Class Changes/Scheduling 


7-8 


4 


17 




9-10 


5 


22 




11-12 


3 


19 


No rtsponse 


7-8 


6 


5 




9-10 


3 


12 




11-12 


9 


12 


Rtftrrals/troublt 


7-8 


3 


12 




9-10 


3 


11 




11-12 


2 


6 


Resolve personal /family 


7-8 


11 


10 


problems 


9-10 


12 


4 




11-12 


12 


5 


Academic planning 


7-8 


6 


4 




9-10 


13 


3 




11-12 


18 


8 


Student advocate 


7-8 


6 


i 




9-10 


7 


4 




11-12 


7 


7 


Information en college 


7-8 


0 


0 




9-10 


1 


4 




11-12 


^,^—2 


5 



Qutstion 28 of th« staff survey, Fora B, asktd, 



* What do you think should be the three least iaportant things or Jobs of the 
counseling staff at your school? 

For staff responses, over 70 percent at all grade levels either did not respond 
or Don't Knotf." High on the list of things staff say counselors should not be 
doing art: 

* Adainistrative functions, paperwork/clerical duties 

* Vatchdogging ("vices**)— supervision, detention, smoke patrolling 

* Changing classes (not to be confused vith class selection, prograaaing) 

* Handling referrals 

* Other non-counseling activities: discussing counselor's probleas, 
•upcrviiion, gossiping, wandering around the grounds, lecturing, yelling 
at students. 

Student Perceptions of the Counseling Program. A 60-item survey vas created to 
gather student perceptions of the counseling program (See Appendix K for the 
survey vith frequency counts and percentages by grade levels). Items trere 
gathered and constructed to cover each of the three dos&ins and their objectives 
in the K-12 Comprehensive Guidance Program. Two types of items constitute the 
survey. One gathers students' perceptions about their levels of development. 
For instance, an item asks, '"Do you feel sure that your career interests match 
your career abilities?** Response is on a 1 to 5 continuum with 1 representing 
**N9t at all sure my interest match my abilities** and 5 representing **Very sure 
my interests match lay abilities.** Since 5 is positive on this scale, any 
response mean of 3 or over is positive; any response less than 3 is negative and 
targeted as an area of concern. TWo factors bear on the results of such items. 
First, populations such as students and teachers vill tend to give positive 
responses, especially about themselves. Second, vith as large a sample as there 
vas in this survey, response means averages tend to cluster around the mean. 
Any response mean above 3 vill be positive and any response less than 3 will 
certainly indicate the negative. 

"Yes-Ho,** **Either-Or** items make up the second kind of response. These items 
refer specifically to the counseling programs and the students* perceptions of 
those programs. For instance, itea 7 under the Career Doaain asks, "is career 
counseling available to you at your school?" A "Yes" to this itea represents a 
plus for the counseling program; a **No" or "Don*t Know" represents a negative. 
A^ predetermined decision for the study vas that a negative response of over 
AO fi^rcent constitutes an area of concern. When a large part of that negative 
response is in the **Don*t Know" category, counselors might argue that the 
service is available. That simply points to another problem— lack of 
comaunicf.tion of the services available. 

Table 11> Counseling and Guidance Evaluation, Student Survey, Deaographics, 
shovs ths deaographics of the return. Returns vere adequately distributed 
between the grade divisions: Grades 7-8, 32.7 percent, and Grades 11-12, 35.3 
percent. Minority/aajority response was close to district averages, but 
students who happen to be Black are aoaewhat underrepresented, as are 
Indochinese students. Male/feaal ; distribution was nearly equal. VEEP students 
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TABLE 19 

C0UNSELIR6 AND GUIDANCE EVALUATION 
STUDENT ftUtVET DEMOGRAPHICS 



Cradt 


Nusbtr 


Percent 


7-8 


2,749 


32.7 


9-10 


2,689 


32.0 


11-12 


2,965 


35.3 


TOTAL 


8.403 





Gcndti 


Ptreant 


Malt 

Feaali 


49.9 

50.1 



Ethnicity 


Percent 


Hispanic 


18.5 


White 


47.0 


Black 


11.9 


Aiian 


8.5 


AMr In/Alaskan 


1.3 


Pacific Iilandei 


1.2 


Portuguese 


1.0 


Filipino 


7.1 


Indochinesfe 


3.5 



Post High School Plans 


Percent 


plan to go to college 


78.2 


Plan to join the ailitarj 


6.7 


Plan to get a job 


11.2 


None of the above 


3.9 




Attendance tecerd 




This Tear 


Percent 


No absences 


14.9 


1-2 days 


22.6 


3-5 days 


27.0 


6-10 days 


17.5 


11-15 days 


8.5 


16-20 days 


4.2 


More than 20 days 


5.3 



Enrollment Statoe 


Percent 


VEEP 


11.7 


Magnet, Including 


9.8 


Resident Studenti 




Vho Are Magnet 




Resident Students, 


78.5 


Neither VEEP 




Nor Magnet 






Current Grade 




Point Averat* 


Percent 


A (3.01 to 4.00) 


34.7 


B (2.01 to 3.00) 


37.3 


C (1.01 to 2.00) 


22.5 


D (0.51 to 1.00) 


4.5 


F (0.00 to 0.50) 


0.9 




Nnaber of Refemli 




This Tear 


Percent 


No referrala 


81.9 


1 referral 


9.0 


2 referrala 


3.6 


3-5 referrals 


3.2 


6-8 referrals 


1.1 


9-10 referrals 


0.3 


More than 10 ref. 


. 1.0 
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rtprtstnttd 11.7 pcretnt of tht rtturn; Mgnet 9.8. While 6.7 peretat plan to 
join the Bilitery, 78.2 percent plan to go to college. Those planning to get a 
Job isMdiately after graduation represent 11.2 percent. Seventy-two percent 
report that they have grade point averages greater than 2.0 (C). Only 18 
percent report aore than 11 absences for the year. Alaost 82 percent report 
receiving no referrals this year. 

Student lesponse: Career DoMin. Six survey iteas elicit student perceptions 
of their levels of career developaent and understanding. Mean response to the 
•is vas 3.47 for grades 7-8, 3.38 for 9-10, and 3.37 for 11-12. These ere 
I^ositive responses and tend to indicate atudent satisfaction vith their level of 
developaent. On two iteas, students in grades 9-12 gave negative responses. 

The first of these, '•Do you understand veil the concept of planning careers by 
Job families or clusters?", is really asking if students know how to plan for a 
general field of jobs— such as the construction industry— as opposed to a 
specific job, such as carpenter. Grades 11-12 gave a aean response of 2.78, 
vhilc 9-10 responses were soaeirtiat less negative, 2.95. The second itea asked 
if those vho understood this concept found it helpful. Again grades 9-12 gave a 
negative response. Since aost career planners would agree that planning for a 
broad field of jobs ia preferable to liaiting one's options to one job, this is 
not a desirable response. 

The second set of iteas in the career domain asks questions specific to the 
respondents* guidance experience at their aites. Only 50 percent of grade 7-8 
say that career guidance is available at their site. Grades 9-12 are aost 
positive vith 76 percent at 9-10 and 87 percent at grade 11-12 saying "Yes." The 
at-large "Do->*t Know" response indicates grades 7-8 have not yet gained 
familiarity vith their programs, if one is available. Since the agreeaent is 
that 40 percent negative response indicates iteas of concern, three items stand 
out clearly as inadequate: 

* Has a counselor or career technician discussed your interests and abilities 

vith you? 

* Have you and the counselor or career technician identified possible careers 
that match your interests and abilities? 

* Have you and a counselor vorked to design an academic/educational plan that 
leads towards your career interests? 

The item, "Have the counselors supplied you vith information on career trends, 
requirements, and job opportunities?" also received a negative response at all 
grade levels. These responses tend to indicate that in the career domain, 
studec'cit have not had those experiences or do not know that they have had the 
experience. When asked if the school's career center has been useful in 
providing occupational and vocational information, only 23 percent of 7-8, 
28 percent of grades 9-10, and 40 percent of grades 11-12 students responded 
"Yes." Students responded soaevhat aore positively vhen asked if they or the 
counselor have liaited their career considerations because of race, gender, or 
econoaic status. Vhen given the opportunity, large nuabers of students choae 
the "Don't Know" response. Por instance 31 percent of students grade 7-8 and 21 . 
percent of students in grades 9-10 say they don't knov if the counselor or they 
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thtMclvcs h«vt li'Bittd thtir carttr considtrations btcaust of gtndtr, ract, or 
teonoBie status. Ltss than 20 percent of any group report that their counselors 
have helped thea to get involved in activities or experiences which give thea 
career inforaation. 

•tvdent tespoBses: Acadeaie DoMia. Five survey iteas relate to students* 
perceptions of their acadeaic prograa sufficiency: 

* Awareness of classes offered 

* Matching classes with educational needs 

* Matching classes with levels of ability 

* Meeting graduation/proaotional needs 

* Sufficiency of educational plan 

Students gave a acan response to these questions of 3.51 and above, a positive 
response for such large niabers (See Appendix K). tcplies to iteas specific to 
the counseling prograa were less positive. Asked if acadeaic counseling help is 
»asily available at their school, only 39 percent of seventh grades and 
4 percent of eighth graders said "Yes." Forty-five percent, grades 7-8 and 
\9 percent, grades 9-10 said they did not know. At grades 11-12. 54 percent 
■aid "Yes," but 23 percent said they did not know. 

11 other iteas in this doaain received operationally defined critically 
egative responses. All iteas began with a phrase siailar tc "Have the 
ounselors helped you (inforaed, referred, discussed)?". They relate to: 

* Setting up an educational plan 

* Encouraging students to take the aost challenging courses 

Inforaing students and parents about prograas that provide extra help or 
tutoring 

* Referring students for testing for special or needed prograas 
!* Assistance in changing froa one school level to another 

* Reviewing progress toward graduation 
'* Planning for college entrance 

!* Testing necessary for college entrance 
I* Securing financing for college 

if one of those iteas, reviewing progress toward graduation, received a 
•itive response; junior-senior response was 65 percent "Yes." 

ident Response: Personal/Social Doaain. Twelve iteas of the survey relate to 
» student perceptions of their personal/social levels of awareness or of the 
mseling prograa. The total acan response for each of the three grade groups 
3.34 or above, a positive response. One itea received a negative response 
by grades 9-12: 

* Do you feel counselors know about your achieveacnts at school? 
One other itea received a negative response by juniors and seniors: 

* Do counselors aake your feel that they really care about your progress at 
your school? 
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Eight "Yti-No" ittai addrciitd the p«rional/«ocial counitling prograa at tht 
•itat. Dbtn asktd if paraooal eounitliat ii available at tht school, ovtr 58 
f/arcent of tach group rtiponded **¥«■.*• Hovaver, ovtr 30 ptrctnt tid thty do 
not knov, and 11 ptrctnt of jmior and atniori aaid it i« Hot Avai labia.** 8om 
ittat atktd if tht atudtnt had rtctivtd particular htlp and/or if auch htlp it 
natdtd. Tablt 20 thovt that coabining tht '*Mo'' and tut **llo, Htlp it Httdtd" 
productd critically ntgativt rtiponiti (ovtr 40 ptrctnt) for 6 ittai: 

* Havt tht counitlori htlptd you with probltai that inttrftrt vith your school 
work? 

* Havt counitlori htlptd you Itarn how to gtt along bttttr vith othtr ptoplt? 

* Havt counitlori htlptd you incrttit your confidtnct in yourttlf? 

* Havt counitlori htlptd you coomunicatt bttttr with othtr ptoplt? 

* Havt counitlori providtd you vith othtr placti, institutions, or ptrsons 
who aight help you or givt you aort inforaation? 

* Do counitlori htlp to kttp your partnts inforatd about your progrtii at 
achool? 

For complttt rtiulti, stt Apptndiz K. 



TABLE 20 
SECONDARY STUDENT SURVEYS 
CkITICALLY NEGATIVE RESPONSES: SIX ITEMS, ALL CROUPS 



Per tonal /Socisl Donair 


Grade 


N 


Ptrctnt 


Yti 


No 


No, No 
Nttd 


Ho, Htlp 
Is Nttdtd 


No, ft Htlp 
U Nttdtd 


It ptrtmal countelini 


7-8 


2430 


58.2 


8.8 


33.0 






available to you at 


9-10 


2444 


58.9 


9.2 


31.9 






your school? 


11-12 


2727 


61.3 


10.9 


27.8 






Havt the counselors 


7-8 


2430 


22.1 


28.5 


38.9 


10.5 


^9.0 


helped you vith prob- 


9-10 


2442 


15.8 


34.4 


39.5 


10.3 


44.9 


lens that interfere 


11-12 


2751 


14.1 


38.6 


38.2 


9.2 


47.8 


vith your school vorkl 
















Rave counselors helped 


7-8 


2434 


22.1 


31.1 


38.7 


8.0 


39.1 


you learn hov to get 


9-10 


2439 


12.6 


38.1 


42.9 


6.4 


44.5 


along better vith 


11-12 


2735 


8.6 


41.7 


43.5 


6.2 


47.9 


other people? 














Have counselors helpec 


7-8 


2427 


24.5 


36.7 


31.9 


7.0 


43.7 


you increase your con- 


9-10 


2438 


17.8 


42.8 


31.9 


7.5 


50.3 


fidence in yourself? 


11-12 


2740 


16.8 


45.0 


30.9 


7.4 


52.4 


Rave counselors helped 


7-8 


2416 


21.6 


36.0 


35.1 


7.3 


43.3 


you cottounicate bettei 


9-10 


2435 


14.4 


43.6 


35.6 


6.4 


50.0 


vith other people 


11-12 


2736 


11.3 


46.3 


35.6 


6.8 


53.1 


(parents, teachers. 
















etc.)? 
















Rave counselors pro* 


7-8 


2407 


53.0 


22.4 


20.5 


4.0 


26.4 


vided you vith infor-» 


9-10 


2425 


40.0 


28.4 


28.0 


3.7 


32.1 


Mtion on drug and /or 


11-12 


2736 


31.7 


33.2 


32.3 


2.8 


36.0 


alcohol abuse? 
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Six ittas vtrt dttigned to dtteraint to whoa students go for guidance and 
infonation (See Table 21). In only three areas, do students go in significant 
Buabers to the guidance personnel of the school: 

• Problems or questions of career planning at grades 9-12 

* Questions or probleas of class schedules or academic programs 

* Concerns about passing or being promoted 

»or personal problems, students at grades 7-10 go most often to parents or 
amily members; juniors and seniors go to peers. For sex information, the 
argest percentages go to parent or family members, but 17 percent of freshmen 
nd sophomores and 20 percent of Juniors and seniors go to a xriend or peer, 
bout 30 percent say that no one has ever helped them or that the question does 
9t apply to them. For those needing help on the subject of drugs or alcohol, 
le highest percentage go to parents or family members, but over 30 percent of 
iniors and seniors go to other students. Only 13 percent of juniors or seniors 
to a counselor. 

e student survey ends with four open-ended questions. The first, question 57, 

• What do you think should be the three most important things the counselor 
does for you at schoo}* 

grades 7-8, 18 percent responded "Don't Know" and 9 percent gave no response, 
r 27 percent, therefore, do not seem to be aware of the purposes of the 
lance program. At grades 9-10, over 31 percent give the ease response, and 
;rades 11-12, 27 percent do not know or do not respond. 

trades 7-8, the next highest response is "To resolve personal/family/inter- 
bnal problems," 14 percent. This percent falls to 9 at grades 9-10 and to 
Hrcent at grades 11-12. At all secondary grades, academic interests 
|ate the reasons for going to the counselor: 

tadenic planning (pre-college) 
aduation/promotion requirements 
nforoation on grades 
« lass changes, scheduling 

I percent say the guidance person should be available for career planning/ 
•sistance. About 5 percent say that providing frieni''ship, kindness, 
tending, and listening are among the important functions of the 

vuunselors. Less than 3 percent see the counselor as oue to provide 

encouragement, praise, or respect. 

Question 58 asks students what they think should be the three least important 
things or jobs of the counseling staff. At all grade levels, over 70 percent 
answer "Don't Know" or do not answer. Those things which over 2 percent of the 
respondents listed are: 

* Hon-academic issues/duties (custodial, eating, supervision) 

* Watchdog (suspensions, detention, smoking, truancy) 

* Being too nosy, looking for problems 

* Administrative work: paperwork, clerical, attending meetings 
^ * Discipline, referrals 
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TABLE 21 
8EC0NDA!IY STbOENT 80RVEYS 
TO WHOM STUDENTS GO FOR HELP 
ALL 6S0DPS 









Percent 




Grade 


N 


Parent/ 

Paaily 

Member 


Couns. 

Dept. 

Staff 


Other 

School 
Adult 


Another 
Student 


No One Hai 
Ever Helped 
Me; Does 

Not Apply 


Vhtn you have a per- 
sonal problea from 
irhoa do you usually 
seek help? 


7-8 
9-10 
11-12 


2388 
2377 
2675 


52.9 
42.4 
37.9 


5.5 
3.5 
3.1 


4.9 
3.7 
3.5 


26.2 
38.6 
44.3 


10.6 
11.9 
11.2 


When you hsve a prob- 
lea or question about 
career planning, from 
whom do you usually 
seek help? 


7-8 
9-10 
11-12 


2388 
2377 
2687 


51.5 
32.9 
33.5 


25.2 
41.0 
42.5 


8.1 
8.9 
8.3 


4.5 
5.9 
5.7 


10.7 
11.3 
10.1 


When you hsve prob- 
lem or question shout 
clsss schedules or 
academic programs, 
from vhom do you 
ttsusslly seek help? 


7-8 
9-10 
11-12 


2385 
2385 
2707 


10.2 
6.8 
5.6 


48.3 
63.2 
72.0 


25.5 
15.4 
11.4 


9.8 
9.0 
6.4 


6.1 
5.6 
4.6 


Vhen you need infor- 
mSwion on sex educs- 

tion, to vhom do you 
go? 


7-8 
9-10 
11-12 


23AA 
2318 
2624 


45.1 
37.2 
33.3 


11.6 
8.4 
6.5 


11.9 
9.9 
9.2 


9.4 
16.6 
19.5 


21.9 
27.9 
31.5 


If you need help on 
the subject of drug 
or alcohol abuie, to 
whoB will you go? 


7-8 
9-10 
11-12 


2337 
2332 
2646 


39.3 
31.8 
29.3 


22.0 
16.9 
13.0 


13.4 
11.1 
10.8 


8.3 
15.1 
16.4 


16.9 
25.1 
30.5 


If you are concerned 
about palling claiiei 

or being pronoted, to 
whoa will you go? 


7-8 
9-10 
11-12 


2306 
2322 
2638 


18.7 
11.6 
8.8 


44.5 
56.3 
61.6 


23.8 
17.8 
14.7 


4.5 
4.4 
4.4 


8.5 
9.9 
10.5 
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iQutstion 59 asked, 



Sinct Stpttmbtr of the current school year, hov ttany tines have you Mt with 
your counselor for individual conferences? 

table 22 shows the results. 

TABLE 22 
NUMBER OF IIMES STUDENTS 
REPORT SEEING A COUNSELOR 



Numbtr of 
Tiaei 


Grade Level i 


7-8 


9-10 


11-12 


0 


22.5 


12.5 


9.2 


1 


32.5 


29.5 


17.8 


2 


17.2 


19.3 


25.2 


3 


2.6 


10.5 


12.3 


4 


2.0 


3.4 


3.7 


5 


2.6 


0.6 


4.3 


6 


3.3 


3.4 


5.5 


7 


2.0 


1.7 


4.3 


Don't Kno« 


U.6 


18.8 


17.2 



final question aiked, 

For what three reasoni do you see your counselor aost often? 

pch of the three grade levels aost students say either "Don't Know" or 
I." The highest substantive answer at all levels is "Class Changes or 
luling." Matters of academic counseling account for all utters listed by 
3 percent of the population at grades 7-10. At grades 11-12, 5.5 percent 
resolve personal, family, or interpersonal problems; otherwise all reasons 
« tademic. 

itudents, then, either don't know why they go to the counselor, do not go 
' counselor, or go for academic reasons. The number who report that they 
• referrals or for disciplinary reasons is small, from 2 to 3 percent, 
•^^...elors estimate around 10 percent come sometime during the school year for 
referrals. They agree that most of the counseling time they spend on 
discipline/referrals is with a very small percentage of the students, indicating 
a large number of repeat offenders of one kind or another. 

Th2»* final survey items suggest that secondary students turn to their school 
counselors primarily for assistance in the academic area, and secondarily for 
help in the area of career planning and selection. Although Aost students 
acknowledge that personal counseling is available to th*m, relatively few of the . 
grades 9-12 students say they rficsived help in the personal/social area and 
fewer yet say they would turn to a school counselor for help with a personal 
problem. 

o SO 
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Tbt •tudtnt and staff turvtys vtrt constructed in such • way that ittas on one 
instrument were mirrored somewhat on the other. The wording could not be 
identical because students were asked to relate their perr^nal experiences while 
teachers were asked to judge the effectiveness of the counseling program in 
general. Also^ for those items having a five-point response scale, teacher 
items were designed to assess the counseling program directly irtiile student 
items were more inferential in nature. For example, students were asked, •Do 
you feel that your career interests match your career abilities?** The 
comparable t%9cher survey item asked, **Are your counselors effective in 
assisting students in matching their career interests with their career/ 
educational abilities?" 

The survey items requiring a **Yes,** **No," or **Don*t Inow** response provided an 
opportunity for a more direct assessment of the counseling services by both the 
students and the staff. When comparing the responses of each group to these 
survey items, most of which included the word **counselor** or **eounseling,** a 
certain pattern of responses became apparent. Both teachers and students, in 
general, gave their most positive responses to items assessing those counseling 
services included in the academic domain, the next most positive to those in the 
career domain, and the least positive to those in the personal /social domain. 

There were some exceptions to this general trend. Teachers revealed a high 
degree of uncertainty with regard to the services counselors were providing in 
the career domain. And a comparable degree of uncertainty (42 percent) was 
evidenced by students in grades 7*10 when asked, **Is academic counseling help 
easily available to you at your school?" Use of the word "easily" may have 
contributed to the exceptionally poor response in this latter instance. 

ror parents what is the impact of the counseling program of the district? 
Information with whTch to assess the impact of the counseling program on parents 
was gained through a telephonic survey of 65 items. A total of 950 parents were 
sent letters informing them that they ould be called. Of these, 715 were 
actually reached and turveyed for a 75 percent return. Actual percentages of 
responses for each item of the survey appear in Appendix L« 

The first 45 items of the survey asked whether or not parents have received 
assistance or information in 15 areas. If the parent responded •Vo,** then they 
were asked if they had in fact requested that information. If the response to 
the first question was *'Yes," then the parent was asked, "Row useful wac the 
assistance or information given?" Table 23 shovt the percent of responses. 
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TABLE 23 
PARENT RESPONSE 
FIFTEEN AREAS OF INFORMATION OK ASSISTANCE 
I: Cralat 7-t • Hi, OtUm 9-10 • 244, Craiaa 11-12 • 224 
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Cradt 


f% 


rctat' 


9ttctat 


Qtttlitj of Aaaiataact 
for Tta Aaavtra 


Tta 


■o 


of Mbo 
Aaktd 


itat 


tfOOw 


Fair 




Bmlliag ckili 


7-C 


•2 


24 


4 


24 


•9 


11 


1 




t-IO 




25 


II 


tA 

CM 


04 


i 






12-12 




50 


4 


an 


mm 

99 


10 








n 


22 


17 


22 


45 


12 


2 




t-IO 


77 


25 


7 


1? 


Oi 


12 






11*12 


71 


29 


12 




00 


19 




Child *• •ChinVtMftl 


7-f 


44 


24 


15 


25 


9« 


7 


5 


otbtr than rt^^ t 


HIO 


•5 


25 


14 


27 


40 


II 




cetdt 


11*12 


•5 


25 


12 


20 


90 


• • 
11 




laferaitioft oa 


7-1 


57 


42 


5 


21 


45 


2 


4 


child •tttttdftact 


f*IO 


M 


44 


4 


2V 


90 


o 






11*12 


•5 


25 


4 


JA 


JJ 


o 




School frohltas 


7-» 


51 


49 


2 


90 


44 


10 


15 




t-IO 


44 


57 


2 


an 


00 


« A 

14 


11 




11*12 


3i 


42 


1 




OJ 


10 




Child t iattrosts 


7-0 


29 


71 


4 


24 


44 


9 


2 




t*IO 


29 


41 


5 


22 


01 


1> 






11*12 


22 


48 


4 


10 


07 


11 




Xaprovint child's 


7*0 


24 


74 


4 


22 


52 


II 


0 


roloticaahip 


t*IO 


25 


75 


• 


aA 

JO 


AV 

47 


l> 


11 




11*12 


24 


77 


5 


2J 


Jf 


11 




FloDoing lutort 


7-0 


54 


44 


2 


54 




7 


6 


c curat 


t*IO 


•2 


24 


4 


jj 


aA 
50 


12 






11*12 


55 


45 


7 


2f 


A« 

02 


4 




Colltgt fiaoBcing 


7-0 


10 


A> 


2 


29 


57 


10 


5 




t*IO 


25 


77 


2 


20 


J4 


15 






11*12 


45 


55 


7 


2J 


Jl 


4 




Collage aalactioa 


7*t 


12 




1 


99 


29 




7 




t*l& 


24 




1 


14 


AA 

00 


19 






13*12 


41 


52 


7 


•1' 


90 


11 




Colltgt tatraact 


7*t 


22 


74 


1 


27 


51 


10 


2 


rtquirtaaata 


f*IO 


47 


52 


2 


«f 


59 


12 


1 




11*12 


5t 


42 


4 


97 
•# 


OJ 


9 




foaaihit carttra 


7-n 


27 


72 


1 


20 


•0 


17 






t*IO 


42 


57 


1 


19 


M 


20 






11*12 


>V 


7^ 


5 


22 


99 


15 




•olviag ftraoa#l 


7*t 


94 


47 


• 


29 


44 


15 




yrobltaa/coaciraa 


f*IO 


2« 


71 




99 


49 


14 






11*12 


27 


72 


2 


99 


M 


II 




Talkiag/atttiag 


7-t 


S4 


44 


7 




M 


14 




vaich laachtr 


t-IO 


95 


44 


5 


29 


99 


9 






11*12 


99 


50 


4 


27 


90 


1 




Pifficaltita with 


7*t 




74 


2 


99 


97 


17 


12 


•thtr atodtata 


f-IO 




•4 


9 


19 


99 


27 


4 




11*12 


_iol 




1 


14 




L- 





65 



82 



Tht data art rtfltctivt 9f findings in othtr artas in that: 



* Partnts ttnd to rtk for and/or rtceivt attittanct in the acadtcic arta aott 
ofttn: Mtttri of achitvttttnt. clattetp rtquirtaentt, ttc« 

* telativtly small parctntagtt of partntt vho do not rtctivt infonation or 
attittanct tvtr atk for it~in only thrtt inttanctt did «ort than 10 ptrctnt 
of thott antvtring **No" atk fcr htlp: attittanct in enrolling a child at 
gradtt 9-10, attittanct on clatttt available, and achievement information 
other than report cardt. 

* Parent t who have received informatioi* and or attittanct mott often rate that 
attittanct or information at excellent or good; in no cate did at high at 
40 percent give a ranking of fair or poor* 

Thote conducting the phone turvey found that m^ny parentt were turprited by the 
quettiont; that it^ they had never thought tv atk for the information or 
attittanct even though they had felt a need for it. 

Quettion 46 atked parentt if they think tomeone at the tchool hat helped their 
•on or daughter in relation to ten areat. Table 24 thcvt the percentage t 
antvtring yet to each area. 



TABLE 24 
PARENT SURVEY 
PERCENTAGE OF PARENTS WHOSE STUDENTS 
RECEIVED AID IN TEN AREAS 
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At ont Bight txptct, tht ptretntagts of "Ytt" rtspoDStt ttnd to iaprovt in aany 
•! "o^* in Itvtlt. Pot inttAAct, ovtr 60 ptrctnt of 

grtdtt 7-8 ptrtntt do not think that anyont hat tvtr htlptd thtir child btcoM 
avart of tducational alttrnativtt afttr high tchool. ki gradtt 11-12. ortr 66 
ptrctnt btlitvt that toMont hat providtd that attittanct to thtir child. Mott 

i P*'"' awartnttt oi- ptrctptiont and 

tht agrttd upon dtfinition of critically ntgativt rttpontt (40 percent nt itivt 

p!rtnti* * *'* P*"**^** critically ntgat.vt by 

* BtcoBing avart of tducational alttrnativtt after high tchool 

* Prtparation for finding • carttr 

* Finding a job 

* Dtvtloping a bttttr attitudt toward ttachtra or tchool 

* Coping with fanily prcbltma 

* Gttting along bttttr with adulta 

* Sttting rtaliatic goala in lift 

* Ovtrcoming ptrional difficultiti 

Tht firtt and fourth of thtit rtlattd indirtctly to tht acadtmic domain. Tht 
othtr lix rtlatt to jobt, tht world of carttri, and inttrptrional rtlationahipi. 
Two nttdi art txprtiitd: 

* Tht nttd to includt thtit treat sort promintctly in tht counitling prograa 
Tht urgtncy of dtviiing waya to coaununicatt to partnti sort tntirtly. sort 
cltarly, tnd mora tiatly what attittanct it providtd itudtnti throuth tht 
counitling program. 

Qutationi 56 through 65 providt gtntral information on tht impact of thw 
guidanct program on partnti. Somewhat Itii than half of all partnti havt tvtr 
atttndtd a matting iponiortd or arrangtd by tht achool'i counitling dtpartment. 
Of thoat who did, about 80 ptrctnt find luch atttingi htlpful or informativt. 
K^moit 90 ptrctnt art awart that a counatlor haa bttn aaiigntd to aatiit thtir 
aon or daughttr, but only about 65 ptrctnt trt aware that othera art availablt 
at tht ichool to aiiiit partnti. Only bttwttn 55 and 60 ptrctnt knur that 
tutoring or acadtmic attittanct it availablt in addition to tht rtgular 
claaaroom. Ltii than 30 ptrctnt at any gradt Itvtl havt bttn informtd by tht 
tchool of othtr community agtnci;2i who art availablt to givt attittanct in timt 
of nted. Acrosi itcondary gradtt, about 65 percent of parenta rata tht ichool 't 
communic.cion tffortt at txctUtnt or good with about 35 percent rating them 
fair or poor. • 

Between 70 to 75 percent of parenta itt thtir child 'i rtlationthip with ttachtrt 
and with counatlori at txctlltnt or good. Ovtrall, about 22 ptrctnt of partnta 
rata thtir ichool 'i counitling program aa txctlltnt, about 50 ptrctnt at good, 
about 19 ptrctnt aa fair, and about 9 perctnt aa poor. 

While thete are potitivt itatittici, thty atill thow about 28 ptrctnt of tht 
parenta rating the counaeling program aa fair or poor. 
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What it the level of client f tiifaction - clcaenf ry? 



Adminiitf tor SatieUction . Of all site staff surveyed^ the principals were the 
■ost positive in all responses. On ten questions with iiean responses vhere 5 
vas the aost positive answer^ the principals answered eight questions with aeans 
of 4.0 or above. In sumaary^ the principal's answers indicated that they were: 

* Knowledgeable about counseling (4.89) 

* Satisfied with the program at their sites (4.02) 

* Able to offer input into the counseling prograa (4.72) 

* Cognisant of the function of the consultation teas (4*50) 

* Aware of the counselor's involvement on the consultation team (4.60) 

* Pleased 'lith the effectiveness of the counseling center programs at their 
sites (4.19) 

* Satisfied with the level of communication between site staff and counseling 
staff (4.01) 

* Involved in the preparation of the site guidance plan (4.13) 

The two questions with less positive responses from principals concerned the 
usefulness of the site guidance plan (2.91)9 ^nd the adequacy of the program to 
meet the needs of their sites (2.95). 

One principal addressed the issue of high satisfaction but low adequac:; in this 
comment: 

* It is unrealistic to expect a great deal of success in these areas when the 
counselor is not on site full time. It has been said that getting involved 
with children in their school life helps prevent many of the difficulties 
they may experience in future years... Is anyone in this district listening?" 

A common remark by principals highlighted their satisfaction with the person in 
the counselor position. Several commented that they are happy now, but were not 
before with a different person in the position. This attests to the 
desirability of the capability to move innovative personnel around at the 
elementary level. It help^ to expano effective counseling activities to other 
schools. In-*schcol and head counselors stay at the same site. Principals are 
unable (or unwilling) to transfer '^hem to other sites or positions. 

The high level of positive response from principals on tti counseling program 
correlates with their highly positive comments on the "Principal's Opinion of 
Effectiveness of Services, K<*12 District Counselors," i^ich is completed 
annually by principals (See Appendix M). In 1965-86, 83 of the 105 elementary 
school principals responded to this opinion survey. Seventeen percent of those 
responding rated the counselors as satisfactory (3.0), and 82 perc^^t rated them 
as very satisfactory (4.0 or above). 
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Tf chtr t"^^^ ^faction vith the tlemenf ry countelin£ procraa . In looking at tht 
0«M ttn lutfttiont with aott positive mtn responses of 5, teachers had a seen 
response of 3.0 or above on six^ and no responses at 4«0 or above. Th* teachers 
responded positively to the fol loving iteas: 

* Being knowledgeable about the counseling program (3«79) 

* Satisfaction with the program at their sites (3.26) 

* Knowledge about the function of the consultation team (3.63) 

* Awareness of the involvement of the counselor on the consultation team 
(3.92) 

* Effectiveness of the counseling center (3.35) 

^ Satisfaction with the level of communication between site staff and 
counseling staff (3.59) 

Teachers had mean responses of less than 3.0 in the areas concerning their 
ability to have input into the counseling program (2.74), their involvement in 
the preparation of the site guidance plan (U65), the usefulness of that plan 
(2.75)» and the adequacy of the counseling program for the needs at their site 
(2.87). 

In their comments^ many teachers lamented the lack of counselor time on sits. 
Several comments expressed the teachers* wish that all counselors have classroom 
experience. As with the principals » teachers often indicated their satisfaction 
with the person more than the program. The perceived success of the program is 
directly related to the reputation and popularity of the counselor. 

Student satisfaction with the elementary counseling program . Students in grades 
xour through six ansvtreSF questions aoout their attitudes and needs for 
counseling within the three domains and about the services provided to them in 
counseling. An additional section of questions asked to whom they would 
actually go for help in four areas of concern. Data were analysed on the 
student responses by grade levels ethnic/racial background, gender^ resident or 
bus status at the site, enrollment at a low, medium, or high counselor: student 
ratio school, enrollment at a school with or without a counseling tenter. For 
the most part, very few differences were noticed in the response by grade level, 
resident or bus status, or gender. An exception to this trend concerned the 
topic of middle school or Junior high. As would be expected, sixth graders were 
much more positive in thinking about making this change, and reported a high 
» level of counselor discussion on this topic 

In the career domain, three questions gauged student awareness of career 
concepts and one question inquired about counseling services received in this 
area. Table 25 presents the response by Ml students, and by several categories 
of students. Over 74 percent of all students indicate that they think about 
these concepts either **a lot** or **sometimes.** Students in low counselor: student 
ratio schools show the highest positive response for any group. Although the 
atudents suggest a fai/ly high level of career awareness, they report much lower 
levels of actual services received in this area. Only 25 percent of all 
atudents responded that **the counselor has tslked to me about careers (Jobs in 
the future).** Among ethnic groups. Black students were most likely to report 
such cont.act (34.7), and Vhite etudents least likely (21.1). Students at 
schools with low counselor: student ratios had the highest response of all groups 
(51.2), while students at high counselor: student ratio schools (1S.4) and 
schools without counseling centers (15«1) had the lowest rate of reporting such 
contact. 
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Tb«M findings are consisttnt with the rtsponse on th^ staff sunrty conctrning 
tht r»prtssntation of tha thraa donains vithin tha eoimsaling prograa. The 
caraar domain was thvi laast avidant according to all groups of raspondants. 
Schools with the aost counseling time vere best able to include career awareness 
tnd career fairs in their counseling progress . and the student r^^sponse reflects 
that finding. 

TABLE 25 

PERCENT OF ELEMENTARY STUDENT RESPONSE 
CAREER DOMAIN 
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In the acadeaic domain^ three questions were asked about student avareness and 
attitudes y and three about actual services provided <, Table 26 shovs the 
positive response by all students and several categories of students. A 
positive response of over 60 percent was reported for all three avareness 
questions. Fev differences were noted in the response of any groups. The 
positive response for the actual service questions shovs a vide range, froa a 
lov of Uhite students, students at high counselor: student ratio sites, and 
students at schools vithout counseling centers to a high of Black students, and 
students at school vith lov counselor: student ratios* 

Again, the students* perception of service provided is lover than the level of 
student avareness. Fifty-sis percent of all stuients responded positively to 
the stataoent ''The counselor has talked to us about vorking hard in school 
This tallies vith the staff survey indicating that the ac;2deaic domain vas 
second in rank as being reflected by the counseling prograa. 



87 



70 



TABLE 2S 

PERCENT OP ELEMENTARY 8TDDENT RESPONSE 
ACADEMIC DOMAIN 
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the personal /■PC i«l dooain, students responded to three attitude and 
awareness questions, and three questions about services received in this domain. 
Table 27 presents the data in summary form. Awareness levels were high (over 
90 percent) in two areas for 4 1 students, but the statement "I think that 
people like ve at school" only received a 75.8 percent positive response. Very 
little difference was noted among categories of students on the attitude and 
awareness questions. 

Questions 18 and 19 asked the students if their counselors had spoken to them in 
general about personal/social issues. For all students, 69.6 percent said that 
the counselor had discussed "getting along with others," and 59.6 percent sai<i 
that the counselor had talked to them about "being responsible." Black 
students, students at schools with low counselor: student ratios, and students at 
schools with counrtling centers had the highest positive response to the two 
questions. Students at schools with high couneslor: student rati«>s and those at 
schools without counseling centers had the lowest positive response rate. 

Question 17 asked if individual counseling service had been received by the 
student for "a problem in my life." Students could answer "Yes," "No," or "No 
Need," meaning that they have had no need for this help. For all students, 
23.5 percent responded that they had spoken to a counselor, 49.6 percent said 
no, and 26.9 percent answered that they had had no need to do so. Blacks (28.7) 
and studente at schools with low counselor : student ratios (30.9) had the highest 
affirmative responses, while Asians (19.8) and students at schools with high 
counselor:0tudent ratios (19.8) had the lowest affirmative responses. 
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The frequency of service rated by the students shows the personal /social donain 
to be slightly ahead of the acadeaic domain. This corresponds vith the staff 
aurvey, irtiich endorsed the personal /aocial domain as most reflected by their 
counaeling programs • 

TABLE 27 

PERCENT OF ELEMENTARY STUDENT RESPONSE 
PERSONAL/SOCIAL DOHAIN 
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Student satisfaction with the counseling prograa in ge^^eral is reflected in the 
atateaent^ "I thinn the counselor is important in this school.** The percent of 
**Yes** response for all students was 85.3 percent, indicative of high general 
aatisfaction. Fourth graders were aore positive in their response 
(89.5 percent) than sixth graders (79.9 percent). 

Table 28 presents the response by et*inic groups and categories of schools. 
Anong the ethnic groups^ Hispanic students had the highest percent of **yes" 
response (88.3 percent) » although Black atudents had been aore positive in every 
other question. Vhite students^ who had been least positive in aix of the 
other nine aervice questions^ were also the least positive (82.5 percent) on 
this question. As was true for all nin4i questions on services provided, 
atudents at jchools with low counselor: student ratios (91.4 percent) had the 
•ost positive responses. Second to thea case atudents at achoola with 
counseling centers (85.8 percent). Where counselors are available most of the 
ti«e» they are considered iaportant by the atudents. Students at schools 
without counseling centers showed the least satisfaction, with 79.1 percent 
V^o&itive reaponse. Som eleaentary students aay eee the counselor as just 
another aeaber of the achool staff. 
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TABLE 28 
IMPORTANCE OF SCHOOL COUNSELOR 
ELEMENTARY STUDENT RESPONSE 
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Four additional questions asked studtnts to whoa tbty vould go for htlp in 
ctrtain areas, for each question, the students could select either a fairly 
aeaber, the school counselor, another school staff Msber, or a fellov student. 
They could also indicate that they vould speak vith no one, or had never asked 
anyone for help. The results of these questions fora an interesting contrast to 
the very high positive response to other questions about counseling. Although 
students appear to have high regard for the counselor, vj^y fev chose the 
counselor as the person to whoa they would go for help. Faaily aeabers vere the 
top choice, followed by school staff aeabers (in three cases). 
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If I wanted to talk to someone 
about the subject of alcohol or 
drug abuse » I would talk to 

CD?/- Wgura 8. Student response 
Lt\l^> to ekeiee of advisors. 
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Hw do •econdary counMlort ptrctivt their rolt in relation to district goiU, 
dietrict policieerand gchool eite aiiiionet 

Information Circular Mo. 161^ District Mission Stateaent, Gcsls, and 
Superintendent's Objectives for 1986-87^ lists board goals for several areas: 

* Instructional Prograa 

* Personnel 

* Manag^aent and Finance 

* Integration 

* Facilities Planning 

* Coomunity Participation 

No specific goals or objectives are vritten £o- the guidance program. Hovever, 
the wording and implications of the board's goals and the superintendent's 
objectives listed under each of those portends activities and responsibilities 
for guidance staff. For instance » under Instructional Program are objectives 
related to the promotion/retention policy, the at-risk policy, and the drop-out 
prevention policy. Each of these policies have inherent responsibilities for 
counselors. Counselors have major responsibilities for promoting the 
integration program. Equitable placement policies certainly carry large 
responsibilities for the guidance staff. 

As discussed earlier, many policies, procedures, and education code demands are 
related specifically to the responsibilities of counselors. More directly, each 
site guidance plan mirrors the goals and objectives set forth in the X-12 
Comprehensive Guidance Program, adopted by the board in 1983. 

Table 29 shows how counselors view 15 areas of responsibility which ic^act the 
guidance program. Since the scale of response is such that 1 is most posixive 
and 5 iii most negative, any mean response less thaa 3 constitutes a positive 
response. Usually, the administrators' responses are most positive. For item 
25, for instance, administrators gave a mean of 1.7. On item 28, however, IEP*s 
for special education students, counselors gave the most positive response. In 
over one-half the cases, counselor responses more often resembles the 
administracor than the head counselor. In e^.ght of the 15 instances, head 
counselor response was most negative, and only once most positive. 

To item 19, Equity in Student Placement, 83 percent of counselors gave a 
positive response, with 34 percent being strongly positive. Eighty-one percent 
feel that the promotion/retention policy impacts their work positively. On some 
items, there was a strong response to the Ho Impact** category, when queried 
about this in the interviews, counselors responded that some policies simply 
reflected what counselors had traditionally placed heavy emphasis on anyway. 
Such was the case, they say, for numbers 25, 26, and 27: administering and 
explaining career planning instruments, completing long-range academic plans, 
and reviewing students' academic records continually t^ insure proper placement 
and academic standing. 
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TABLE 29 
GUIDANCE AND COUNSELINC SURVEY 
IS ITEMS REFLECTING COUNSELING SUPPORT FOR DISTRICT POLICIES 
ADMINISTRATORS » HEAD COUNSELORS, AND COUNSELORS 
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The rttpontet to ittmt 23 and 24. carrying out Office of Civil Rights (OCR) 
requirements for balancing classes ethnically and carrying out the provisions of 
Title 9. illustrate that the sore distant the dictate of the policy the mor 
negative ita reception. Additionally, counselors resent the inplication of 
these policies that they were or are doing something contrary to what should be 
done. The item receiving the second most nrgative response is 32, 
administering/supervising district testing pro^^rams^, In terms of the agreement 
that an item should receive a negative response of 3 to be considered critically 
negative, administrators viewed no items negatively • Head counselors gave a 
negative response to two items-^23 and 24. Zn-school counselors gave a 
critically negative response to only one of the 15 items^-carrying out the 
provisions of Title 9. The policy which received the strongest support ovr^rall 
was Equity in Student Placement. 

What new or innovative guidance practices and procedures seem to promote bette 
guidance programs? 

Appendix R of the "Information Report on Guidance and Counseling Services,** 
June 1987, prepared by the Guidance Services Department, documents several 
promising practices in current use in this district. During the course of the 
present evaluation, systems or practices for accomplishing guidance goals were 
encountered which seemed unique, innovative, and appeared to be effective in 
operation. While time did not permit the gathering of extensive data on each of 
these, those presented here seemed to provide evidence to suggest their 
consideration. 

Here are some examples of practices which counselors and other school personnel 
find to be promising: 

A. We^ster Elementary Counseling Center. Webster enjoys the nearly 
full*-time services (4.5 days per week) of a district counselor and two 
guidance aides. The organisation is such that all students are able to 
participate in center activities once ev^^ry three weeks. The counselor 
runs a drug abuse prevention education series for all students. Webster 
recently held an all day Career Fair with non-triditioaal as well as 
traditional career opportunities explored. In May 198?, U.S. Attorney 
General Edwin Meese visited Webster and toured the counseling center. 

B. Sandburg Elementary. The Sandburg program is an example of what can be 
accomplished with little counselor time bet excellent administrative and 
counseling staff communication. The site has no vice principal or 
r#;source teacher position. The counselor is present only two days per 
week on site, and a guidar.ce aide assists with the center's activities 
in a small office under counselor direction and eupervision. The 

:nselor and prinripal have discussed and agreed upon the counselor's 
rule in the school, and therefore her time is not spent on 
administrative and other duf.ies outside the realm of counseling. 
Because of this Ci^nsensub on counselor function, the counseling program 
is able to offer a range of activities usually not possible at sites 
with such limited counselor time. 
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Mann Middlt School Advisory Class. 1) Mann's Advisory class of 20 
?u 1*^ to Beet the social and •■otional needs of 

tne aiddle school child. Students are encouraged to investigate their 
feelings and concerns. Objectives fwr the class say that each student 

* Learn about his/her classaates 

* Understand school rules and procedure) 

* Contribute as a aeabcr of an advisory group 

* Deaonstrate self awareness and awareness of others 
Learn and appreciate individual differences 

* Develop decision-aaking skills 

* Contribute to a positive school diaate through advisory activities 

Lesson plans and directions are provided by the counseling departaent 
and the adainistration. 

2) Microcoaputars in the Cooneeling Center. Hann's counselors are using 
Bicrocoaputers for aany functions. Recordkeeping and retrieval, word 
processing, class changes, and acadeaic nrograaaing are soac of the 
tasks done quicker and easier. 

Serra Bigh School, Discovery 1, Grade 9. Discovery is a one-seaestcr 
course providing ninth graders the skills needed for a successful 
educational experience in high schoel. It does not conflict with any 
aagnet. it proaotes race/huaan relations and supports the acadeaic 
prograa. Discovery acknowledges that entering high school is a giant 
step, and is prepared to help ninth graders aake it. 

A six-week strand. Discovery: Self, involves students in experiences to 
develop skills for daily living. since all these groups are on a 
student .'teacher ratio of 23:1, the students have the opportunity to 
develop trust in cne another, becoae friends aore easily across social, 
gender, and racial lines, develop the beginnings of a peer support 
systea, and continue to develop a sense of responsiblity as they trow 
closer to adulthood. ' * 

loosevelt Junior |igh School Action Card. Through procedures developed 
by adainistrators, counselors, and teachers, each student referral sent 
to the counselor is accoapanied by an action card which shows what 
preventive or corrective action the teacher has tak-»n prior to the 
referral. Inservlce preceding the issuing of the card tenia to prevent 
teachers sending students to the counselor on petty iteas— no pencils, 
chewing gua, etc.— or on behavioral probleas on which the teacher has 
exerted no influence. Purtheraore, the card tends to prevent the 
counselor froa duplicating efforts already taken by the teacher. 

Oniyersity Ci:y ligh School Foor-Tear Flan teviev. This process 
iapleaents three very iaportant aanagaent and guidance principles: 

* Building on what has been done before 

* Systeaatic planning to accoaplish a goal 

* Assessing the success of the prograa 



Eighth-grade counstlors art chargtd with carrying out tha Career 
Planning Progran (CPP) and designing the four-year acade^^ic plans for 
all students. Extensive tiae and effort are necessary to administer the 
CPP» help students assess their strengths and veaknesses^ their 
abilities and preferences^ their career options^ and the levels of 
success and readiness. A fpur-ytar career plan is then developed. Much 
of this process is vested if all ends at grade 8. The value of the 
process increases if reviewed at higher grade levels. UC*s plan builds 
on the efforts of the grade 8 counselors and students, by systematic 
recognition of efforts exerted b^^fore, and the con^inuation of those 
efforts forward. This systematic planning, goal setting, and evaluation 
of results insure continued benefit from the monies and efforts which go 
into the CPP and constitutes the four-year plan. 

This process and plan ^tmonstrated another important guidance principle: 
counselor and counselor leadership knowledge of previous effort in the 
guidance life of the student* The head counselor responsible for the 
program came to University City from a middle school where four-year 
plans were developed using the CPP. At that school he achieved almost 
total involvement of parents and students in the process. This same 
expertise is now used at the senior high to ensure superior follow-up 
and counseling of students. It illustrates the transformation of a 
mandate into a positive and winning approach. 

At University City Bigh, records are kept on student programs planned at 
counselor conferences, on all parent contacts and follow-ups, and on 
parent evalsntion of the process. As a result 455 or 462 tenth grade 
students carried out the process of academic review and planning for 
their last two years of high school. This program demonstrates superior 
use of counseling done previously at lover grades. It also demonstrates 
the value of the head counselor position when that position exerts 
strong, innovative leadership. 

Taft Junior High School^ Student Assistance Team (SAD^ 1987-88. This 
SAT is sponsored in part by a grant from the County Office of Education 
from their drug prevention program. The Student Assistance Team is 
composed of the head counselor, the counselor, the dean of students, the 
nurse, the social concerns teacher, and other persons who might bs 
knowledgeable about each case. The dean of students is a teacher who 
works two hours a day with discipline and attendance problems, while 
teaching three hours. Taft, being a very small junior high school, has 
minimal district counselor time. 

Cases may be referred to the team by members of the team or other 
responsible persons. Students in need may also refer themselves. The 
team will review cases, recommend drug screening and/or family 
counseling. Assistance will be provided from San Diego State University 
by the Marriage, Family^ Child Counseling interns under the supervision 
of the professors and clinicians. Each case is documented extensively. 
The program is also exemplary in that it: 

* Seeks out extra-scfaool funding sources 

* Hakes use of community (SDSU) resources 

* Bridges school and community services to serw tht students 
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Standlty Juoior ligh School, Pour-T«ar flaa Coaftrooeo rrograa. 
Stondlty'i progrm of eonftrtneing Jnaior high school studtnts has 
gtntrattd outstanding rosults. In 1986-87, Standlty eenftrtnetd all 389 
of thtir tighth grado atudonts and all ninth gradt atudtnts ntwlo tht 
aehool. Partnt participation approaehtd 90 ptretnt and partnt 
0 valuation fons art on filt. Most partnts rattd tht eonftrtnet 
txptritnet tithtr a 4 or 5, with 5 btiag high on a scalt of 
l>low/5-high. Sueetss was aehitvtd, thty rtport through: 

* Cartful stltetion and training of paraproftssionals assistants iihb 
sehedult eonftrtnets and aakt ntetssary arrangtatnts 

* Early starting and continuity throughout tht ytar 

* Dtvtlopmtnt of local and VEEP comunity aupport 

Partnt Ttachtr Studtnt Association support and tnthusiasa art vtry high. 
Schools not txptritncing tht Itvtl of studtnt and partnt participation 
■ight considtr visiting Standlty and conftrring with tht htad counatlor. 

Anothtr important principlt of aanagtasnt and Itadtrship was illustrattd 
in this prograa and homt out in convtrsations with Standlty 's htad 
counstlor. Vhtn ovtnts, auch as partnt /studtnt appoiatatnts art 
caltndartd— put on tht caltndar hy data and tiat— nothing inttrftrts 
with thta. All partits aakt a strious coanitatnt to appear. 

Boovtr High School. 1) •*Tha Art of laftrral Vritiag Zaatrvict." A 
plagut that haunts counstlor* art rtptattd rtftrrals for innocuous 
■attars. Hoovtr's counstling dtpartatnt conducta instrvict for ttachtrs 
on vhtn and how to writt rtftrrals. Ttachtrs Itarn to ust rtftrral 
languagt that is not offtnsivt to stud-ints or partnts. Thty Itam that 
tht rtftrral of studtnts for vtry ainor offansts is a wastt of tht 
counstlor's tiat, and dilutts tht counstlor'a ahility to dtal with 
important guidanct aatttrs. Ttchniquts art taught for dtaling with 
ainor rult infractions within tht claasrooa sotting. Tht instrvict has 
had worthuhilt payoffs in ftwtr rtftrrala for innocuous aatttrs. and in 
incrtastd coaaunication httwttn guidanct and ttaching staff. 

2) Coaaunity Colltgt Tradt aad Ttchaical Pair. Guidanct staff work to 
tnsurt community colltgt support and to rtcruit coaaunity colltgt 
voluntttrs. Pacilltits art stt up outdoors and a ftstivt air is 
tstahlishtd with prists givtn and rtfrtshmcnta strvtd. Studtnts aakt 
dtcisions about post high achool which thty havt not ytt ftlt tht nttd 
to do. 

3) Tardy /Truancy Policy. A writttn policy docuntnta atudtnt, ttachtr, 
counstlor, and adainistrator rtsponsibilitits for tarditu and abstncta. 
Ttachtrs and counstlors ttach and rtinforct tht rtsulations and aakt 
atudtnts awart of txtrinsic and intrinsic rasults of tardits aad 
truancits. Extrinsic rtsulta art txtaplifitd by aonits lost to tht 
tducational prograa. Intrinsic rtrults art atudtnt loss of Itaraing, 
class inttrruptions dtpriving atudtnts of Itaming opportunity, and loss 
of continuity in Itarning. Strong taphasis -and tnforctacnt of tht 
policy has rtsulttd in aptcific doeuatntation of raduction of untxcustd 
tardits and unapportiontd abstncts. 
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MtdisoB ligh fehool. 1) Frojtet Iveettd. Frojtet 8uee««d is uadtr th« 
dirtction of th« tuidane* staff but is earriad out hj two aidas. 
Studants rafarrtd to tha program raport daily to tha aidas to raeiava a 
card. This card is earritd throughout tha day for aight vaaks and is 
initialad by taeh taaehar to show that tha studant was prasant and 
partieipstad in tha class. Projaet ataff ara rasponsibla for 
facilitating ceaaunication bttwaan toachars, parants, eounsalors, and 
atudants. Parant confarancas ara schadulad as naadad. 7u 1985-86, 54 
parcant (117 studants) of tha atudants rafarrtd, auccasslully coaplatad 
tha procass. CoiMndation lattars ara sant to parants of studants who 
aiwcassfully coaplata tha prograa. 

2) Stataaant of iita Flan Objactivas. Madison* s sita guidanea plan 
dtmonstratas that guidanct objaetivas can ba writtan in taras of studant 
outcoaas. Most guidanea plans hava objaetivas writtan in taras of 
opportunitias for studants to hava asparianeas. Madison* s objaetivas 
ara statad in obsarvabla and eountabla bahaviors. Tha two objaetivas 
balow illustrata this prineipla: 

* By Juna 1987, at laast 80 parcaat of studants will ba abla to aaaa a 
stsff person thay would go to if they needed help with edueational or 
personsl problea. 

* By June 1987, 60 percent of juniors interviewed will be able to naae 
four eollege/eareer speakers they attended and 60 percent will include 
hither education in their post high school plan. 

Evaluation of the plan is buxlt in, in that a nuaber of students will be 
interviewed et each grade level and success of the prograa will depend 
on atudent responses. In addition, because staff know on what basis 
their work will be evaluated, they work to accoaplish that objective. 
They connunicate to the counselce what they are doing, what results are 
expected, and how success will be aeasured. Since this is true, the 
well-vritten guidance objective will drive or deteraine the counselor's 
objectives during Stull Bill Objective preparation. 

3) Guidance Flan Division of labor and Staff IspaetatioBs. The Madison 
High School Flan is exeaplary in explicating responsibility for the 
different areas and doaains of the guidance prograa. in line with 
recoamendationa of aajor national studies and coaaittee reports— Keeping 
the Options Open, lecoaaendations by the College Board; A California 
K>Adult Counseling and Guidance Refora Proposal ; and Caught in the 
Middle: Educational lefora for Young Adolescents in California Schools, 
Keport of the Superintendent's Middle Grade Task Force, 1987. The 
majority of in-school counselors* responsibilities lie in the Acadeaic 
Doaain. The Career Doaain is aade the responsibility of the career 
counselor, career aide, librarian, and the vocational rehabilitation 
counselor. The personal/social doaain is placed in a race/huaan 
relations doaain under the responsibility of the district counselor, the 
nurse. Project Succeed, the social concerns teachers, another teacher 
teaching a guidance class, and the attendance secretary. This, in 
theory at least, gives the ia-school guidance counselor freedoa to 
concentrate his/her efforts in tha acadeaic «oaain while exerting 
leaderahip in all three areas. 
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W;ft l^i —Jor gtatt or n>tion>l ^tportt iihich — y bt htlpful in rtdttignini or 
justing tht counMliot progr— of tht districtT ^ ~ 

A Mjor national rtport vhich «utt bt contidortd in approaching tht iaprovtMnt 
off guidanct progran it Final Ktport; Kttping tht Optiont Optn, Rtco—tndatlont ^ 
by tht Connittion on Prtcolltgt Guidanct and Counttling tpontortd by Tht Colltgt 
Board, Octobtr 1986. This rtport is availtblt in PRE Division offfficts and at 
tiltj Counstling Ctnttr, It Mkts tight fforMl rtcooMndations ffor improving 
prtcolltgt counstling and guidanct. Pour off thtst rtUtt to tht stcondary 
achool program: 

1. Establish a broad-bastd proctss in tach local school district ffor 
dtttraining tht particular guidanct and counstling nttd off tht atudtnts 
within tach school and ffor planning hov btst to mtt thtst nttds. 

2. Dtvtlop a program undtr tht Itadtrship off tach school principal that 
tnphasists tht importanct off tht guidanct counstlor as a monitor and 
promottr off studtnt pottntial, as trtll as coordinator off tht achool*s 
guidanct plan, 

3, Mount programs to infform and involvt partnts and othtr mtmbtrs off tht 
ffamily infflutntial in tht choicts, plMs» dtcisions, and Itaming 
activitits off tht studtnt, 

4, Providt a program off guidanct and counstling during tht tarly and middlt 
ytars off school, tsptcially ffor studtnts vho traditionally havt not bttn 
well-strvtd by tht schools. 

Analysis off tht data providtd by this study show that all ffour off thtst 
rt commendations art strongly ptrtintnt to tht San Ditgo City Schools guidanct 
program, 

A major statt rtport which, though dirtcttd to tht middlt ytars off school, has 
major implications ffor guidanct. Caught in tht Middlt! Educational Htfform ffor 
Young Adoltsctnts in Califfornia School is a rtport off tht statt suptrinttndtnTT 
■iddlt gradt task Torct, publishtd in May 1987. A major taction off tht rtport, 
Acadtmic Counstling, is ptrtintnt to this study. It points out that ^Ttachtrs 
and counstlors havt tht most vital rolt to play in making ctrtain that atudtnts 
havt tht btntffits off a strong acadtmic counstling rolt,** (pagt 54.) Major 
tmphasis, thty btlitvt, should bt on tht acadtmic counstling rolt. 
Bxptctations art that ttachtrs will bt an inttgral part off carrying out tht 
counstling program and will participatt in tht asstssmtnt and tvaluation off that 
program. Thty offfftr ffivt txttnsivt rtcoomtndations ffor tht impltmtntaticn off 
tht nttdtd program. 

**A Califfornia K^Adult Counstling and Guidanct ttfform Proposal,** dtvtloptd by tht 
Califfornia Task Porcts, Ptbruary 1985, outlints proposals ffor tht rtfformation off 
guidanct in tht statt off Califfornia. It outlints tht tsstntial eompontnts off a 
comprthtnsivt guidanct program, givts 11 position stattmtnta, and offfftrs 
guidtlints ffor gaining tht support off special auditncts. This rtport is on ffilt 
in tht district. 
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In a MM to tht Pupil Ptrsrantl Strvicts DtvtlopMot CoMitttt of tht Stato 
DopartMot of Education, datad Dacambar 1, 1971, Ttt. Banray t. Vail, Cuidanca 
Conaultant, of farad proposals for tha **Altamativas to Puading for Utilisation 
of P«pil*Parsonnal Vorkars.** In this eoMunieation ha points out: 

High school laval guidanca and counsaling activitias currantly find 
profassionally trainad parsonnal parforaing functions which ara vail balov 
thair laval of training, Paraprofassional parsonnal ahould ba utilitad for 
thosa functions vhich ara balov tha laval of counsalor training. 
Paraprofassional staff vill vork undar tha diract suparviaion of counsalors. 

Ba claiH that **An axisting body of funding could ba dafinad as svfficiantly 
adaquata to iaplaMnt tha altarnativas spallad out by tha abova racoManda- 
tions.** Undar his plan, counsalors vould ba fraad frov so-callad casa loads. 
**Plaxibility of utilisation and assigUMnt...** vould ba usad to ansura that 
counsalor sarvicas vara ordarad in such a Mnnar to provida sarvicas to avary 
studant— not just thosa bold anough to ask for or dsMnd thas. Thasa ssm 
findings ara ralavant today. 

Santa Clara Unifiad School District has publishad tha Guarantaad Guidanca and 
Counsaling Sarvicas Plannar*s Guida^ 1»85>86 > It axplicatas that district^ 
salaction of aight quality standards for an axcallant guidanca and counsaling 
prograa. Dutias and rasponsibilitias of all Mabars of tha guidanca taaa ara 
outlinad. An intagral part of tha prograa is an annual avaluation, ^a 
Counsaling and Guidanca Audit, Quality Standards for School Guidanca and 
Counsaling Bafora 7-12.** Basults ara not yat availabla froa tha first yaar*s 
avaluation. 

Doubtlass, aany otbar such raports and studias abound. Thasa Mntionad, 
hovavar, appear to ba aeaningful, partinant, and usabla for looking at guidanca 
in tha City Schools. 

V 

DISCUSSION OF FINDINGS 

Philosophy and Thaory . Vhila counsalors and adainistrators can point to tha 
goals and oEJactivas of thair sita plans, fav articulata any ovarall philosophy 
or thaory of guidanca vhich doainatas and guidas thair prograas. Sinca no solid 
fraatvork or thaory axists, counsaling tands to ba raactiva. Mating tha 
dictatas of crisis, and following tha path of apur-of-tha-ainuta naads. If tha 
prograa is not articulatad, plannad, and calandarad, than it is davisad on tha 
spot. This laads ona to judga counsalaas by occurraacas as opposad f o putting 
actions into frsMvorks of baliaf and atudy. As Douglaa McGragor aaid in Tha 
BuMn Sida of Bntarprisa . lAan paopla claia to hava no thaory or philosophy o? 
huMn natura, thay aiaply Mka ona up as thay go along. to it is vith 
counsaling and guidanca. Counsaling must raflact baliafs in tha natura of 
paopla. If not studiad, knovn, and practicad, than counsaling can bacoM 
ha 1 tar-ska 1 tar, spur of tha aoMnt. 
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Oo« thing Which apptart to ba Mtt lacking in our guidance prograu is a theory 
and ayatea of Mnagaaeat. Counselors need organisational and unageMat skills 
to uaaga their caseloads, set priorities, esert leadership, achieve concensus, 
and bring about closure and resolutions, ibey Iso need practice under expert 
guidance, articulation, and evaluation for i^rovoMat purposes. Current 
inservice and the Stall liU evaluation under which counselors currently are 
evaluated are inadequate for iaproveaent of coaplex skills involved in carrying 
out the mission of the guidance prograa. 

Current technologies need to be utiUted and placed into the theoretical 
fraatvork of counseling and guidance. Counselors interviewed praised the use 
they are aaking of coaputers and decried the lack of aachines and expertise to 
aid tha guidance process. 

In interviews, counselors say that the day-to-day deaands of their caseloads 
preclude the practice of theoretically described counseling. Yet, data froa 
this study show that there is a need and a daaand for such counseling in teras 
of the probleas of students and in teras of iaportant aajor national reports and 
racoaaendations. There is a need for counseling which deals with the 
exploration of the probleas adolescents face, in their hoaes. the school, and 
"w?7?!^* • iteision-aaking skills and for cultivating tha 

ability to stay with decisions and aaka thaa over and over where necessary, as 
in the case of drug abuse, alcohol abuse, and sexual adventurisa. Properly 
prepared, trained, and supervised counselors can give this kind of counseling. 

Guidance services consists of aany services. There should be a division of 
labor along lines which aake best use of expertise available. For those who 
want to counsel with students on personal and growth probleas, their expertise 
should rest on a theory and philosophy of counseling and guidance which has 
professional acceptance. Those not so inclined will find other equally 
iaportant services to offer in the guidance prograa. goat aay take on the 
responsibility of schoolwide articulation and prograaaing. Another aay wish to 
rJlii/. '^l^J? corrective and positive discipline. The head counselor 
should possess skill in all areas, but aust certainly deaonstrate superiority in 
aanaging huaan and organisational resources. 

Policies, procedures, and their aandatas are atteapts to standardise desirable 
counseling practices and provide accountability. Counselors resent being 
ordered to do such things as four-year plans and at-risk conferencing. Their 
resentaent springs froa the fact that they feel they are already doing these 
things. They resent the record-keeping required for accountability. Soae 
counselors have done newly aandatad tasks for a long tiae. The concept of the 
four^ear plan originated at Marston around 197A. It is now aandatad because 
the board recognised that it is representative of superior planning, goac had 
heen doing the four-year planning prograa; aost were not. Many did not get 
serious about the parent sonferencing until the aecond year when it becaac 
apparent that reports ware being issued. 

teeordkaeping is aandatad for tha swe reason. The counseling staff that 
originated the four-year plan kept precise records to prove what they had 
acceaplished and to keep track of their progress. it should always be a 
practice to consolidate foras, coabine records, and eliaate useless practices 
where such practices can be verified. 



In th« early investigations of tht iapltatntation of tht equity policy, 
counstlor afttr eounstlor said, "WtWt always dont that around hart." Many had, 
hut not all. Mandating tha equity policy was an effort to provide a fraaework 
for good guidance practices. MOst counselors keep staff up-to>date on their 
counselees* progress toward graduation— credits, required slasses, etc. But few 
have regularly created the individual educational plan necessary to provide 
intervention and reaediation as specified by today's legislation and district 
procedures. * 

Organisational Structure . Secondary guidance is currently organited under three 
■ain branches: in-school, district (implying a great deal of interschool), and 
career. District counselors have the leadership of the Director of Guidance as 
well as two administrators at a level just below the director—the District 
Counselor Supervi5srs. Career counselors have the guidance and leadership of an 
adainistrator af. the district coordinator level. 

Secondary in-schocl counselors have no such leadership. Until January 1987, 
there was leadership provided by a head counselor on special assigment which 
was cot an adainistrative position. Currently, there is no person of secondary 
guidance background at the district level with the responsibility to provide 
leadership to secondary in-school counselors. It aay be argued that the 
principal has this responsibility. Most principals are not trained in current 
theory, organisation, and/or delivery of counseling service. The tei^tation 
exists for thea to organise their guidance prograa to fit the adainistrative 
needs of the site. There is a continuing need for supervision, control, 
recordkeeping, prograaaing, and disciplining at the site. Head counselors are 
expected to bring soae leadership to the in-school counselors and the guidance 
prograa. They aeet aonthly with the Director of Guidance and are expected to 
inservice their counseling staff. However, they are a part of the site's 
guidance foraula. They are selected by the principal froa the counselor ranks. 
Few have had special training in the leaderahip skills Which all district 
adainistrators receive. Soat have been in the position since its inception. 
Counselor leadership needs to be visionary, research oriented, aanageaent based, 
and dynaaically inspired. 

The head counselor on special assignaent had little power to influence the 
sites' guidance prograa. The Director of Guidctnce has atteapted to work with 
School Operations adainistrators in a cooperative aanner to influence sites in » 
carrying out aandated guidance activities. Nevertheless, the position, as 
filled by those assigned to the job, was the first and aost iaportant line of 
resource and leadership for the in-school counselors. Many quality eleaents of 
the present prograa are in place as a result of that position and the leadership 
provided. 




Ia-«ehool eounstlors h«v« bo vthielt for Mtting rtgularly for discussion, 
problM solving, sharing, studying rtssareh, or organising. Counstlors* 
inttrtst could bsttsr b« ssnrtd through a highly proftssional organisation for 
counstlors dtvottd to: 

* Ettttr organisational Itadtrship 

* High proftssional txpsctations of ust of their skills 

* Difftrtntiattd salary schtduls 

* Ttar-round allocation of staffing 

* A concrttt, progrtssivt prograa of staff dtvtlopMnt, carttr prograssion 

* tacognition of tht nniqutntss of thsir profession 

* Iswards of participation in a proftssional organisation of thtir ovn such as 
administrators havt in tht Adainistrators Association 

* Itcognition as a bargaining nnit 

At tht eltntntary Itvtl, counstling dots not havt Job classifications and 
sptcifications likt tht stcondary Itvtl. Tht tltMntary district counstlor, 
with the help of the guidance aide, does it all. Because of the self-contained 
classrooB structure of the eleaentary grsdes, counselors are relieved of the 
burden of programing classes and class changes. Counselors receive their 
supervision and direction froa the Guidance Services DepartMnt, leaving the 
site principals the opportunity to add input to their program and perforMnes. 
At the outset of the study, the lack of site supervision wss considered to be an 
issue of concern to both counselors and principals. The data gathered do sot 
support any sense of continuing concern. Principals gave high positive 
responses to their satisfaction with the prograa, to their own level of 
involveaent, and to the level of coaaunication between counselor and site staff. 
Their high positive evaluations of counselor per.'oraance confira this basic 
satisfaction with the systea as it stands. 8oae principals did conent that 
they would prefer to have the counselors under their direct supervision, but 
such conments were not widespread. 

The allocation foraula provides counseling services at a very low, but equitable 
level for all eleacntary schools. However, soae schools have additional sources 
of funding and can purchase extra counseling tiae to enrich their counseling 
prograas. At such schools, there aay be a wealth of personnel, such as vice 
principals and resource teachers, to assist the principal in adainistrative 
duties. This leaves the counselor free to perfora his/her counseling function. 
At aany schools without additional funding sources, there is also a lack of 
eo-adainistrative assistance. At such schools, counselors aay feel soae 
pressure to assist with adainistrative duties. It is iaperative that the 
principal and counselor agree upon the role of the counselor, and aaintain that 
agreeaent throughout the year. 

Goals and Objectives of the K-12 Guidance Prograa . The K-12 Coaprehensive 
Guidance Prograa delivers little help and gives little direction to site 
guidance counselors. As explained in interviews, nothing different has been 
done because of the guidance plan's existence. lead counselors and teae 
counselors have to spend quits a bit of tiae in its preparation, but then it 
sits en the shtlf until the following year. The objectives are too niaerous, 
too profuse, poorly written as objectives, and difficult to respond to 
concretely. In foraulation of site plans too auch tiae and effort is required 
in tracing the path of all eleaents to see that they reference all objectives in 
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th« District Plan. Though rtportiag and •valuation ara aantionad in savaral 
plaeaa in tha plan, raquiranants ara vagua and diffusad. Ko distrietvida 
•valuation vas undartakan fron 1983 to 1986. tasponsibility, funding, and 
aacaaaary stipulation* for tiaslinas ara lacking. 

As in tha casa of tha district plan, tha sita plan— as vrittan, avaluatad, and 
axacutad— providas littla diraction or laadarship. Counsalors' survay cements 
indicata that counseling raoains a aattar of day-to-day crisis aanagaaant and 
axpadiancias. Ovarall, counseling is driven by the daaands of articulation, 
programing, credits accountability, and the yearly flow of events represented 
on tha In-8chool Counseling Calendar. 

This state, as wall as others, is ooving in tha diraction of planning Site 
Guidance Plans and district plans. Colorado for instance, has • State Guidance 
Flan irttich outlines goals and objectives for all schools. District guidance 
leaders recomend that: K-12 Guidance Frograa be streaalinad; diatrict 
guidelines on staff, roles, and responsibilities of principals, directors, 
counselors, etc. be aora specific; saaple student outcooes be given for each 
dowin; and, new requiremnts for subnission of conplete plans (once every three 
years) be incorporated. 

The state as well as federal prograas (OCt) require written docunantation of 
guidelines and policies as wall as activities with tiaaliaas and parsons 
raponsible. 

The new data system will help siaplify all paperwork requiraaents including the 
site guidance plan procedure. Guidance personnel are in favor of a revision 
which narrows objectives down to basic guaranteed services. They are not in 
favor of throwing out the planning process before ii^rovaaents are agreed upon. 

The eleacntary site guidance plan seeas to be aore of a writing exercise for the 
counselor and principal than a docuaant of auch value. Counselors found it the 
aost useful of all surveyed groups, because it provides aoaa fraaawork for their 
activities. However, principals and teachers did n<9t find tha plan to be of 
auch use to thea. Several teachers coaaenfced that they had no idea what plan 
was being referred to in tha question. One suggestion offered by a district 
counselor v>m to aake tha plan fora generic, and tha individual sites could add 
in the unique and specific activities they were providing, rather than address 
the elenents that are coaaon to all prograas. 

Major secondary counselint activities and the adequacy of these activities . 
Table 2 (page 18) shows the top eleven activities to whicSTcounselors say they 
give aost tiac and energy. The logs explicate what those activities acan. Por 
instance, "Assisting students identified as experiencing achieveaant or behavior 
problaas** really acans prograa changes and the handling disciplinary referrals. 
"Assisting stidents in course selection** aeans articulation and prognming. 

Soae of those activities counselors give least tiaa and energy are those which 
would receive top tiae and energy in a aanageaent-baaed, sequentially organised, 
proactive guidance plan: 

* lalping teachers apply counseling techniques 

* Otrganiiing and conducting activities on substance abuse 

* Developing decision aaking skills, etc. 



Tbtst, eoineidtntUUy, ar* the tarn issu«s counselors say art rtetiviac Itast 
adtquata attention. The itea listed as receiving the aost tiae and energy of 
counselors (Assisting students identified as experiencing achieveaent or 
behavior probleas) was aaong the ten being least adequate in operation. This 
strongly iaplies a need to change the aethod of operation. Junior high 
counselors keeping logs showed "other** as the activity receiving aost tiae. As 
page 23 shows, ''other" translates into low-level counseling activities, 
paperwork, and ainute adainistrative details of counacling, such as sending for 
students, writing passes, waiting for parents, etc. High school counselors gave 
"prograa changes" aost tiae in the aonth of Hoveaber. In other districts, 
prograa changes are done by lower level classified personnel. 

Vhat the evidence points to and observatio.i and experience suggest is that the 
guidance prograa consists not of developaental, sequential prograas but of 
reactions to short range and ianediate needs. Student survey data bear this 
out. Patterns long established and followed will be difficult to rearrange and 
change. Perhaps site leadership is really aore happy and coaf or table with 
guidance as practiced for counselors are taking care of things which in soae way 
aust be taken care of: prograamlng, filing, reviewing credits, etc. 

Data show that counselors spend aucb tiae handling disciplinary referrals froa 
classrooa teachers. The nature o' bis involveaent varies froa counselor to 
counselor and froa school to scuool. In those schools where effective 
coaaunication occurs between teachers and counselors and teachers effectively 
deal with classrooa aanageaent, referrals to counselors are reduced. In soae 
schools, however, teachers expect and aany counselors generally enforce soae 
kind of punitive counseling. This aay be in the fora of detention, repriaand, 
parent phone call, or just letting the student know that another referral has 
been sent. Soae see the role of the counselor as inappropriate when involved in 
discipline; others see it as appropriate when the role is to help the student 
understand and develop greater self-control and positively, directed behavior. 
Cooperation and shared responsibility aaon^ all staff regarding student 
discipline is desired; it gives a stronger and aore consistent aessagc to 
students. The role of the counselor in student discipline is an issue that 
needs to be resolved. 

Counselor surveys, interviews, and logs show paperwork, filing, and 
adainistrative detail as aajor consuaers of counselor tiae and energy. This 
reality is defined by soae as necessary if one is to keep in contact with each 
individual of their caseload. Obviously, it takes away froa tiae which 
counselors need to devote to group counseling, teaching decision aaking, and a 
range of other activities necessary for a good counseling prograa. Counselors 
will continue to do this until organisational expectations and necessity diverts 
their energies to other higher level tasks. 
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Tbtrt art uny guidane* Imms which ar* bcit handled in a group or claMroom 
■ttting. Thty art eurrieular in naturt, art cognitivtly taught and Itamtd. 
Ihty can bt ttxttd. Soae such issuts art: 

* Ttst taking skills and approaehts 

* Rov to apply for and bt aeetpttd into eolltgt 

* Row to apply for financial aidt 

* Ittps in tht dteision-aaking proetss 

* Explication of a probltn, including problta-solving sttps 

* Skills of inttrptrsonal rtlationships 

* Skills of carttr txploration 

* Skills of job hunting 

* Inforaation on coursts and why thty art iaportant 

* Study skills 

Tht tight ittBS showing a highly positivt rtsponst of factors impacting guidanct 
includt at Itast fivt ittmt which, if trut, should Itnd dtfinitt support to tht 
kind of proactivt guidanct programs nttdtd: proftssional comptttncy, staff 
cohtsivtntss, adainistrativt support, clarity of guidanct staff rolts, and 
support of district policits. With this much intrinsic supportivtntss and 
inttrnal support, it would sttm that a school would bt liaittd only by its 
imagination and dtttrmination to conduct a high Itvtl program. Ro rtgulation 
prohibits counstlors from planning a good eurrieular program and impltmtnting it 
in tht classroom. Iht division of labor put in plact by a sitt is dtttrmintd 
only by its invtntivtntss and willingntss to tfftct it. Ltaming tht computtr 
programs and applications ntctssary to cut down on paptrwork is limittd somtwhat 
by rtsourcts and machints availablt. It would apptar that a mort limiting 
factor is tht willingntss to Itam tht computtr proctssing ntctssary to do that 
job. Making time to do so is anothtr factor. 

Tablt 9 (pagt 31) shows tht nint ittms which counstlors say impact counstling 
most ntgativtly. Thrtt of thtst, 

* Paptrwork that is not guidanct rtlattd 

* Ktquirtd paptrwork 

* Othtr disciplint 

art corrtctablt through organisational Itadtrship, commitment, and inttrnal sitt 
cooptration. Sict of guidanct staff, budgtt, and physical facilitits art 
somtffbat outsidt tht dirtct influtnct of guidanct staff. Howtvtr, tvtn tbtst 
can bt influtnctd by sitt actions. Cartain tsptnditurts art undtr sitt control. 
Vhilt sict of guidanct staff is difficult to incrtast, guidanct staff function 
is subjtct to sitt influtnct. As discusstd btfort, richntss of guidanct staff 
in tht 8DUSD apptars to bt as high as any othtr district in tht county. 

Othtr artas of nttd might btnd to cooptrativt tfforts of tht sitt staff. Monits 
can probably bt found to buy a limittd numbtr of computtrs if tht school staff 
prists tht guidanct program tnough to support thtst txptnditurts. Survtys 
earritd omc for this study ttnd to indicatt that ptoplt othtr than guidanct 
staff know vary littlt about what is going oa in tht guidanct program. Somt 
teaching staff commtnts on tht survtys and Ittttrs rtctivtd indicatt indignation 
that teachets should even be asked about the guidance program. While physical 
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facilitits art dtttralntd soMwhat by th« configuration of tha buildings usad, 
intarnal arrangamnta within thoaa faeilitiaa damand artistic and organisational 
axpartisa for tha finast arrangaacnts and optiata usa. Guidanca ataff ahould ba 
givan tha tiaa and ancouragad to axaaina various arrangaaants of plants having 
aiailar facilitias and axpariaant vith naw configurations. 

Classrooa diaciplina appaars aavanth as shosa factors on tha sacondary survay 
. , which nagativaly affact tha guidanca prograa. Good taaching practicaa, 

adainistrativa policy, and aost school sita policias indicata that classrooa 
discipline is tha responsibility of tha classrooa taachar. Soas counseling 
practicca laad to an axcass of claasrooa referrals : 

* Handling referrals without involving the sending teacher 

• Continuing the referral practice when a teacher ia abusing the guidance 
aervice 

• Failing to counsel properly by ahowiag teachers the need for change and tha 
positive advantages of good disciplinary practices 

• Taking responsibility before insuring that the teacher has done his/her 
utaost in classrooa control and aanageaent 

Failing to proaote higher level prograa* aa the iaportant aleaents of good 
guidance practices 

TWO aleaents considered to have a negative iapact on counseling and guidance are 
eleaencs which ahould naturally be a part of positive guidance, and which 
counselors say has always been a part of their prograa: 

* Carrying out OCR requireacnts for balancing classes ethnically 

* Carrying out the provisions of Title IX 

Counselors gave enough positive support to the equity policy to aaka it one of 
the top eleaents positively iapacting guidance. Balancing classes ethnically 
and promoting equal opportunity of the aexes surely falls under the concept of 
equity in student pUceaent. 

Doubtless, the head counselor at the aite haa a strong influence on the quality 
of the guidance prograa. A atudy done in 1976 reaffiraed aupport for thia 
position by site administrators and counselors. Dynaaic leadership by the head 
^ counselor can have a highly positive effect; poor leaderahip or leaderahip 

reaulting in low level counseling activities and prograas draina the guidance 
budget without beneficial returns. Many of the duties of the head counselor are 
adainistrativa in nature, if no aore than adainistering the guidance prograa as 
required by the job description. Therefore, head counselora ahould be expected 
to exert organisational expertise, staff leadership, and innovative approaches 
to aaintain their positions. Present evaluation criteria are inadequate and 
should be replaced by aethods aaseasing needs for growth or iaproveaent in the 
various skilla of guidance and prograa aanageaent. Just ss teachera can choose 
to benetit froa clinical euperviaion, counaelors can also. Techniques are 
available and are in current practice. The Director of Guidance conducta 
regular coordinating council aeetings vith head counselors and expects that they 
be held accountable for the direction and iapleacntation of the guidance protraa 
at their aitea. 
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Alaost tvtryoM csprtssts vtry strong support for tht district counstlor 
position snd thost in thst position. A study dont in 1987 by tht Cuidaaet 
tertriess OtpsrtMnt shows that 68 ptretnt of tht tltMntsry principals and 63 
ptreant of tht stcondary principals givt strong support (4 and 5 on • seals of 1 
to 5 with 5 high) to tht position and thost ^n that position. The County of San 
Ditgo s Chitf Probation Offietr wrott a Ittttr of support (to Kay Davis, 
Prtsidtnt of tht Board of Education, dattd March 2, 1987). Sis proftssors froa 
San Ditgo Statt Univtrsity wrott a Ittttr (to tht board, dattd March 3. 1987) 
txprtasing strong support for tht prograa. Stvtral prtstntations wtrt udt to 
tht board in support of tht prograa and in i'avor of kttping it undtr tht 
direction of tht Cuidanca Strvicts Dtpartatnt. A survty by tht Guidanca 
Strvicts Dtpartatnt dont in Karch of 1987 prioritittd tht strvicts rtndtrtd by 
district counstlors and argutd for tht continuation of tht prograa. Principals* 
participation in tht tvaluation of district counstlors consisttntly shovs strong 
support and adairation for thost in tht position. 

Stronger sitt plans indudt large artas of rtsponsibility for tht district 
counstlor, particularly in the personal /social doaain. 

District counselors perfora tasks which in-school counselors seldoa see as a 
part of their duties. Accliaation to the functions of the in-school counselors, 
lack of tiae, and lack of recent training aakes it uncoaf or table, probably, to: 

* Make hoae visits in unfaailiar neighborhoods under stressful situations 

* Deal wi.h trauaatic situations and experiences 

* Face hostile and or grief-filled students and parents 

Vice principals aay feel auch the saae way. Neither counselors nor 
adainistrators have the training and experience to prepare thea to deal 
adequately with such situations. The experience,ttpgrading of skills, and on the 
Job training of district counselors prepares thea for this sensitive work. In 
this respect, the division of labor incurred by the position is no doubt useful. 
Good district counselors are experts at dealing with sensitive and exactins 
situations. 



There are no definitive 'lata available to indicate where control of the district 
counselors should lie. The few who have experienced site control express no 
reservations about being controlled by the site leadership. An evaluation of 
one district prograa shows strong support by the site adainistration for the 
services of a district counselor paid for by principals in the Hoover feeder 
pattern. District counselors who were surveyed expressed the need for tht 
Itadtrship providtd by tht Guidanca Strvicts Departaeat. They expressed concern 
that the position which gave leadership to secondary district counselors has 
been vacant since January due to illness of the supervisor. 

Soae inconsistencies exist in the data gathered. For esaaple, one counselor 
interviewed declared that no one could do what their district counselor does; 
then he explained that each site deteraines what the district counselor will do 
and that the duties differ froa site to site. If the variation of duties froa 
site to site are great, then the position aight Just as well be assigned to the 
site. Another inconsistency is that soae site principals give very high 
evaluation input for those assigned to their site, yet eeaplain to the Director 
of Guidance Services about the unacceptable quality of the service, but ask that 
this not be conaunicated to the counselor. That is a glaring aisuse of the 
evaluation process. 



Iht data, including inquirits to othtr districts and survty and inttrvitv data 
frM Ban Oitgo City Schools, shov: 

* lo difftrtnct in qualifications, training, or ^xptritnct rtquirtd of 
district counstlors and in»school eounstlors «fhtn thty art hirtd 

* Difftrtnee« in dutits onca thty art ai^signtd to ont Job or tht othtr 

* fupport for A% nttd of tht Job functi''!! that district counselors providt 

* Strong support for tht district counstlors, vith som qualifying thtir 
» support bastd on tsptritnct vith district counstlors who vtrt not 

ptrcfivtd as tfftctivt or accountablt 

* Bish Itvtls of tsptrtist on part of district counstlors dut to txptritnct 
onct thty havt bttn assisntd to tht Job of district counstlor for a nunbtr 
of ytars 

District counstlors, onct thty art assigntd, havt rtgular stttings and instrvict 
vith tht ctntral guidanct offict, vhich givts thta **on*tht*Job» training not 
rtctivtd by othtr counstlors. In-sehool counselors havt littlt or no contact 
vith tht ctntral guidanct offict. Ihtorttically, inforMtion should flov to tht 
in-achool counstlors by tht htad counstlor atttings vhich art htld. Hovtvtr, 
this dots not stta to happtn as rtporttd by counstlors across tht district. 
According to tht District G*'idanct offict, thtrt art i..Jtrvict opportunitits to 
vhich in ^r^hool counstUrs art invittd. According to in-school counstlors, thty 
art unavart of any opportunitits for instrvict rtgarding counstling ttchniquts 
vhich thty could atttnd. Vhtrtvtr tht aisundtrstanding lits, tht fact rtMins 
that in-school counstlors do not atttnd or rtctivt tht saae Itvtl of on-tht-Job 
training as do district counstlors. 

Structurally, 

* Tbtrt art no othtr districts vhich havt such a configuration as tht 
district counstlor. 

* Thtrt art districts vhich havt ptoplt vho strvt tht sant functions. Thty 
art usually psychologists or social vorktrs. In this district, tht 
psychologists do on]/ ttsting and gtntrally do not vork vith stndtnts or 
havt any caseloads. 

^ Thtrt is no rtason that othtr counstlors could not do tht seat function 
givtn tht ouabtr of ytars txptritnct and on^tht^Job training. 

* Thtrt art no rtaSvins to havt tht district counstlors rtport to tht ctntral 
4 offict othtr than tradition and tht training thty art rtctiving. Currtntly, 

in-school counstlorc art not rtctiving tht saat opportunitits for grovth and 
training. Rtithtr art thtrt data to rtcoMtnd changing tht rtporting 
* rtlationship, othtr than tht possiblt frtting of tiM that tht ctntral 

guidanct offict nov sptnds Juggling tht assignatnts of counstlors vhich thty 
could thtn sptnd providing Itadtrship to in^school counselors as vtl! as 
district counstlors. 

Tbtrefort, structurally, thvtrt is no rtason to atparatt counselors by district 
and in-school. Hovtvtr ntilhtr is thtrt rtason to disband vhat is ptrctivtd as 
a aucctsiful structurt. Tht Mjority of tht district counstlors art at tht 
tltMntary Itvtl. Data supports tht fact that tht guidanct prograa at that 
Itvtl atta to bt tfftctivt. Thtrt art only district counstlors at tht 
tltaentary level. They are all supervised by TEe Guidance Departaent. At other 
levels there are aany kinds of counseling, aoae under site, others under 
guidance health services. 
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Bxp«ritnet and qviality txteution of txpteutiont sight vtll h% tht mo9t 
iaportant rtason for rttaining tht district eounstlors in thtir prtstnt 
configuration. TWo stataaantt by district counttlort rtaffira tht nttd for tht 
indtptndtnct of tht position. Ont said that district counselors » in protteting 
tht inttrtst of tht studtnt^ ofttn aust go against sitt adainistrators* vishts 
in atttdtnt plactatnt dtcisions. Thrtt district counstlors txprtsstd tht opinion 
that schools should do »ort in dtaling vith problta studtnts btfort thty art 
transftrrtd by tht School Initiattd Plactatnt proctss. Othtrs disagrtt, saying 
this transftr is ntctssary in casts of tnsity and hostility. 

Major activitits of tht tltatntary counstling progr— . For tht «ost part, aajor 
counstling activftlts at tht tltMntary Itvtl irtrt consisttnt across schools. 
Most counstling prograns put tht saat taphasis on dirtct strvict to studtnts , no 
Mtttr hoif much counstling tiat is availablt. Aetivitits such as group and 
individual counstling and consultation ttas rtctivtd highly positivt rtsponsts. 
Schools vith sort counstlor tiM rtporttd that thtst aetivitits occurrtd sort 
ofttn than schools vith littlt counstlor tiat. It apptars that counstlors art 
trying to do tht saat job dtspitt thtir limitations of tiat and spact. Thtrt is 
coaaon instrvict on prograa prioritits and guidtlints at tht ^Itatntary Itvtl. 

Faraproftssional and cltrical assistanct . A aajor conctm of tht counstlors and 
an arta in which auch tiat i0 sptnt is that of cltrical vork: filing Ittttrs, 
rtports, rtftrrals, rtport cards, cuaulativt studtnt rtcords, atdical rtports, 
•tc; vrriting passts to stnd for studtnts; srganisins and schtduling partnt 
conftrtncts for tht four-ytar planning conftrtnct and tht ttnth gradt rtvitv; 
writing prograa changts; and coapltting data proctssing foras. Most counstlors 
txprtsstd a dtsirt and a nttd for aort c.trical assistanct. Mot ntarly as aany 
vanttd paraproftssional assistanct. 

Faraproftssional assistanct aay bt vitvtd as an invasion of tht counstlor* s 
proftssional status. Vhilt counstlors vant htlp vith tht trivial and cltrical 
asptcts of thtir position, thty do not vant to turn ovtr to aidts, ttr^.nicians, 
or othtrs thtir dtcision aaking and counstling functions. Froa tht logs, tht 
survtys, and tht inttrvitvs, it is appartnt that counstlors nttd htlp in 
defining thtir rolt and in assigning Itsstr rolts to othtrs. Ont arta of 
counstlor assistanct that aost agrttd is attdtd is incrtastd ust of coaputtr and 
data proctssing capabilitits. This vill rtquirt tithtr hiring ptoplt in ntv 
positions to carry out this function, retraining ptoplt in prtstnt positions, or 
training tht counstlor to aakt hia/htr proficitnt in thtir ust. Thost currtntly 
using coaputtrs in thtir vork indicatt thtir ust is aost valuablt in organising 
thtir tfforts and reducing tiae spent on trivialities. 

Factors iapacting eleaentary site guidance prograas . Staff reported several 
factors have positive iapact on counseling at the eleaentary level. Site staff 
considered theaselves knowledgeable about the prograas, and saw value in the 
role of the counselor on the consultation teaa. Counseling staff reported high 
levels of job satisfaction despite the tiae constraints and stress under which 
they work. They also found their inservice opportunities helpful. 
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Ceunstling etnttrs vtrt dttMd tfftetivt with varying r«Ut of rtspoBM. Tb« 
factor of eounstlor tiat euaot b« undtrtstiaattd in •■■tssing • sittU 
•atisf action with its counttling cantar. Schools with low counMlor:ttudaat 
Mtioa had an avaraga Man alaott a full point highar than schools with high 
eouasalortstodant ratios on tha qnastion of counseling cantar affactivanass. 
Ona principal covantad that a counsaling cantar opan only ona day a waak was "a 
contradiction of tarw." Schools with littla counselor tiaa who Mintain 
counsaling cantars ara aakins a great effort to provide services to students 
within a structured foraat. 

the perceived factors in aleatntary counseling which liait the prograa*s efforts 
are intrinsic to the job of counseling itself (paperwork, counselor and guidance 
aide tiat, budget, and counselor: student ratio). Both site staff and counseling 
staff do not find the support and cooperation of other persons, such as parents, 
principal, teachers, and coanunity aaabars to be a liaitation on counseling. 

Eleaentary counseling staff are not being asked to handle aany duties outside of 
counseling, as had been suggested at the beginning of the study. Counseling 
staff do see theaselves as being asked to handle disciplinary aatters which they 
view as acre adainistrative in nature, such at suspensions and detentions. This 
appears to be an area where good coaaunication is necessary to agree upon tha 
role of the counseling staff in discipline. 

The lack of counselor tiae at sites results in other negative factors which 
iapact the eleaentary prograa. Because aost achools are not eligible for 
full-tiae counseling services, aost counselors are assigned to aore than ona 
site. They report that a fair aaount of tiae is needed to "catch up" at aach 
site after their absence of a few days. Adainistrator and teacher surveys 
concur with this finding. In the absence of the counselor or in addition to 
such services, adainistrators and teachers find that they frequently have to do 
counseling theaselves. Soae confusion exists as to the reporting lines of 
guidance aides, particularly where counselors have liaited tiae at the site. 

Perceptions of the counseling prograa . Students give high aarks to 
counselors when general questions calleo for a scaled response, ror instance. 
"Do your counselors help students know and feel confident of their strengths and 
abilities?" and iteas so worded usually received a high response. Students 
reported especially positive perceptions of counselor fairness in counseling 
practices relative to ethnicity, gender, and socioaconoaic status: usually 
above 4 on a scale of 1 to 5. Students have consistently aore positive 
perceptions of counselors' work in the acadeaic doaain. Those areas where 
student perceptions are negative are the saae ones reported by counselors as 
being inadequate in operatio..: 

* Relating coursework to careers 

* Solving personal/social problaas which interfere with the student's life or 
acadeaic work 

* Assessing personal strengths and weaknesses 
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*nrts/Ho** rtspontt qMttiont rtctivtd sort ntgativt rtplits. An arts of grtat 
coiictrn is tht high frtqutncy of rttponttt to tht ''Itot Known** colwn. If 
•tudtnts do not knov vhfit atrvicta art availablt, thty vill not takt advantagt 
of thoat atnricts. If tht **No** and tht ^Vot Known** oolvms art coabintd in tht 
atudtnt turvtytp a largt ujority of tht artat or ttrvicts survtytd Mtt tht 
optrational dtfiniticn of a ntgativt arta of critical conctm. Tht gtntral 
ptrctption of thott ttudtntt vho utt tht counttlor ttrvicts it potitiva. Thia 
it trut in tpitt of advtrtt counttling conditions. It is appartnt that 
counstlors do attt with atny studtnts and inttract on a positivt basis, 
providing fttdback, giving confort and support, providing guidanct in dtcision 
aaking, and providing inforattion. Ont thing btcoMs vtry cltar in atodying tht 
rtsults of tht survtys: thost things which studtnts Indicatt counstlors art not 
doing art tht sa»t ts thost counstlors say thty art not and wish thty had tist 
to do: 

^ Working in groups to assist studtnts in Matching carttrs to inttrtsts and 
classts 

* Discussing abilitits and inttrtsts 

* Zdtntifying ttntativt carttrs 

* Ltarning dtcision asking ttchniquts 

* Exptritncing in-dtpth ptrsonal/aocial txploration 

* Htlping studtnts conunicatt btttar with tach othtr 

Ptwtr than 10 ptrctnt of tht atudtnts rtsponding said that thty would go to a 
counttlor with a ptrsonal problta. Ftwtr than 20 ptrctnt would go to a stabtr 
of thtir own family. Unforii^ttnattly, about 20 ptrctnt do not know anyont to whoa 
thty would go for htlp. TWo things nttd txploration in this arta, as 
dtaonstrattd by tht data: 

* Why do studtnts not stt counstlors as aoatont to go to with ptrsonal 
probltai? 

* If counstlors havt tht txptrtist and willingntss to htlp studtnts txplort, 
tvtn solvt, ptrsonal probltas, why can thty not cooaunicatt that willingntss 
and txptrtist to studtnts so that studtnts fttl coafortablt in confiding in 
counstlors? 

At Itast ont sitt has confronttd tht idta that ptrhaps thtir counttling staff 
cannot all do all tht things txptcttd of thta. Tht Madison Guidanct ?lan lists 
no rtrsonal/Social Domain but has a Ract/Huaan Ktlations Doaain. It lists two 
objtctivts: 

* By Junt 1987, at Itast 80 ptrctnt of studtnts will bt ablt to naat a staff 
parson thty would go to if thty nttdtd htlp with an adulation or ptrsonal 
problta. 

* By Junt 1987, 80 ptrctnt of studtnts inttrvitwtd will agrtt that thtir high 
school txptritnct has bttn positivt in tht arta of ract/huaan rtlations and 
hunan tquity. 

In attting tht objectivt, htavy taphasit is plactd on curricular and classrooa 
activitits. 
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81e»enf ry gtadent percept ieaa »£ the egiiaselitta gyay only ■iti«r 
difftrtnctt vtrt noted in student reponees ^y grade level~~t*nder, or resident 
or bus status at the site. At the beginning of the study, it was suggested that 
•tudonts who are transported to a site (aagnet or VEEP status) sight not feol as 
positively about theBtelves in that environMnt as students who reside within 
the school boundary area. Ho differences were found in their attitudes about 
counseling and use of service. This finding is very positive, and speaks well 
of activities by receiving site staffs to give the students a sense of 
belonging. 

Zn all questions of awareness and attitude, students had response levels which 
were positive. One ol the lowest positive responses was recorded for the 
question «I feel that people like ae at school." About 75 percent of all 
students answered that they felt that way either "A Lot** or "SoaMtiaes." Zt 
aecM that one-fourth of the interacdiate aleaentary population across all 
categories is experiencing soae difficulty in social relationships. That area 
is one which should recieve iwacdiate attention in counseling activity planning. 

Students rated services received lower than their high ^rvel of attitude and 
awareness wight suggest. Of the three domains, career services were selected 
Ir acadeaic second, and personal/social services the aost frequently 
received. Because career activities are aost likely to be offered within 
classroom presentations, they are limited to schools whrre there is substantial 
counselor tine. Academic and personal/social activities are likely to be 
offered in individual and group counseling sessions, and are therefore more 
prevalent. 

Student response on choice of service provider indicates that for any of the 
four problems discussed, they would be most likely to seek help from a family 
■ember. For a personal problem, they would be about as likely to see a 
counselor as they would another school adult (principal, nurse, teacher). Por 
the other three questions, students would be much more likely to go to another 
school adult than to a counselor. Counselor time on site is a factor in this 
finding, but level of trust and relationship are probably also important 
factors. Students may not view the counselor as someone who might be able to 
help on school problems, drug/alcohol questions, or the possibility of being 
retained. Because the other school adults are so frequently selected, it is 
iaqwrtant that they be inserviced on current issues. Vith 21 percent of all 
students choosing a school adult to talk to about drug and/or alcohol issues, a 
high level of staff awareness needs to be developed to adequately handle the 
situstion. 
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CONaDSIONS AND RECOMMENDATIONS 



Conclutiont 

!• A wll-dtfiMd organifttional strueturt of guidanct txists« Thin atudy 
rtvaalt tht tnadtquacy of som tltaentt of tha program: 

* Tha pratant atructura doaa not provida adaquata couitMling at tha 
alaaantary laval in light of tha raconandation of national atudiaa and 
racoanandationa* 

* Tha atructura doaa not provida adaquata laadarahip, diraction, and 
ataff davalopaant for in-achool counaalora to anaura a co^rahanaiva 
program. 

* Sacondary guidanca naeda to ha mada mora raaponaiva to tha naada of tha 
antira achool community* 

2« A atrong hody of policiaa and procaduraa givaa diraction to counaaling and 
guidanca* Thaaa policiaa and procaduraa as^raaa tha mandataa of tha 
lagialatura and tha Board of Education* Thay outlina alamanta of 
counaaling and guidanca iiiiich hava provan to ba daairabla practicaa* Thay 
racognist daairabla practicaa and attampt to promota tham ayatam-vida« 
Counaalora ara not adaquataly avara of thaaa policiaa and procaduraa nor of 
tha intant bahind tham* 

3* No claarly axpraaaad philoaophiaa or thaoriaa vhich undarlia tha K-12 
Counaaling and Guidanca Program* No guiding framavork of baliafa or 
axpactationa axarta enough influanca vithin guidanca to coharantly and 
conaiatantly diract tha uaa of raaourcaa* No ayatamatic viav of human 
bahavior or human natura guidaa tha program* Practical nacaaaitiaa of tha 
day-to-day damanda on tht poaition axart mora influanca than philoaophy, 
thaory^ or ayatama of baliafa do on tha rola of counaaling in aach achopl* 

4* Tha goala of tha K*12 Guidanca Program ara vail formulatad and axpraaaad, 
but axart littla aignificant diraction to tha program* Tha objactivaa of 
tha K-12 plan ara poorly atatad aa objactivaa; thay ara prof uaa and tand to 
nama avary poaaibla ganaral activity imaginabla in a guidanca plan* Any 
attampt to covar all diatrict objactivaa in tha aita plan makaa it 
difficult to aat maaningful prioritiaa* 

5* Vhila thara ara araaa of atrong cliant aatiafaction vith tha guidanca 
program of tha diatrict-^particularly vithin tha acadamic domains-major 
araaa of diaaatiafaction axiat and muat ba addraaaad* 

6* Counaalora* parccptiona of thair rola in ralation to diatrict goala, 
diatrict policiaa, and aita miaaiona ara poaitiva, and can ba uaad na « 
foundation for mora cohaaiva planning and battar dalivary of aarvicaa* 
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7. Bxisting innovativ* and proaising practices in tha district illustratt that 
planninf can bt tfftctiva in dfttaminiiis itii4«nt B««da. er9atiQs prograas 
and curricular coaponants to aaat thost naads. ' * 

Blaaantary 

8. Most sitas attaapt to provida tha saM typa of counseling sarvicas to all 
studants, ragardlass of tha amount of counsalor tiaa available and vbathar 
or not thay hava a counseling canter. Sites with a good deal of counselor 
tiac report chat their programs reflect the developacntal level of service, 
i.e., services for all students. Sites with very little counsalor tiac 
report that their prograas are sore reflective of the reaedial level of 
services, i.e., services for atudenta with severe or chronic probleas. 

9. Students report a lew frequency of career doaain counseling services, yet 
show evidence of a high level of awareness and positive attitude toward 
career concepts, it aay be that eleaentary teachers and the career fairs 
being presented are developing positive career concepts within such 
classrooa activities as literature selections and the raca/huaan relations 
coaponent of the social studies prograa. Por this doaain, counselors aay 
use their tiae aore efficiently as resources to the classrooa prograa, 
rather than attei^t direct service. 

10. Counselors and staff perceive that certain factors iapact counseling 
positively at the eleaentary level. These Include job satisfaction, 
inservice opportunities, the consultation teaa process, counseling centers, 
leadership at tha district level, and high level of staff knowledge about 
the program. 

11. Counselors report that soae factors iapact counseling negatively. These 
include liaitations of counselor and guidance aide tiae, physical space, 
budget restrictions, paperwork, split assignaents, staff tiae spent in 
counseling, and confusion in guidance aide supervision. 

12. Counseling "centers'* /appear to be sound structural foraats for providing 
counseling services it the eleaentary level. Several teachers noted they 
could participate aore fully in tha counseling systea because of the 
center. Even within a center foraat, the aaount of counseling staff tiae 
available is crucial to the iapleaentation of a full prograa. 

13. Whereas counseling services at the eleaentary level are viewed positively, 
the district lacks a coaprehenaive K-12 developaental prograa for its 
sites. 

Secondary 

14. There are aany changes that need to occur for secondary guidance. The 
changes this report recoaoends can bast be addressed, not so auch by budget 
increases and new policies, as by the direction that can coae froai strong 
leadership, both at the district and eite levels. The -focus of that 
leadership should be on rethinking the distribution of services in teras of 
allotation of resources, staff davelopaent, and other priorities based on 
identified needs. 
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15. Counttlort rtport that many artas iapaet counttling and gttidanct in a 
poaitivt aanntr. Aaong thtst art proftssional eoaptttncy, staff 
cdhtfivtntss, adsinittrativt support, tht tquity policy, tht four-ytar 
planning procttt at gradt 8 and tht aeadtaic rtvitv at hightr gradtt. 
Additionally, som ntv program and praetiett art btgimiing to havt a 
posit ivt tfftct: ust of coaputtr hardwart and toftvart, utt of guidanet 
ttau to study and solvt individual counstltt probltM, programs vhich 
involvt tht tntirt school staff in tht guidanet proctss, and othtrs 
documtnttd in this study. 

16. In schools having an #ntrgttic, dynaaic, and rtsourctful Itadtr as htad 
counstlor, that position txtrts a Mjor, positivt i^act on tht guidanet 
progran, Vhtn tht htad counstlor lacks dtsirablt Itadtrship qualitits, tht 
txptnst of that position can bt a ntgativt factor for tht guidanet program. 

n. Most in-school counstlors and administrators stt tht functions of tht 
district counstlor as a positivt and ntctssary tltatnt of tht counstling 
program. Unfortunattly, at Itast some of tht data praising tht prtstnt 
structurt of district counstling art susptct as rtactions to propostd 
budgtt cuts. 

18. At tht stmt timt, counstlors ptrctivt thtrt art factors vhich i^act tht 
guidanet program ntgativtly. At tht steondary Itvtl, somt counstlors art 
doing too much rudimtntary paptrvork. Tht counstling mission is somttimts 
distorttd by misplactd disciplint dtmands. Physical facilitits art sttn by 
many as ntgativtly impacting tht program. Iht nttd for cltrical 
assistanct, shortagts of tquipment and mattrials, disciplinary 
txptctations, numbtr of dutits, physical spact, paptrvork, and counstlor: 
studtnt ratios art ntgativt factors. 

19. At tht steondary Itvtl, planning dtfieitneits ptrpttuatt a lack of vision 
of vhat can and must bt dont for stu^ltnts today. Iht rtport, Kttping tht 
Options Optn, by tht Commission of Prteolltgt Guidanet and Counstling of 
tht Colltgt Board maintains that proptr planning is much mora ii^ortant in 
accomplishing tht goals of guidanet and counstling than numbtrs: 

Paradoxically, somt of tht btst txamplts vt havt found of such broad- 
bastd planning havt bttn in a stltct numbtr of schools in Which thtrt 
has bttn a sharp rtduction in tht numbtr of counstlors. In thtst 
instancts, tht schools havt sought to asstss all sourcts of assistanct 
in ordtr to dtttrmint hov thty could btst providt tsstntial guidanet 
and counstling functions. 

Guidanet and counstling in tht San Ditgo Unifitd School District is titd to 
numbtrs, vhich crtatts a constraint on vhat can bt dona. With tht numbtr 
of studtnts today and limittd rtsourcts, tht ntctssary guidanet functions 
must bt idtntifitd and tht counstlor must coordinata tha dtlivtry of thost 
strviets. VltMnts of good plsnning and ust of rtsourcts art btginning to 
aMrgt. Tht organisation of somt schools for tht four<>ytar plan 
dtvtlopmtnt, tht gradt 10 acadtmic rtvitv, and tht annual articulation 
program dtmonstratt vhat can bt dont through proptr planning for prograas. 
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20. CoMDunieation probl«M eonstitutt • major acgatitrt forct in tht atcondary 
prograa of eounstling and guidanea. Taaehlng staff and guidanet staff ttnd 
to see theaselves as two wj stparats t««as, sating llfetie raiatadnass in 
thair assignasnts. Studants art unawara of aany sarvieas vhieh aay h% 
available. 

21. Many of the activities of counselors are low-level guidance chores which 
result in little long range student growth. Excessive tiae and energy are 
devoted to chores which do not carry out objectives expressed in ^ite plans 
or the district K-12 plan. These are activities which counselors have done 
for a long tiae, and which som counselors think need to be done by thea, 
but which require little professional expertise and cannot be sustained by 
a theoretical fraaework of counseling and guidance. Such activities keep 
counselors froa doing those things which are part of a dynaaic. proactive 
counseling prograa. 

22. In the present organigational structure, resources and training, as well as 
opportunities for cooounication are iabalanced favoring district counselors 
at the expense of in-school counselors. 

Keconmendations to Staff 

Iheae arc recongtendations growing out of the findings and conclusions of the 
study: 

1. Initiate an interdivisional task force that will: 

* Develop a three-year aaster plan for K-12 guidance and counseling to 
review the recoaaendations of recent national study groups and 
coaaittees and to study the findings and recooaendations of this 
report. 

* Ensure a deaonstrable developaental prograa reaching froa 
kindergarten through senior high school. 

* Effect a division of labor aaong site guidance staff ao that the focus 
becoaes the iapleaentation of guidance prograas which reach all 
students in the three doaains of guidance and counseling. 

* Consider idiat raorganiiation is necessary to provide the level of 
training, support, and leadership necessary for a higher quality and 
greater efficiency of service. 

* Deteraina precisely where the responsibility lies for the leadership of 
the site counseling and guidance prograa and for the coordination and 
the use of all resources at the school level. 

* Provide for a process evaluation which will show the developacnt and 
iapleaentation of the plan each year. 

* Provide for product evaluation in the third year to assess the success 
and failure of the plan's operation at that tiae. 

* Develop pilot projects which will incorporate innovative organigational 
structures and intensive inservica training for involved guidance 
staff. Provide for a process aval'^ation which will show the 
developaent and iapleaentation of the pilot each year* and a product 
evaluation in the third year to assess the success and failure of each 
pilot's operation at that tiae. 
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* study tht position of head eounstlor to dtttraint vtitthtr tht position 
should bt Mintaintd, ehangtd, or tliainattd. 

® Continut to scudy the sunc£id& of district csuasclors end vhethsr th« 
prtstnt strueturt which stparatts district counstlors fron in-school 
counstlors should continut. 

* Exaaint txisting fint practicts to stt hew thty sight bt ustd at sort 
schools. 

This task forct should includt, at a ainiauB, rtprtstntativts of School 
Optrations Division, including principals, counstlors, and ttachtrs; 
Educational Strvicts Division, particularly tht Cuidaact Strvicts 
Dtpartatnt; and tht Planning, Itstareh, and Evaluation Division, 
particularly atabtr(s) of tht Evaluation Dtpartatnt who worktd on this 
rtport and atabtr(s) of tht Planning Dtpartatnt. Outsidt district 
rtsourcts should bt includtd, such as rttirtd administrators familiar with 
San Ditgo City Schools Guidanct program and/or univtrsity or statt Itvtl 
txptrts. 

Tht rtconmtndations which follow art bastd on tht data productd. If 
rtcoamtndation numbtr 1 is followtd, thtst additional rtcomatndations aay bt 
vitwtd as ittas to bt considtrtd by tht task forct. 

2. Through rtquirtd districtwidt counstlor staff devtlopatnt, tnsurt that tach 
counstlor or ctrtificattd atabtr of tht guidanct staff rtctivts training in 
tht aanagtatnt skills ntctssary for his/htr Job, including: 

* Sttting of prioritits in lint with tht rtcontndations of rtstarch and 
national studits 

* Program planning to utilizt and coordinatt schoolwidt rtsourcts of 
staff, tquipmtnt, spact, and community rtsourcts to mttt tht nttds of 
tht school population 

* Tiat managmtnt training to promott tfficitncy dtspitt limittd rtsourcts 

* Strtss managtmtnt instrvict to tnsurt that guidanct is a program of 
planntd activitits as oppostd to day-to-day crisis aanagtatnt 

* Ef ftctivt Itadtrship so that tht counstling position rtfltcts tht 
coordination and tfftctivt ust of rtsourcts 

* Combining of rtsourcts into an tfftctivt program 

* Appropriatt dtltgation of tasks 

3. Through tht formulation of Stull Bill Objtetivts or a ntw tvaluation 
proctss, tncouragt tach counstlor to articulatt a rtcogniztd thtory of 
counstling and guidanct which dirtcts his/htr work. Counstlors in tht 
carttr domain should know and practict rtcognitablt thtorits of carttr 
dtvtlopmtnt and guidanct. In tht acadtaie doaain whtrt so auch cognitivt 
inforaation and skills art nttdtd, counstlors nttd to know and practict 
thtst applicablt thtorits and principlts. Parsons activtly doing ptrsonal/ 
social counstling nttd to know and practict corrtct principlts of group and 
individual guidanct. 
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4. Ensure that plans dtvtloptd at sltas will focus and eoordinata all 
ratourets availabla to tha sita: 



* Caraar eounsaling and vocational rahabilitation counsalina tiM and 
rasourcas 

* District eounsaling tiaa and rasourcas 

* In-school eounsaling tiaa and rasourcas 

* Attandanca coordinator tiaa and rasourcas 

* Tha rasourcas of tha social concams staff and tha Haalth Sarvicas 
Dapartaant 

* Clarical and paraprofassional rasourcas 

* Adainistrativa tiaa and rasourcas 

* Taachar cooparation and invoWaaent nacassary for tha dalivary of 
prograas davalopad 

* Drop-out pravantion rasourcas 

* Rasourcas providad by tha Coaaunity Halations and Integration Sarvicas 
Division. 

5. laprova coaaunication to ansura that staff, studants, and parants 
understand the jrograa offerings of the site counseling center and the 
procedures for using such offerings. Ensure the devalopaent of prograas 
that reach all counselees, not just those who know how to ask for and 
dcaand service. 

6. Plans of organisation which eaerge because of task force recoBMndations or 
other processes should provide for secondary in-school counselors a level 
of leadership that will ensure a coherent and dynaaic prograa for all 
secondary sites. 

7. Arrange for in-school counselors to aeet on a regular basis to discuss 
successes and probleas, proaote professional growth, and participate in 
staff developatnt prograas. Since counselors work an eight hour day, after 
school acetings of 2 to 3 hours aonthly are reasonable expectations. 
Counselors within a feeder pattern could aeet regularly within those tiaa 
constraints. Quarterly staff developaent can be provided on a split tiaa 
basis in the saae way adainistrators aeet. 

8. Ensure that counselors are provided space and resources for iapleaentation 
of the curricular eleaents of guidance and for group counseling activities. 
Sharing of classrooas with teachers will, no doubt, be necessary at aany 



9. Study the structure of guidance prograas of other districts within the 
county and state to identify desirable organisational patterns and 
affective prograas. 

0. Modify the site guidance plan foraat so that coaaon, basic activities are 
in a generic fora. This will free the plan developers to concentrate on 
the unique, exciting activities that individualise their counseling 
efforts. A foraat which incorporates "thrusts,** areas for special focus 
for the year, such as those used by the County Office of Education, would 
allow the Guidance Departaent to highlight certain issues or activities on 
a rotating basis. 
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11. Until tht r^contndatioM of tht planning task forct art knwn^ continua 
tht pr^ttnt assignatnt and unattmnt tyttra of district counstlort. 
Continue the potltiTs inserviea provi'Std and anaura that itadirabip 
positions art properly staffed. Because district counselors are under the 
supervision of the Guidance Services DepartMnt and not the sites, 
principals need to use their opportunities for input to the fullest extant. 
Guidance Services should revise their ^ihod of gathering principal's input 
to allow for aore inforaition specific to counseling services. Ihe 
coonunication between principals and Guidance Services needs to be open, so 
that all are aware of counstlor perforunce and productivity. 

12. At the elesentary level, administrators, nurses, and teachers are 
performing many counseling tasks. Guidance services are an appropriate 
responsibility for all staff to share. These personnel are also likely to 
be asked for help by students on issues such as school problems, and 
drug/alcohol questions. Inaervice should be provided for site staff, 
particularly on the drug and alcohol issues, so that they will be able to 
handle such situations adequately* 

13. To increase career counselor availability for counseling all students, 
study other concepts for covering required supervision and instruction of 
students assigned to General Work Experience. Other plans are now in use 

throughout ths county. 

14. Continue the analysis of dfita provided by this study to determine: 

* Equity of counseling services as perceived by individual school sites 

* Equity of counseling services as perceived by ethnic groups 

Kecommendations to the Board 

It is recommended that the bosrd direct the superintendent to appoint an 
interdivisional task force for further study to address topics in Recommtndstion 
Ro. 1. The study should be completed by March 1, 1988. 

Budget Implications 

The budget implications of these recommendations are dependent upon the nature 
and extent of the recommendations by the task force. 



ii9 

102 




San Diego City Schools 

PLANNING, RESEARCH, AND EVALUATION DFVlSiON 



EVALUATION REPORT OF THE 
K-12 COMPREHENSIVE GUIDANCE PROGRAM 
OF THE SAN DIEGO CITY SCHOOLS 



APPENDICES 




June 30. 1987 



EVALUATION DEPAR/TMENT REPORT 



EVALUATION REPORT OF THE 
K*-12 COMPREHENSIVE GUIDANCE PROGRAM OF 
THE SAN DIEGO CITY SCHOOLS 



Prepared by 

Bruce Davis 
Linda Carstens 

Donna Davis 

Frank Morgan 
Terry Scavetze 

Formatting and Preparation by 

Barbara Mashburn 



June 30, 1987 



San Diego City Schools 
Planning, Research, and Evaluation Division 
Evaluation Department 
Program Evaluation Unit 
Elisabeth A. Tomblin, Assistant Director 



121 




List of Appendices 

Appendix Page 

A K-*12 Comprehensive Guidance Program Plan. • • A-1 

B Policy analysis: Counseling and Guidance Project • B-1 

C Job Description of District Counselor « C-1 

D Job Description of In**SchoDl Counselor • D-1 

E Allocation of Elementary Counselors for All Sites • E-1 

F Organisational Structure of Elementary Site 

Guidance Plans F-1 

6 Counselor and Administrator Survey: Form A and B G-1 

H Secondary Counselor Log of Daily Activities, 

Directions y and Calendar Forms, Results of Logs H-1 

I Secondary Level District Counselor Questionnaire I-l 

J Frequency Response by Number and Percent by Groups 

for All Staff Survey Items j-1 

K Student Survey With Frequency Counts and Percentages 

by Grade Level K-1 

L Parent Survey - Percentages of Responses for Each Item L-1 

M Principal's Opinion of Effectiveness of Services, 

K-12 District Counselors. . M-1 



iii 



.ERIC 



00 



APPENDIX A 

K-12 COMPREHENSIVE GUIDANCE PROGRAM PLAN 



K-12 COnPREHENSIVE GUIDANCE PROfiRAPI i 



J 24 



ERIC 



Prt^nd lhid«r kIm DlrcctiM of 



Dr. ThooM Payunt, Suvtrlnttndtat of Schooli 



Boofd of Edocmioa 



Koir Dovlo, ProoiiMit 

Dorotlqr L. Mth, Vleo ProofJoat 

■ok PllMT 
Lorry K. Uotor 
Join Witt 



Movtiter 19, 1983 (Pirot tooilat) 
Novwber 22. 1983 (Rrrlttd) 



ft 



9 
ft 



Saw Dito City School > H^-ll Co«pflimi¥» Ctttdance frotr— 

1983 
PrcMi'^' hy 
Alox L« MandgiOt Director of Cuidanco 

Approciation ia oxtaniad to tlia following individuala for ttialr iraloahla 
contriktttiona ia tha davalopMnt of thia dociaMnt: 



9 > 



An, District OowiMlor 
Ufujt District Coumdor 
Bof^rst NMd Cowwclor 
loydMt Parent 

iff«ckrMr» Special AM*t. to the Sitparintmdciit 
ri Baaby« Counaalor 
tta Citnaroa. Aaa't. Supt.« School Oparationa Diviaion 

COhaa, Career Developaeat Ceunaelor 
feanrt Cook« Aaa't. Supt.« School Operations Diviaion 

iper« Counaelor 
it Drake* Head Counaelor 
liM Panaler. Principal 

Wnf9 Ass*r.. Snpt.« Coaaunity miationa and Integratic 

Servicea Diviaion 
Shnrlaa Gawlor Veai Coeneelor 
iMiUip Gaarte, Inforaation Serriceo Officer 

Cillilani, head Connaelor 
"iMIiertne Hopper, Aaa't. Sept., Schaol Oparationa Divialon . 



Stephen laaac. Director of Bvalvation Depnrtaent 
Aon Kilhurgt Need Coeneelor 
Katie Kluupt Parent 
Ken LedRenieod, Diatrict Coeneelor 
Beth Linolit Read Coeneelor 
Bill Lindaay, Diatrict Counaelor 
Allen Miller« Cereer Developnent Oauneelor 
Chria Pare't Reaource Diatrict Counaelor 
Ralph Patrick, Aaa't. Supt., Educational Services Di^ion 
Prsnces Pstteraon, Diatrict Counaelor Sepenrieor 
Bertha Pendleton, Aaa't. Sept., School Operations DiviolM 
Robert Preee, Principal 
Suaan Reeae, Oirriculun Specialiat 
Tonjr Roe, Career Developnent Coordinator 
Harlene Roeedele, Read Counaelor 
Kathrjrn Snelaon, Read Counaelor 
Terry Verge, Reed 
Marie Vagner, Parent 



Valuahle review and coaacnts vere provided hp elenentary and secondary 
achool principala. 

The fiuidance Services Departnent Leaderahip Staff ia coMonded for their 
contributiona and coanitncnt to the developn e nt of thia propoaal. Special 
recognition ia given to Judi Drake for her involv au nt in the developvent 
and writing of the progran. 



127 



ERIC 



till* teCMMMt has kMn pnMttd In rcapoBM to tha guldcllMs and prlorltlaa praaantad la thn 
fallawlai r«*iicatianat 

i* Statawtda Taak Forca In Counaaltna . 1979. 

2. taat In tha SImffla t A Upnt an tha Oaidanea Syataa 
la CallfonU Sacondary SchooU, 1979. 

3. Stata BoaH 9 ' 1 Bdncatlon , tolUf SUtaMat on Conaaallat. 

1980. 

4* Ouldallaaa for Da^loging Conprahanaliw Onldancn 
Prograna . Callforala Stata Peoarfant of Bdncatlon, 
19017 

5. Waatam Aaaoclatloa ok Sefeooln —d Call— — ftiASCl 
Accraditatloa Baport. 



128 



K-12 CtonffftliMWiv* CV14MM rt9gtm 



nULOSOnirf An tf fcctivt t«ii^nce and co«ma«ling prograa !• one of the strongeaC inf luencea within . 

niEu»um . ^.cotionel Mtting to help ttudento ochieve MKiM benefit, fro. their tolel ochool 

CKporicnco. All otndentt, not Juot thooe experiencing behavioral or acadcaic difficultiea, 
will participate in and benefit fro* a comprehenaive guidance prograa. Counaeloro auat 
work with atudcnta, teachera, parenta and other achool peraonnel to develop the educational 
cliMta and continwity of inotrwction neceaaary to help atudenta develop fully. Guidance 
activities wwt b« tailored to fit each educational level and each individual achool depending 
on unique studant aeedn and achool cnvirooMnta. Meaaurable perfotwanca objectivea Mat be 
developed within a defined, cowprahenaive prograa identifying wliat aervieas will be P*^]**** 
uhich student gffoups will bs osfvsd. dho will pfovida the setvica.snd hs the aarvica will 
be evsluatsd* 



MnORALIi San Diego City Schsola has operated a K-12 guidance prograa for aaay years. Houever, aa 
L«laTdiaSict students hava beeoas aor. diveraa and as •*«^«^JT**Ji?!L?I*"I!' J 
becoae iaereasiMly essential that a coapr«hensivs plan ba devalopod for the of 
guidance services. This proposed prograa haa ^ 
aad sequaatisl gnidaaea prograa ss an ssasntial eoapoaent of a well-articulated inatrwctional 

prograa. 



K-12 Goi^^ralMMliw AiUlMC* Prograa 
Fat* ^ 



^"12 COMPI BIEIISIVI cm PAMCE PKOCMM 



JMLfifiAJci To provl4« a planned, conprnhcnalv* prograa for all atudcnta. K-12, focuaad 
^» .• on Matlnt thalr pcraoaal/aocUl. aducaclonal and carMr necda. and directed 
UMard aaalatlas every atudent to becone a reaponalkle, productive dtlsen. 



OMECTIVH To preaeat a dlatrlct plan, identifying apeclflc objectlvea la aaeh counaallag 
doMln aad to coordinate the developMnt. laplcMntatlon. Mmltorlng and 
evaleacloa of a alte guldanea plan for each acbool. baaed oa dUtrlct objactivea. 



TM PM0C1SS« The dUCrlct ahall Identify objeetlvaa aad eaUbliali the inpleMnUCion and 
evaluacion proceea for the total dlatrlct prograa. Bach aite ahall aaaaaa 
atttdent. ataff and parent aeeda related to guidance, develop actlviclea for 
each dlatrlct objective baaed oa thla needa aaaeaaMat and fomulate an evalua- 
tion plaa for each activity baaed on pcrfonance outcoaca. Reaponaibility for 
delivering the progran reata ulth trained counaelora who poaacaa the General 
Pupil Pereonnel. Standard Supervieor Pupil Peraonncl. Standard Pupil Peraonnel 
Counaellng. or lyan 1111 Pupil Peraonnel Servicea CredentUl. Teachera, dlatrlct 
reaource ataff. paraprofeaaioaala and volunteera aay be utilUad la providing 
appropriate activitiea for atudenta. 
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K-12 OOUNSELIMC GOAU 
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P«r»on«l/SocUl DowBia 

I TO ENSURE THAT ALL STUDmrs IKWE ^WE W OWWIW ^ ACHIEVE PERSOKAL AMD SOCIAL CRPgrin 

Studtnts win dcirclop m mderitmding of thcMcltrci m6 otlwri thty rtlau in tiM 
school MUing. Thojr will to valuo all indlviduiila, proMting offocti^ inUrgrouo 

orfUblt rcopoiMlbU ochool behavior, bolog rMotnltod for 
•chlmmta and aaalatad to ovarcoM dafldenclaa. 



Educational Doaaln 



OOALt 



IS.ISlI^^rSiZ i^^yf..*^^ <»FOIITOWm T9 DEVELOP EDUCATIOWAL OMECTIVES THAT 
I AO COMSlST EWr WICT THEIK PffERESTS. ABILITIES AMD VALUES. 

Stvdenta Will bacona mmvm of thalr abllUlaa wtd aptltudea, and Itafttationa and ba plaead 
In tha aducatlonai aactlng contrlbntlng to optlMs acadaale ancfiMa ^ 

dlatrlet. Studanta »ill bacona aaam of proflclaney. conM 
nnd gradnatlon ta^lcaMita, and bacoM iMolvad to plannlni for poot-klgh aehool 
pi taaant* 



Caraar Donato 



OOALt 



TO ENSURE THAT ALL STUDEMTS NMW m OWOOTWim 19 DEVELOP CAREER OUECTIVES GONSISTEirf 
I WOT TNEIR INTERESTS. ARILITIES. ACWlEVPIEirr AND LDNC-'RAItCE COALS. 
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S^ITM^Jli ""Jl^r"*.*' ©Ptlona. Thay mil ba iafomad 

of tha atcitudaa. akilla and training ntcaaaary to bacow auccaatfvl in tha world of 
«fork. Studcnta vill participata in a program to cnhanco caraar anaranaoa and ralata 
HrMMl prafanncon and ability to caraar planntog. 
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J»-12 Co^nlMMivt GttUMc* riotrM 



*? eo^»« of th« total 4tttrlct The « 
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SITE fmSUM AND KESPOWSIBILITIES 



THE SITI FWCHAMt 



B«ch alt* vill develop • guldaneo pregraa bated on an eaaeaancnt of the unlqaa nceda 
of Ita atudenta. ataff and parenta. A alte guidance plan vlll be «vrltten and will 
Include activitiea for each objective dealgned to ncet choae needa. A tlaeline vlll 
be eoUbliahed for each activity with a apecific ataff Mnber deaignated to eaauae 
reaponaibility for Ita laplaMntation. An eveloation plan will be dealgned to Mni* 
Cor the progreaa of each activity and to project expected behavioral outcoaea. Each 
year, ell aite plana will be aebaitted to the Guidance Servicea Departacnt by the 
end of the achaol year for review. An interdivieional coanittee* chaired by the 
Director of Ouidanea Servicea, will condoct a coi^rehenaive review of one-third of 
Che aite f laaa each yaar» eaawrini thia eonprchanaive review and approval for each 
aite ottce every chrae yaara with Gaidaaee Servicea Dapertaent review every year. 
SUf f • aCttdenta. parenta and cenMiCy wart t r a will participate in the developMiC 
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of tlM eice ptotraa idiich idenCifiea atndenta* needa and waya to Mac 



TWB PRIWCIPALt 



The principal ahall have Che adniniaCraCive reaponaibiliCy for Che devalopBenC* 
iaplflaaaCaCiM and operaCion of Che apeeif ic aite guidance plan. The vrincipel 
ahall aaaiga aite reaponaibiliCy* auperviae, and evalwaCe Che head cowMelor and 
aeaicnad inadieol eonnaelora. The principal ahall plan with the Direccor of 
Cttidaaca in f iUiag any vacaneiea for head eowaaelor or iaachaol ceanaalor paaicloM. 
SeleeCioa will be approved by the Director of Guidance Servicea and aaaigaed by 
Che Peraonnal Divlaioa. GarCif icaCed guidance aCeff ahall be eaaigned aa full-ClM 
ceunaelore. Rovever* when allocaCion fomula reoelta in a fraccienal allowance for 
poaicioned coenaelora, e perc-Ciae coeneeler any be eaaifned or the fractional 
allowaace may be ceevarcod Co • f t dence aide idw woeld areiac the tegiilarly 
aaaigaed ceeaoelon. 
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to tm flM t Each alcc, under th* Icaderahlp of the alia adalnlatrator aad tha approprUta 
"T^^ couitacllns ataff Mbcr(a), ahall develop a guldanca plan baaad on 

dlacrlcc-aatabiiahad goala and objccklvea. At the aecondary laval tha haa4 
counselor will aaauM leaderahlp for Che taplcMntatlon of the alta plan; 
at the elcMntary level, that leaderahlp will he aaawwd by the diatrict 
counaelor. After aurveyint aitc nceda of atudenta/ataff/parenta, apecific 
•ctivitiea ahall be written to accowpliah each objective in order to aeet 
Che uni^ needa of tha atudenta at the aite. A tiMlina ahall be aatabliahad 
for each activity ud the peraoa(a) raaponaible for carrying out tha activity 
will be naMd. A plaa for evaluating each activity ahall be in place with 
evaiuatioe reeulce Co be lacluded ia planali« for Che followlat year** aice 
teidaeee ptogrea. 



SITE IBSOUUCBSt The aice guidance plan ahould incorporace all available deaignaced reaourcea 
for guidance purpoaea. All aice acaff aMbcre and icineranc peraoenel are 

OBCenaiona of Che ceuMoling aervicea planned for and fumiahad to acudenca. 

SupporC acaff aeeh ee paraprefeeaionala, diacricc reaoeree acaff and eenCrally 

eaaignei guidance etaff aay be idendfied ea perooe(a) raepeaaible for 

opecifie eeciviciee. 
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K-12 COHPREHEKSm CUIPAWCE TMCUM ' DISTRICT OBJECTIVES 

TiM diatrict tuidme* proftM will maur* that at each trada. tha paraooai/aocial, ? 

•dacatlooai, aad caraar ebjcctivaa for atudaata irili hm addrcaaad. Culdaaca ataff » • 

at aach ait* irlli davalop activitlaa, tlMilnaa, and avaluation BlaM for aach a ? 
objactiv*. 



O 0 

o 



A piamiot PM« haB bean lacludad for aita uaa which vlii ba uaad to iiat tha atatad 
objactlvo, Idaatify tha atudaat popvlatlon to ba aarrad, •Icfina ooa or aora activitiaa 
to acceapllah tha akjactiva. aatabilah a tlMllM for coapiation of aach activity, 
idaatify tha paraea rcaponaibla for daiivartnt tha activity and ovaraaali« ito ii 
picMntatioB. atata tha procaaa far avalaatint tha activity*a affaetivoMoo, and 
•tatn tha aapaetad aatc 



Coaaittaa dav a lapad fotw aarva aa tha baaia for tha aita gaidaaea plan. Tha fomat 
propoa a d ia nodifiad oaly alightly froa thoaa earraatly aaad diatrictvida for aita 
ada c at i aaal plana and apacial piojaet piapaaala. 



. 0* 
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iC'H cuiPMier omectives 



t 



I WimL/mc^tKmUM - OML: to «.j«r« that .11 .t«|«i. k.^ erP^^U, thi.^ p..iti^ p.r«».l «.J 7 

Mcial growth. Vs 



o 

M 3* 



1.1 Dwvlte tor early idntiflcation of •tudcoto oxperleiicing ackiovcMnt probl««. ^ | 

1.2 AMUt ■twdtiiCa to dovolop offoctivo Intor-troup relation*. 



1.3 



1.S 
1.1 



^dj^Mtr*'' ^ coatacta In ordar to facllitata poaitiv* atudaat prograaa and 

1.4 Provld* for aorly idaatiflcatioa of atadaata aipariaMring behavior probloM. 

Aaalat atadeata idaatifiad aa aiparlaaeiM achiavaMat or behavior probleaa. 

Aaaiat atadaata ra^iriag iMdlata help for aavare adJaatMot or behavior piablcaa. 

1.1 Provide eoaaaaliag aarvicea to atadaata iavolved in auapenaiona. alteraativa aehool i^lacawata. am»- 
tiaaa, aipalaiaaa, raiaaUt«Mata, aaicid* threatt, child abuae and other eMrgeacy criaia ritaationa. 

1.5 ladaea tha aaabar aad diaparity of atadent aaapanaiona. 

l.f Gaordiaata a ayataa of cooMity aaaiataaea aad referral for atadaata aad their p« 4ta. 
I.IO PaeUit^te a pratraa of aalf.«nderataadiat. aalf-eoneept and aelf-«»eptaaea for atadaata. 
l.U laprave roawaikatMrn bataeea pareata, ataff , atudenta Md tha co«aity. 
1.12 lacoiaisa poaitiva papil behavior, aehiaveaent aad attendance. 

l.U laaara aqaal acceaa. i -aatMnt aad atataa for all atadaata in guidance and dieeipliM reflecting the 
racial and acx balence at tha ^iu. 

ti^l 'Xf^niH^ <«~lop poaitiva attitadea. aotivation and akilla reaulting in a •acceoofal adaea- 
1.15 AaaUt atadeata to develop poaitiva prablaa-aolving/deciaion-eaking efcilla. 
1.1* Provide atadeata with iaforaatioa and caaaaeliag regarding drag aad aabataace abaia. 
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BWCATIomt amnn - goals To mmr* tiMt all ■tvdMta kmw thm erpwtvnity %m develop cducatioMl obj«ctl««« 

that an conalatMt with thalr latareata, ablllclca. and valuca. 



2*1 Pravida atudaata aaaiataaca la plaaalag. protraaalat aad aehcdullni of elaaaaa coapatlbla with atadeata 



• ft 

o 

lataraata and abllltlaa. Incladlng a canprahcnalva faur-yeav cducatlonal/caraar plaa at Grade 8, with » 

a review ot that plan at Grade 10* m 
2.2 riovlda atadeata with iafaraatloa aad aaaiataaca la aaatlnt elaaa/caoraa. gradaatlaa ftad callage 
ll<telaalaa reqaltawata. 

2.9 iMaaffaga a^aal accaaa, traatant.aad.autaa far all atadeata la the dlatrfbatlaa af atadeata ia the 
aita*a laatraetlaaal piogra^ laflactlag the racial aad atx balance at the alu. 

2.4 Aaaiat atadeata aad paceata la daflalag, avalaatlag and aadlfyiag adacatlaaal gaala. 

2.5 Piavlda atadeata with apprapclata adacatlaaal lafaraatlaa that will lead ta a aatltatibla ahlll ar paat 
high achoal tralalng. 

2.€ Ideatlfy atadaata Calllag ta Mat ai*Jaet piatleleaelaa ar dlatrlct ceapateadaa aad eaaara that 
illat aaaiataaca la presid ed . 



2.7 Pravlda c aa aa lutiea aad aaaiataaca ta paraata aid adml p e r aea a a l tagardlnt ladlwlAial atadaat 



pragraaa* 

2.t ftavlda atadaata with adacatlaaal lataraatlaa, aetlwltiaa ar caaraea pramtlag aa> afaltjr. 



2.9 Fravlda atadaata aad paraata lafarBBtlea ragardlag appartaaltlaa far aarallaiat la dlatrle?. lategratlaa 

2.10 f!i^ltata atadaat traaaltlea bataeea grade lavala aad achaala. 

2.11 Xafan etadeata aad pareate af the avallahlllty af dlatrlct altaraatlva aad apeclallaed edaeatlaaal 
pragraaa. 

2'.12 (ravlda far etadaat aaaeeeaeat. 

2.13 Xafata etadeata af appartaaltlaa ta attala higher edacatlea and aaurcce af flaaaclal aid ta aaalat thea. 



2.U Orleat etadente, pareate aai aUff ta ceaaaellag aad galdaaca aervlcea lacladlag achaal peraenael and 

their ppeclalliei ralaa. |47 
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IE-It CMHtlMMiM e«14gMM'N^«i 

K-U CPIPAWCE oMEcrms 



* ^> T« c^r* that all atudMtt •f fwu mi ty «• 4«v«lo» cartw okjMti^ coufatMt ^ » 

vltli their Intcrcata. abllltlca, Mhlcvewnc and lonr-rauRa Koala. ^» 



3.1 Davelop attidnt raeognltloii of traditional and nootraditional earaar opportunltiaa for all aoeio-^ 
ccononlc and etlmic groti|»a. 

3.2 laaMra o^l aeceaa, treatnant and atatiia for all atudaota la carcar planniat. roflactlag tlM racial . 
and aas balanco at the aita. 

3.3 Aaaiat otudenta to develop educational goala conaiateot vlth career plana. 

aapintlMMr^ ^ »deratandiat how their interoata, abUitiea and achiovanent relate to their cmer 
3.S Aaaiot otedanto to dovolop pooitiira ettitodea and reoponaihlo hehavioro ia tho oorld of oork. 
3.« Aaoiat otndaato ia dovolopiag deciaionHHking aklUa related to career choice. 
3.1 Provide edocetionnl, ocoipational and vocational infonation to atndente, parento and aUff . 



a 



3.S Provide etodeate with experiencee vithia a vide raa|e of potential occopatioao eonaiateat with their 
abilitioe and career Intereato. 



3.f Provide a r o d aata with iaforaatioa rolatoi to career trende. opportnnitiea and rofaireaaate. 

3.10 Provide iaforaatioa to etadeate, ftnmf aad aaployore roiarding child labor lava and other loaal 
ra^raMnta of at^loyant. 
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^.^^POH^" PLAIflllWfi PAfig 

1983-84 ^^^^ZI^^^^~~~~ 



4UC X0 receive eoufueuiig mv4cc.| ' ^ 

ITU MteM lut 9M%U cliMtl mUl be /lc-44«^. I aft(S25j^ 



BJitTifi 



lAic rfiOUee 9b/cet6rc iiia be U»4:al 



itcrmTiEs 



(CttA UCc not dtxfiiap one •% imu 
cetitfUicA t» Met tkt •bycetCvcl 



V1MELTH8 




L 



i9t)-84 ITALOAnOlf PLAH (UCUIDI EXPBCTED OVTOMBS): 

tfhU pUn itUt 4UU kom ikt Mieecu 9i tkt aUivUf mUt be mauwud mtf Mb«t 9utomt U tMpteJUd,) 
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1983-8i 



SAMPLE 



ll Hi mm w ttet all stutaits hmm ■ppt n an t iy develop sAicawloMl okJcetivM tlMt 



muiiTioii FMN nmoos nai 

Mv Activity 



raraonCa) Rcapoaaiblat Waad Caaaaalar 

M 

aaaiatai fcy caaaaaliat ata f t 
paraprafaaaiaaala« ami 



iroloataara. 



limtHfl 



ACTIVITIES 



TIMELIVS 



[riravMa atadaata aaaiataaca ia plaaaiat* 
9 aad achaduliag of elaaaca 
iCtbU vitli ati 
ibilitiaa. 



2.1.1 

All Crada 8 atadaata aad tbair paraata 
will participate ia tha foar-yaar 
Bdaeatiaaal/Caraar Flaaaiag Goafaraaea; 



kWl-M IVALOATION PLAN (INCLUDC EXPECTED OUTCMSS) 



J A 



SOPBJri ANJ 



Viiat CiM. diatriet gaidaliaaa aad pcaparad aatariala, a vrittan faur-yaar plaa will ba prepared 
far every eightli grade atadeat witli pareat iavalveMat ia at laaet 60X af the planaiat caafereneea. 



r 



ll8>>M OOTOOMESl 
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flM Dlrtccor •t OiUmim will luiv* ntpontibillty for tht total district guidmcs progrM. ^^^^i,, 



DIRECTOK 
OP CUIDMICB 



SCHDOL OPERATIONS 
DIVISIONS 



1 nSTUCT OOUNSILOt 

1 * siimyisoiis 








1 DISTRICT 
1 OOUNSnjORS 





CMtEER DEVELOPNDfT 
OOOKDUMTOR 



SEOONDART 
SITE ADMINISTRATORS 



CAREER 
DKPELOPHEIR OOUNS* 



MAJOR ARKAS or RNSWII" 



SiBlLlTY: 
HnoMl/Mcial 



Attcndanc* 
lattgratiM gHidraca 

•Vpport 
Co— inity tiKuef fof* 

faralo/iiaiaoa 
rnvmtion/BOtivotloa 
School oxoHptioao 
Mjuotatot' tmwfon 
Crioio fm 

mff/pQg— t to OOM W 
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MAJOR AREAS OP RESPOW- 

SlPaiTT : 
Wtorti poniit applieatloM 
Corcor fuidoaco aetiv* 
itioo 

Soponrioa wovk ox^ri- 

aneo aducatloa 
Job devaiopMnt and 

yiacaaoot 



VOCATIONAL 
RiaiAi. 0>UNSEU>R4 



MAJOR AREAS OP RgSPOW" 



SIBILITT : 

Sacondaiy opecial 
tioa otudenta 

Sopcnriaa vork cxpari- 
cnce education 

Job dcveiofinent and 
placcacnt/ROP 

Co—aiity agMcy coor* 
dination for handi- 
capped atttdents and 
thair paranta 



V£A!!> cm 


mSBLORS 




« 


IMSCHOOL 
COUNSELORS 



MAJOR AREAS OP RESPON- 
SIBILITY : 
Educational plaaaint Md 



Taating 

Pinancial did/eollat« 

ad¥iaing ' . 
Maintain atndant raeofdo 
Sita gaidaaca plana 



C ii n i i iili a if toii^Misc FtottM 



DOMAIN 



1984-RS 



Coalt (Tfte dUtfUxt goU ion tht iptUUtd domain wiU be incXudtd. I 



WB2-83 EfALUATlON 7R0N FRBVIOUS TEAR: 6y tht kUt ta Uhmt g 



OIJECTIVE 



lAie rfatiUee obJiUb/t mUl be taxerf on 



ACTIVITIES 



i€ach 4itt mUZ dtvtlop one «* MO/ie 
aUMlUu to meet Xfce obyeeUveJ 



M«3-M EVALUATION FLAN (INCLUDE EXPECTED OOTCOMES)T 

inUpUnmUt Atatt hat tht 4uttuk of tht acjU^^Uy mUl be mvuwitd ontf ^ 

hB3-B« OUTCONE^t ■ . 



TIMELINE 



0 N D 



UL*Jl 



ott<e0MeXA,«pceec<(.| 



{Upon amptiUan oi tht tvatuatian, tht iinat otUcomt Mt be itattd.) 

^LANS FDR I9DA-iS ^CtiOOt tEARt 



r Er|c 56 ^* "^^^ * "^'^ «im*«ea<. pUM ioK tfce upcoii^iig yeoA ML be 4tUeil.| 
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6PN DIC&O COiJNTY 

OFPICE OP EDUCATION 

Gerald A. RoMnder, Superintendent »401 Und$ Vista Road 

V»J(«1I)M3-S500 



September 16, 1986 



To: Bruce Davis 

From: Michele MarcuS^f*^^ 

R*: Policy Anal ysis: Counseling and Guidance Project 

After reviewing San Diego City Schools' Procedures . I analyzed those policies 
governing, or having implications for. counseling and guidance practices. 
VLJ^^^^c^''''"?"''!*' revised and 6 were adopted in 1985 (Effective, 

:?2i4i»4r^®^* °^ "^"^ procedures have a major impact on the job respon- 
sibllltles of counselors: 

No. 4475 (ElO/85) Identification program/project participants 
4621 ( E7/85) District counselor/crisis team 
5720 ( El/85) Information systems management 
6020 ( El/85) Classroom grouping practices & counseling procedures 

In addition, some revised procedures also add major responsibilities: 

No. 4235 (R8/85) GATE identification 

4236 (R3/86) GATE program/parent conferences 

4243 (R7/85) Compensatory education/bilingual (4250) 

Although "at risk" students are not yet defined as such in the Proce dures, 
services for them are best described in Procedure No. 6020 (c.6.b. 5-7). 
This procedure (attached) also delineates counselor responsibilities for 
f3";J^ in student placement, for completion of a four-year educational plan 
at the 6th grade level, and for involvement of parents in program planning. 

Although the above counseling/guidance responsibilities were added in 1985, 
the formula for the counselor case load (#7216) has not yet been modified 
m.^*";!!^ increased in practice. According to Procedure No. 
7216 (Revised 1/1/84), the staffing formula for counselors is: 

Junior High . 

and/or . enro l lment . ^^ ^^^^^^g^ counselors) 

Senior High 
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However, according to Kenry Hurley the operational staffing fomula for counselors 

Junior High . ^r^roV l men , ^ ^^^^^ counselors)" 

Senior High « Enrollment . u /« i. * , » 

— ^ ■ N (Number of counselors) 

SSc??rr.?;;JfJ5ftl' ^Vl revised to reflect the above, which has been in 

15 ^^l^^' anticipates Its effective date to be 10/86. 

This discrepancy between the published procedure and the operational Increase 
in counse or caseload, in addition to the many new responsibilUierassianed 
to counselors, may contribute to counselors' frustrations. "signea 

Followiny is a listing of those procedures which either possess job-related 
Infonr i atinn or provide specific directions relating to job performance as 
outlined in th e "counselor" jbb descriptio n. Henonnance as 

Attachments 

MEM;vh 

cc: Tomblin 



Policy Analysis: Counseling/Guidance Project 



Procedures having major Impact on counselors; 

No.'447S (Eff*eilv« 10/21/15) 4pp. 

D«s!gnatlen and Raporting of Pregratn/Projact Participation 

Mindatw compilation of liats of atudanta participating In aD axtamally fundad programa. an 

mtagration programs, aaiactad raguiar and apacia! district programa. 

No. 4621 (Effaetlva 7/1/85) 4pp. 

DIatrlet Counsalor Criala Taam 

Establishas a taam of 20 district counsaiors who may ba eaUad away from thair raguiar 
assignmants to racaiva additional training and rasponsibiiitias for intarvaning in crisas durino 
tha tima of a cnss. * 

No. 5720 (Effaetlva l/StS) 4pp. 

Information Systama Managamant 

Mandates that tha district will provida for tha astablishmant and inptamantation of data 
procassing information aystams to maat tha naads of various managamant functiona. implias 
that sita information systams (a.g.. counsaling programs/mastar achadulas) will ba part of tha 
Distrct* cantral automatad aystams. Counsaiors ara rasponsibia fbr using Procaduras Nos 
5705 and 5710 whan programming atudanta. 

No. 6020 (Effaetlva M2-85) Spp. 

Classroom Grouping Practlcaa and Couiaallng Procaduraa 
Mandates procaduras for assigning studants to classas which will rasult in aqual accass to 
•ducational opportunity for aU studants; dalinaatas goals fbr grouping GHiad and Talantad 
Education (GATE). Umitad English Proficiancy(LEP) and Spacial Education studants: dalinaatas 
7 objactivas counsaiors will achiava in thair counsaling practicas (saa attachad copy of #6020) 

No. 4235 (Ravlsad S-15-85) Ipp. 

Studant Idantlflcatlon forGlftad and Talantad Studanta Pregnm 

Mandatas that laachars and othar achool staff (including counaalors) usa rasults of group tasts 

acadamic parformanca, and parsonal obsarvation of studant bahavior as basas for focusing 

attantion on atudanta who ara baliavad to hava axtraordinary capability, or potantial for 

axtraordinary capability, in ona or mora of the thraa catagorias dafinad In Section C 3 of this 

procedure. 

No. 4236 (Revised 3-27-86) 11pp. 

Standards for Programming and Evaluating GIfled and Talented Studenta 
Delineates specific procedures for identifying and programming GATE students. This procedure 
and the one above (No 4235) imply that counselors must know the students in their caseloeds to 
observe evidence of any of the identification criteria and to make referrals. Tha average 
counselor caseload is 425:1 at tha junior high and 405:1 at the aanior high. 

No. 4243 (Revlaad 7«17<t5) Spp. 
Compensatory Education 

Outlines programs covered under compensatory education including bilingual education. Has 
inrtplications for counselors at sites housing bilirtgual programs where the atudanta' home 
language needs to be assessed and LEP students need to be programmed into appropriate bilinoual 
daases Counselors need to be familiar with Procedures Noa. 4250 and 4251 . 
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Policy Analysis for Counseling/Guidance Project 



PoliCy^ele Desrrintinn 

R>Revited 
E>Effective 



ImpfiftatinnB for CQnngglofS 



S1000-51227 
44560-64 

44560.51050.51213 
51004 

46144.51760,51762 

51210.51220.51240 
51750 

33031,56000-56507 

52200-14 
52200-09 

S4000.54400.54520 



46500.56001.56100 



4100 

4105qi2/B5 
4106R7/85 
4125 

4126R2/8S 

4130R6/86 

4186 R9/85 

4166R5/B5 

4230 

4233 

4235 R8/85 

4236 R3/86 
4243 R7/85 
4251 

4255 R3/B5 
4257R11/B5 



5811-5819.5 


4261 


52316 


4270 


8760 


4310 


46113.46141.51225 


4315 


46113.46141.51745 


4316 




4320 ^6/85 


48800-02.76001 


4322 




4325 


8500,41076,48040 


4400 R6/85 


65008531 .48400 


4410R6/85 


49072 


4430R10/85 


49060 


4475E10/85 


40972 


4605 




4610 




4613R6/85 




4620 




4621 E7/B5 


49072,48410-14 


4622 R8/85 


49066-7.49076 


4705 


49066-7.49076 


4708 




4720 


48020 


4760 


48030-31 


4765 


51014-15.51224-27 


4770 



Uniform coim ntm^s/hos. 
ioMrvict/human relations 
MuttcuRural •ducation 
Caraar adueation program 
Work axparianoa 
Clauas, achoolaarvica 
Social haatth program 
JROTC 

Spacial ad/atudant rafarrals 

Enronmant/lmatriculation TMR 
GATE idantification 
GATE program/parant oor^l 
Compansatory Ediication 
Biiingual homa languaga aurvay 
Pragnant Studants 
Homabound^oapttalizad atu. 



Allamatrva achools 
Examptioa PE/ROP 
Outdoor ad/RHR program 

Contract indapandant atudy 
Short tarm contract ind. study 
Honor/Comm. colloga coursaa 
EnroHmant in coHaga coursaa 
Mid yaar school graduatas 
Adult aducation programa 
High school diploma program 
School^studant placamant 
staffing 

Idantification program/ 
projact participants 
SIP Placamant/Councn 
Placamant/spaciat aducation 
transfars 

Placamant^uvanila court atu. 
District counsator sarvica 
District counsalor/briais taam 
Problam studants, 16-17 yrs. 
Prograss raporting, gr. 7-12 
Summar school raports 
Homaworfc poBcy 
Promotion/ placamant alam 
lojrhigh/middlaachool 
Promotion/placamant 7-9 
to sanior high 

Graduation from sanior high 



Implias rasponsbility ra information 

lmpBas...information 

Providaa apacHic diractiona 

Providas...dlracltons 

Providas..^raclions 

Providas...diraciions 

Impliaa rasponsMDty for achad. 

impliaa raspons. for achad/cradits 

Impfias awaranass of studants^naads 

lmpliaa...information 

lmpGaa..inl6rmation 

Providas...diracUona 

lnpliaa...information 

lmplias...information 

Providas...dlraetions 

Impliaa raiponsbility for raporting 

procaduraa for achool or ragular 

attandanca 

impfiaa...information 

Providas...diractions/6araar 

Impliaa rasponsbiltty for middls 

achool counaalors (6th grada) 

Providaa...diractions 

Providaa...diractiona 

Providaa...diractions 

Providas...tfractions 

lmpliaa..information 

lmpliaa...information 

lmpliaa...information 

Providaa...diractions 

lmplias...information 

Providas...diractioi^ 
Providas...diraclions 

Providaa...diractions 

Providaa...diractiona 

Providi'i...diractions 

Providas...diraclions 

Providaa...diractiona 

lmplias...information 

lmplias...info(Long tarm suspsnsion) 

lmpKaa...info to 'articulation 

advisar/rasponsbility to principal 

Providas...diractions 

Providas...diractions 



Policy Analytit: Countetino'Gutdane* Projaet 



4772 

S144W2 4775 R6/85 

51215-17 4765 
48410-12 4790 
4605 

60603,60607,60640 • 4610 
60600-34 4B16 

4ei7R7/86 
4616 R7/86 
4625 



60605 4830 
4641 



4645 

4646 R5/86 
5000 

46904.41021 5025 
5100 

44607,39800,39830 5405 
39606 5407 
39600 5409 

39600,41652 5411 

1650,56700.41863 5415 

39600.41652 5416 

5609 

5705 Rl/85 
5720 E1«5 
6020 El /85 

37046.46000.48010 6120 R7/85 
^011 6121 R6/85 

48000 6122 E5/85 

46960,49406.46200 6123 R7/85 
49072 6127 R3/85 

6128 

42900-11 6130 
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Diptoma of Academic 
Disiinciion 

Military ttrvie* ertdit 
Standards of Proficianeits 
Canificata of proTiciancy 
Profila of last parformarwa 
GuidalirtasforCAP 
Achiavamant^aaic tosting 
District Tasting Calandar 
Yaar round Tasting Calandar 
CTBS 
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8tiinin« tw conversion 
Discriminant function scoros 
for advanced math placamants, 
gradat 7-8 

Administration of Advancad 
Placamant tasts 
PSAT/NMSQT 
Sita sacurity plan 
Vandalism 

Campus/Playground safaty 
Supan^ision bus '^tding zona 
Infarschol bus navi^rk 
Transportation assistanca 
for hardship casas 
Transportation for 
infagration program studants 
Transportation for apacial 
•d studants, homa to school 
Transportation for apacial 
•d studants, neighborhood 
stop to school 
Printing of graduation ists 
programs,diplomas,oanirica*n 
Data systams sarvica raquast 
Infonnation systams mgt 
Classroom grouping practica/ 
counseling procaduras 
Prarag/ragistration,K-6 
Admission of K studants to 
first grada 

Early admission to K 
Prarag/ragistration, 7-12 
Parant*initiatad transfers 
Enrollment for child care K-6 
Nonimmigrant aliens, 
registration/lermination 
Voluntas Ethnic Enrollment 
Program (VEEP) 
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ProvMes...((ifections.. 

Provides...dlreetions 

Proyides...directione 

lmpties...informat»on 

Provides...direcltons 

lmpfies...information 

lmplies...information 

impries...inf6rmAtion 

lmpties..infornnation 

implies...information; in secondary 

schools *lestir)g advisor may be 

Head Counaelor or counselor 

lmplies...information 

implies...information 



implies.. .information 

lmpnes...information 
lmplies...information 
lrnplies...information 
lmplies...information 
lmplies...information 
Provides .directions 
Provides...directions 

lmplies...information 

lmplies...information 

lmplies...information 

implies...infom)ation 

implies.. .information 
Implies.. .information 
Provides...direclions 

implies...information 
implies...information 

implies. ..infomtation 
Provides...directions 
lni^lies...information 
lmplies...information 
lmplies...information 

rrovides...directions 
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49100 

35250.49062 
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6180 
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6372 R6/85 
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6430 
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6520 R9/B6 

6521 
6525 
6526 

f 27E5/B5 

6526 R3/B5 
6535 R6/85 
7046 

7216 



Transftr/Withdrawal, K-6 
Transfsr^^ithdrawal, 7-12 
Truancy/habitual truancy 
Lsavinp school grounos, 7-12 
Exclusions 
Exsmptions 

Studsnt disclplins/kupsrvisjon 
A^sndancs rtvisw board 
Rsfsrrals^ports to 
community youth-sawing 
and social agsnciss 
Corporal punishmsnt 
Suspsnsion 
Expulsion 
Child auuss 

Child abusa/staffmsmbsr 
aocussd 

Abnormal abssncs rats 
for studsnts 
Madication fbr studsnts 
Scholarships 
Cafstaria smploymant of 
studsnts 

Wintar holiday smployrnsnt 
for studsnts 
Work psrmits 
Cumulativs rscord. K-6 
Cumulativs rscord, 7*12 
Studsnt rscords/rstsntion 
and dsstruction 
Court ordsrst^ ;c«lr#coros 
Rstaass of st>isnt information 
Rscords for har Jicappsd 
studsnts 

Cantralizsd automatsd studsnt 
rscords 

Counsslor confidsntiality 
Uss of isgal or assumsd nama 
Carlificatsd work day/ 
profsssionat rssponsibilitiss 
Counsslor staffing formula/ 
junior and ssnior high 



lmpiiss...lnfOfmation 
Providss...dirsctions 
Providss...diractions 
Providss-.^ractions 
Prcvidss...d!rsctions 
Providss...diraclions 
lmpliss...information 
Providss...dirsctions 
lmpliss...information 



lmplis8...information 
Impliss... information 
lmpliss...information 
Providss...dirsctions 
Providss...dirsctions 

impliss...information 

lmpliss...information 
Providss...diractions 
Providss dirsctions/sarssr 

Providss dirsctions/carsar 

Providss dirsctions/carsar 
lmpliss...information 
Providss...dirsctions 
Providss...dirsctions 

lmpliss...information 
Providss...dirsctions 
Providss...diractions 

lmpliss...information 

Providss... dirsctions 
Impliss.. .information 
Providss...dirsctions 

Providss... dirsctions 
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SAN DiEGO UNIFIED SCHOOL DlSTiiiCT HO 

ADMINISTRATIVE PROCEDURES * ^^^^ 

wcc , Of 5 

CLASSIFICATION STmdENTS, EQUAL EDUCATION CFrtCTIVE ^.yz.^^ 

SUiJtCT CLASSROOM CROUPING PRACTICES AHD «VISEO 

COUNSELING PROCEDURES 

A.- PURPOSE A N D SCO PE; 

1. To outline adoinistrativt procedures governing: 

Si«S"m/^ ele-enury .ehool .tudent. to regular .elf-eont.lned 
b. Asslgnnent o£ secondary school students to courses of the saoe title. 

irtr?::;rVtr:5Jj:y' i^^i&\'r„^ - ' 

^* IlcSfiM^/^J/w ln.ple»entatlon of grouping and counseling prac 
Itlllr^s. •1"e.tlonal Opportunity Jor'aU 

©"times sdmimstratlve procedures governing establish 

5. R elated procedures ; 

Preregistratlon and registration, K-6 g.-n 

Preglstratlon and registration. 7-12 5 !, 

Instructional prograas. general zlll 

ProBotlon and plscemont policies --6 !:« 

Articulation between schools for 

proBction of slxth.grade students t7f.a 

Proaotlon/transfer of Junior high school 

students to senior high schools r^^c 

Cradustlon from senior high school )ll till 

B. LEGAL2KD_P0LICY BASIS ; 

• sfi^Trrfree:::?? '^'^^ ^-'^-^5; Office for Civil 

^' fe'^^cT!?h-rr;~r-' "'^^ned to cl.sses or sections 

li L a J"*"" • el*" '"tion is representstlve 

fhe LK^r r""^ •thnlclty of the tot.l population of student? milling 
t^mlulV Pl*"""^ ••'^h grade level, class, or course! 

'* frf Vr"4r--^ clas»r»o.s : 
jr a school hss 60 second-grade students (exclusive of students 

"omJe'ncv JJJm' ^•lr5«^""<^«"on [GATE], 11^:51" I'sh 
Profifciency ILEP], or speclsl education clssses) students will b» 
..Signed to Clssses with the result that each clas! of "o s?JJenJ; 
Is representative of the group of 60. «uaents 
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aASSROOM GROUPING PRACTICES AND 
•UtJCCT COUNSELING PROCEDURES 



NO 6020 



CrfECTtVE/KEVHEO 3-12-85 




C. GENERAL; 




2. Elementary School Groupliut 
•. Principal 

(1) Assigns students heterogeneously to regular self-contained 
classrooms in elementary achools ( exclusive of students 
assigned to GATE, up , or special location classes ). 

(2) Assigns students to classes representative of the toUl popula< 
tion of students at eseh level. 

b. Teach er 

(!) Within each classroom, groups students for Instruction as 
follows: 

(a) Forms groups based on student's ach&evemeot scores from 
norm-referenced tests, criterion-referenced tests, 
disgnostic tests, and professiontl judgment of staff 
members. 

( b ) When levels of studa nts' achievement exceed the spsn nor - 
mally served by three reading groups in a single 
classroom, may work together with one or sore other 
teachers to deploy students for reading groups, providing 
that the lover and higher achievement groups are distrib- 
uted evenly among classrooms. If deployment is not 
possible, another group ny be added with approval by 
School Ope rations Division . (If « teacher chooses to use 
two math groups, the same principle should be followed.) 

(c) Provides for students to move as fast as possible to 
appropriate groups as determined by their progress in 
mastering instructional materials. 

(2) May form additional groups within the classroom for other 

instructionsl activities as appropriate. Provides appropriate 
instructional activities to assure that the entire class works 
together for a portion of each day, and encourages each child's 
maximum development of basic, analytical, and critical thinking 
O . skills in every group. 
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CLASShCOM 6R0UPINC PRACTICES AND 
•UUeCT COUNSELXNC PROCEDURES 

NO 6020 

imcmt^nmtt 3.12.85 ^^^^ 3 5 

C . 3 • Secondary Sch ool C roupin f 

llTtl' """" to pr.p.r. 

. (1) Meet grade level requirenenttj 

eiJIeJ lolJI. * " ''^ Br.du«tion, college .dmi.sion. .nd 
b. P rincipal aaaurea that: 

lll'^TJl r^fi"?^*"*'* '••^•''oseneously to aeetions of eourtes of 
l.li^rll t • ••"'"^•'•y •ehools. and that atudents are 
assigned to sections tfhich result in classes representative of 

f?'"'^ population ( exclusive of GATE. LEP. a nd soe. 
cial education students) . ' ' ^ 

"itJJiJ*"^' ^''•y ■••t the 

i^^li^ Metions of the same title, teachers provide instruction 
Which covers content described in the approved course jlescrip! 

iwrieMJi'Mr*';"?; tutorial assistance, enrich- 

ment activities and other intervention strategies, .w help 

rJ'.Vllt ■ff\"* «P"t«tion of the course and reach their 
full potential. 

(5) Students are placed in course sequences which logically 

progress to sore advanced courses, such as general uth to pre- 
algebra to algebra. (NOTE: Based or* vultiple criteria for 
placement, students who are capable because of background and 
motivation say be able to skip one or .ore classes in a sequence 
ciuJsIlSrT teacher(s). the principal, and the guidance 

friJfJUf <»"h as summer school courses, independent 

learning contracts, tutorial programs, reading and math labora- 
tories, and other strategies) are used to help students acquire 
SKills necessary for successful work in higher level courses. 



(6) 



4. 



£?«ll.£2L.Ciat^nO«l5nted Jdus5t^ Limited English 
l!:eCieieneUL|LUDl.S££eiaild^^ ' ■ 

** orthit^Ll!;!/**"*!^ education students are excluded from provisions 
iLiJi tJ.f? "teblish goals to 
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(1) GATE classes progress toward enrollments representative of that 
school's population. 
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aASSROOM CHOOPIMO PMCTICES 4RD 
•UIJECT COUNSELIHG PROCEDURES „0 

CrreCTtVE/REviSED 3-12-85 yj^cE ^ ^ 5 

C. a. (2) U? •tudentt art aoTVd into the rtguUr •duoatlon prof r»a ' 
•oon at pottibl*. 

(3) Special •ducation ttudentt art inttfrtttd into tht Minttrtaa 
in tccordtnct with tht Hatttr Plan for Sptcial Education. 

5. Besponaibilitita 
Prlncipalt 

(1) Provide tuparvition to assura that all proviaiont of thit pro- 
cedure ara iapleaentad. 

(2) Work to aehieTe elasarooa balance with respect to eritaria for 
placement, gender and ethnicityj aonitor tach data to inaurt 
cott,;llance consittent with Board of Education policy. 

*>• CoMunity Relations a nd Integration Servicea DiTition 

(1) Conducts rtquired surveyt of classroom tthnic balanct. 

(2) Revitws results of classroom ethnic balanct turvtys; aasists 
principi..a in aita tfforta to comply with Board of Education 
policy* 

Counseling Prtetices (Junior Hi.^h/M jddle School/Senior Hiah) 
a. Parents are expected to: 
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*1) Review all advance Information received concerning the ache- 
duling of articuUtion and orientation guidance aetivities in 
order to become aware of, and Involved in, atudent placement 
practioea. 

(2) Review the achedule of classes for their student(s} at least 
once a year. 

(3) Be informed of the possible outcomes of taking much classes, 
b. Counselors shall: 

(1) Inform parenta and atudenta upon a atudent'a entry into Junior 
high/middle achool, of program choicea, of couraes required to 
meet college and career goals, and of the importance of careful 
courae aelaction during secondary achool yeara. 

(2) Implement guidance and counseling programs and engage in prac- 
tices which result in equal access to educational opportunltlaa 
for all atudenta. 

(3) Promote practices which encourage students to aspire to higher- 
level couraes. 
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C. 6. b. (Il) CoBpltte • four-jMr •dueational plan for Mch atudtnt during 

his/her tighth*grade ytar* 

(5) Consider student sssessaent criteria (such as the atudent*s 
aspirations, nors^referenced tests, criterion-referenced tests, 
diagnostic tests, professional Judgment of staff aeabera, career- 
planning inventory, parent and student ehoiceSp and graduation 
reQuiresents) when adviaing students on course selection and 
vhen placing atudents in claaaes. 

(6) Consider and adviae students regarding the appropriateness of 
regular couraes, vocational choices, bridging courses and prac- 
tices, and advanced courses to ensure that students are sched- 
uled for challenging courses that best Beet graduation and 
college admission requirements, and best achieve fulfillment of 
atudent aspirations. 

(7) Provide individual and group counaeling and informational 
aessions on available programs and requirements (including ser- 
vices for special needs students). 

D. IMPLEMENTATION ; (Refer to Section C.) 

E. FORMS AN D AUXILIARY REFERENCES : 

F. REPORTS AND RECORDS ; 

1. Ethnic balance survey and other reports, as required by the Office of 
Civil Rights, the Court, the Board of Education, or district division 
offices. 




Assi slant ^Superintenden 
Community Relations an 
Integration Services Di 



I 

i Vision 



Superintendent 
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SAK DIEGO cm SCHOOLS 
Personnel Services Dlvitlon 

DISTRICT COWSELOR 

Brief Description of Ppeition ; 

Ktccivu referrals from authorised personnel to plan and Isplenent ameliorative 
neasures on behalf of pupils having severe social or academic problems which 
pravent then from approprUte educability when thes« problems involve the pupU'a 
total environment. r r m 

Hajor Duties and Responsibilities ; 

1. Studies and evaluates school, family, comminity, and personal resources avail- 
able to referred pupils and offers assistance needed in order to promote full 
use of educational opportunities; initiates and coordinates casework plans. 

2. Counsels with pur Us referred to diagnosa difficulties and to plan total reme- 
dial programs including use of community resources; fosters problem-solving 
attitudes toward -the learning, social, and evtional stresses of school. 

3. Works with parents and conminlty agencies on behalf of pupUs showing severe 
academic, social, and emotional problems Which adversely affect tiie pupil's 
educational development. 

A. Actively supports the district integration program and encourages the participa- 
tion of pupils who qualify for the program; participates in and Instructs In 
integration programs as assigned. 

5. Establishes, maintains, and support standards of personal conduct and disci- 
pline in accordance with the current discipline policy approved by the Board 
of Education. 

6. Consults, as the nature of the case indicates, with Special Education Depart- 
ment psychiatrists and may refer the pupil and family for Special Education 
Department clinical services. 

7. Recommends and arranges placements for pupils in appropriate specialized dlstrlc 
programs, including consultation with parents and appropriate school personnel. 

8. Consults with on-site personnel when analysis of the pupil's problems Indicate 
needed changes in the pupil's school program. 

9. Evaluates and processes school transfers and assures that appropriate program- 
ming and remedial measures are effected at the new school. 

10. Makes recommendations on and processes pupU exemptions (investigates expulsions 
and reinstatements— secondary level). 

11. Investigates and Implements district policy and state law In emergency situa- 
tions such as suicide threats, battered children, sex offenses, pregnancies, 
narcotics, and assaults which occur or are discovered in the school setting; 
works with parents, legal authorities, medical doctors and others concerned, 
and makes court appearances as required. 

12. Takes official district responsibility for severe attendance problems, initiates 
legally required trwincy actions and other corrective procedures working with 
school personnel, parents, and legal authorities. 

13. Works directly In the conmiunity on behalf of the school district in times of 
connunlty crisis. 

lA. Maintains complete central records of all actions uken on behalf of pupUs 
referred so that effective continuing cooperation can be maintained with 
conmmlty legal and treatment agendas. 

15. Responds to requests for school reports from a variety of community agencies 
and other school districts. 

16. Serves as a resource to school personnel concerning functions and responsibll- 
itias of community agencies. 

J«'tjcipatas cooperatively with the appropriate administrator to develop method 
ie y performance will be evaluated in conformance with district guidelines. 

«• May transport pupils or parents to the home, school, or community service 
•ganeles for conferences and consultations when other transportation is 
unavailable. C-3 




District Counselor 



Othfer DutiM and Responsibilities : 

1. Psrticipates in continuous trslning program concerning regulations and law» 
dealing with youth and on policies and procedures of specified conmninity agenciei 

2. ^Consults on a regular basis with district Counselor Supervisor for case work 

supeivlslon to upgrade professional skills, so that comnunity trends and 
probltBS Biay be quickly and accurately detennlaed and appropriate actiop taken, 
and to aaintain consistent interpretation of district policies and procedures. 

3. Interprets school program and Special Education Department functions to 
Individuals and comunlty groups ss requested. 

4. Performs other duties st assigned, including spedsl sssignments during crises 
or emergency situations as determined by the superintendent. 

Supervision Exercised or Received ! 

Under general direction of the Guidance Services Director. Uider ijnmediate and 
technical supervision of the District Counselor Supervisor. Under the Immediste 
direction of the principal or designee while performing services st the school site. 

Assignment Type end Wbrk Yesr . 

Assignment In this class may be full-time or psrt-tlme. Work year may be a tradi- 
tional ten month assignment or one of the trscks In the yesr-round school program. 



Minimum Qualifications i 

1. Credential ; Vslld Pupil Personnel Services credential as required by 
California law. 

2. Education: Bachelor's degree including all courses needed to meet credential 
requirements. 

3. Experience; Successful experience in the field of guidance or school social worl 
4* Personal Qualities; -Appesrance, grooming , -and personality which establish a 

desirable example for pupils. Ability to meet district standards for physical 
and mental health. Must possess mature judgment and ability to exercise indi- 
vidual laitlative. Must be flexible, able to develop rapport with parents and 
pupils, and tolerate daily stressful emotional situations responsibly. 
5. License ; Possession of s valid California driver's license end availability 
of a private automobUe (transportation allowance provided). 

Coals of Effective Performance ; 

To provide asslstsnce to pupUs hsving severe social, or academic problems ss 
• reflected In school performance. To provide problem-oriented counseling for 
referred pupils. To enlist the cooperstion of pupil's psrents and to coordinate 
the application of all available coBmiunity resources. 

Exataples of Factors Which May Lesd to More Effective Performance ; 

1. Credentlsl; Valid Pupil Personnel Services credential as required by 
California law. 

2. Education: Master's degree In sn spproprlate subject sres. 

3* Profession al Experience ; A minimum of three years of successful district 
counseling experience Involving pupils of various socio-economic levels. 
Experience in meeting the needs of all categories of pupils, participation 
In research, pilot, or experimental programs focussed on the sress of pupil 
personnel services. Leadership sssignments in counseling and participation 
in workshops, seminars, snd Inservice trslning provided by the district. 

^* Other Experience; Development of s brosd bsckground of genersl knowledge 
and an understanding of human relations through sctivities such ss trsvel, 
classroom teaching at the elementary, secondary, or adult level, aiid work 
experience other than as s dsssroom teacher. 

9^. - 17'-> 
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APPENDIX D 
JOB DESCRIPTION OF IN-SCHOOL COUNSELOR 




SAN DZE60 cm SCHOOLS 
Pcrsenntl Strvictt Division 



SECONDARY COUNSELOt 

Iritf DtscriptipD pf Fpsitioa t 

Counsels vith pupils, partots, sod ttachtrs iodiTiduallj or in groups on tducational 
carttr, and ptrsonal-'Social matttrs in ordtr to aaxisist the educational oppor** 
« tunities of pupils* 

Major Duties and Responsibilities : 

« 1* Assists pupils in defining long«*range and short«*range adocational goals and 
assists in making appropriate decisions in program planning; arranges the 
program* 

2* Insures that pupils receive information on graduation roquireaents , academic 
honors, college entrance requirements , career training and opportunities* 

3* Provides information and assistance to pupils and parents minting to career 
choice, requirements for advanced education and potential career opportunities* 

4* Provides information on sourcos of financial aid and various special programs for 
higher education* 

5* Actively supports the district integration program and encourages the par«* 

ticipation of pupils mho qualify for the program; participates in and instructs 
in integration programs as assigned* 

6* Orients nev counselees and parents to school program and the various guidance 
services available* 

7* Consults vith school personnel concerning specie^ abilities or problems that the 
pupil may have* 

8* Counsels pupils vith personal**social problems; refers pupils to other pro- 
fessionals when appropriate* * 

9* Establishes, maintains, and supports standards of personal conduct and discipline 
in accordance vith the current discipline policy approved by the Board of 
Education* 

10* Interprets to pupils and parents school rules, regulations and programs* 

11* Assists teachers vith the solution of classroom behavior problems* 

12* Interprets group test data to pupils, parents, and teachers, including intelli** 

gence and achievement tests, aptitude tests, and interest surveys* 
13* Refers pupils for individual testing through the lead Counselor* Counsels vith 

parents concerning pupil data and school progress* 
14* Participates cooperatively vith the principal or designee to develop the method 

by vhich performance vill be evaluated in conformance vith district guidelines* 

Other Duties and Responsibilities : 

1* Attends inservice vorkshops and counseling meetings for the purpose of main- 
taining professional coapetence* 

2* Supervises the maiatanance of accurate and complete cuaulative records containing 
grades, test data, achievements and honors, conferences, personal history, and 
other pertinent information* 

3. Assists teachers vith guidance units as assigned* 

4* May perform the functions of a Counselor/Team Leader vhen assigned to a 

continuation school satellite location* 
5* Performs othar duties as assigned, including special assignments during crises or 

eaergency situations as determined by the superintendent* 

Supervision Enercised or Received ; 

Under the general direction of the principal and under the immediate direction of the 
Bead Counselor or Vice Principal in charge of guidance programs, as appropriate* 

1-6 (2612) 
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Stcondary Coantclor 



Attignaent Type and Work YtT t 

Attignment in this class aay be full-tine part*»tiBC. Work year nay be a 
traditional ten aonth assignment or one of the tracks in the year**round school 
program. 

POSITION QUALIFICATIONS 

Minimum Qualifications ; 

1. Credential ; Valid teaching credential and Pupil Personnel Services 
credential as required by California lav. 

2. Education ; Bachelor's degree including all courses needed to meet creden- 
tial requirements. 

3. Experience ; Three years of successful teaching or related axperience. 

4* Personal Qualities ; Appearance, grooming, and personality vhich establish a 
desirable example for pupils. Ability to meet district standards for physi* 
cal and mental health. Better than average recommendations from supervisors 
or other professionals vho have observed the personal characteristics and 
classroom performance of the teacher. Must possess good knovledge of 
district policies, programs, and courses of study. Must relate veil vith 
pupils, teachers, parents, and managers. Must have the ability to tactfully 
reinforce appropriate school behavior and to exercise individual initiative. 

Goals of Effective Performance ; 

To assist pupils to become better informed about themselves academically, occu- 
pationally, and socially in order to deal effectively vith critical decision. 
To serve a cat/^^.lyst in establishing positive relationships and understanding 
between pupiU, parents, and the school. Employees in this Job class must be 
able to display r.he use of good Judgment in making decisions; must maintain 
professional relationships vith pupils, parents, their peers and supervising 
staff members; and must maintain acceptable standards of physical health, 
energy, and emotional adjustment to the Job environment. 

Examples of Factors Vhich May Lead to More Effective Performance : 

1. Credential; Valid teaching credential and Pupil Personnel Services 
credential as required by California lav. 

2. Education ; Master's degree. 

3« Professional Experience ; A minimum of three years of Secondary Counseling 
experience at more than one grade level in tvo or more schools, preferably 
in different socio-economic areas. Experience and broad knovledge of 
counseling gifted as veil as slov learning pupils; articulation and scholar- 
ship advising; vocational guidance and career planning. Participation in 
vorkshops, seminars and inservice training focused on the problems or 
improvement 

4. Other Experience ; Development of a broad background of general knovledge 
and an understanding of human relationships through such activities as 
trave, military service, or v&rk experience other than as a counselor. 
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APPENDIX E 

ALLOCATION OF ELEMENTARY COUNSELORS FOR ALL SITES 



ALLOCATION AND OTHER FUNDING FOR 
ELEMENTARY DISTRICT COUNSELS(»lS 







DAYS PER 


OTHER 


TOTAL DAYS 


COUNSELOR: STUDENT 


SITE 


ENROLLMENT 


WEEK 


FUNDING 


PER WEEK 


RATIO 


ADAMS 


571 


1.50 




1.50 


380.7 


ALCOTT 


493 


1.50 


.50 


2.00 


246.5 


ANGIER 


704 


2.00 




2.00 


352.0 


AUDUBON 


777 


2.00 




2.00 


388.5 


BENCHLEY/WEIN. 


510 


1.50 


1.00 


2.50 


204.0 


BAKER 


726 


2.00 


3.00 


5.00 


145.2 


BALBOA 


1082 


2.50 


2.50 


5.00 


216.4 


BARNARD 


324 


1.00 


.50 


1.50 


216.0 


BAY PARK 


422 


1.00 


1.50 


2.50 


168.8 


BAYVIEW PARK 


410 


1.50 


2.50 


4.00 


102.5 


BETHUNE 


970 


2.00 


1.00 


3.00 


323.3 


BIRD ROCK 


418 


1.00 


1.00 


2.00 


209.0 


BIRNEY 


648 


2.00 


1.00 


3.00 


216.0 


BOONE 


996 


2.50 


1.50 


4.00 


249.0 


BREEN 


300 


1.00 




1.00 


300 0 


BROOKLYN 


925 


3.00 


2.00 


5.00 


185.0 


BURBANK 


451 


1.50 


1.50 


3.00 


150.3 


CABRILLO 


243 


1.00 


1.00 


2.00 


121.5 


CADMAN 


322 


1.00 


1.00 


2.00 


161.0 


CARSON 


463 


1.50 


.50 


2.00 


231.5 


CARVER 


286 


1.00 


1.00 


2.00 


143.0 


CENTRAL 


754 


2.00 




2.00 


377.0 


CHESTERTON 


603 


1.50 


1.50 


3.00 


201.0 


CHOLLAS 


780 


2.00 


1.00 


3.00 


260.0 


CLAY 


330 


1.50 


.50 


2.00 


165.0 


CROWN POINT 


348 


1.00 


.50 


1.50 


232.0 


CUBBERLEY 


319 


1.00 




1.00 


319.0 


CURIE 


529 


1.50 


.50 


2.00 


264.5 


DAILARD 


581 


2.00 


2.00 


4.00 


145.2 


DEWEY 


316 


1.50 


2.50 


4.00 


79.0 


DOYLE 


535 


1.50 


.50 


2.00 


267.5 


EDISON 


509 


1.50 




1.50 


339.3 


EMERSON 


887 


2.50 


2.50 


5.00 


177.4 


ENCANTO 


1437 


4.00 


1.00 


5.00 


287.4 


ERICSON 


997 


2.50 




2.50 


398.8 


EUCLID 


921 


3.00 


2.00 


5.00 


184.2 


FIELD 


326 


1.00 




1.00 


326.0 


FLETCHER 


291 


1.00 


.50 


1.50 


194.0 


FLORENCE 


277 


1.00 




1.00 


277.0 


FOSTER 


584 


1.50 


2.00 


3.50 


166.9 


FRANKLIN 


489 


1.50 


1.00 


2.50 


195.6 


FREESE 


715 


2.00 


3.00 


5.00 


143.0 


FREEMONT 


289 


1.00 


1.00 


2.00 


144.5 


FULTON 


619 


2.00 


3.00 


5.00 


123.8 


GAGE 


731 


2.00 


.50 


2.50 


292.4 


GRANT 


640 


2.00 


1.00 


3.00 


213.3 


GREEN 


497 


1.50 


3.50 


5.00 


99.4 
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ALLOCATION AND OTHER FUNDING FOR 
ELEMENTARY DISTRICT COUNSELSOkS 
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DAYS PER 


OTHER 


TOTAL DAYS 


COUNSELOR: S' 


SITE 


ENROLLMENT 


WEEK 


FUNDING 


PER WEEK 


RATIO 


HAMILTON 


830 


2.00 


1.50 


3.50 


237.1 


HANCOCK 


895 


2.50 


2.50 


5.00 


179.0 


HARDY 


333 


1.00 


1.00 


2.00 


166.5 


HAWTHORNE 


495 


1.50 


1.50 


3.00 


165.0 


HEARST 


286 


1.00 


.50 


1.50 


190.7 


HICKMAN 


651 


2.00 




2.00 


325.5 


HOLMES 


410 


1.00 


.50 


1.50 


273.3 


HORTON 


785 


2.50 


2.50 


5.00 


157.0 


JACKSON 


590 


1.50 




].50 


393.3 


JEFFERSON 


528 


1.50 


3.00 


4.50 


117.3 


JERABEK 


894 


2.00 


1.00 


3.00 


298.0 


JOHNSON 


459 


1.50 


1.00 


2.50 


183.6 


JONES 


348 


1.00 




1.00 


348.0 


JUAREZ 


263 


1.00 


1.00 


2.00 


131.5 


KENNEDY 


629 


2.00 


1.00 


3.00 


209.7 


KING 


808 


2.00 


3.00 


5.00 


161.5 


KNOX 


801 


2. SO 


2.50 


5.00 


160.2 


LA JOLLA 


602 


1.50 


2.00 


3.50 


172.0 


LAFAYETTE 


584 


2.00 


.50 


2.50 


233.6 


LEE 


797 


2.50 


.50 


3.00 


265.7 


LINDA VISTA 


627 


3.00 


2.00 


5.00 


125,4 


LINDBERGH 




2.00 


2.00 


4.00 


187. S 


LOGAN 


843 


2.50 




2.50 


339.2 


LOMA PORTAL 


414 


1.00 


1.00 


2.00 


207.0 


LONGFELLOW 


385 


1.00 


2.00 


3.00 


128.3 


LOKSLL 


450 


1.50 


.50 


2. JO 


225.0 


MARSHALL 


539 


1.50 


2.00 


3.50 


168.3 


MARVIN 


382 


1.00 


.50 


1.50 


254.7 


MASON 


659 


2.50 


.50 


3.00 


219.7 


MCKINLEY 


610 


1.50 


1.00 


2.50 


244.0 


MEAD 


340 


1.00 


.50 


1.50 


226.7 


MILLER 


1122 


3.00 


2.00 


5.00 


224.4 


MIRAMAR RANCH 


5A/, 


1.50 


1.00 


2.50 


217.6 


OAK PARK 


70f 


2.00 


1.00 


3.00 


235.3 


OCEAN l^EACH 


564 


1.50 


2.00 


3.50 


161.1 


PARADISE HILLS 


932 


2.50 


1.0b 


3.50 


266.3 


PACIFIC BCH ELEM 


262 


1<00 


1.50 


2.50 


104.8 


PENN 


905 


2.50 


1.00 


3.50 


258.6 


PERRY 


751 


2.50 




2.50 


300.4 


ROLANDO PARK 


400 


1.50 


1.00 


2.50 


160.3 


ROSS 


492 


1.50 


1.50 


3.00 


164.0 


ROWAN 


24& 


1.00 




1.00 


248. C 


SANDBERG 


722 


2.00 




2.00 


361.0 


SEQUOIA 


397 


1.00 




1.00 


397.0 


SESSIONS 


431 


1.00 


1.50 


2.50 


172.4 


SHERMAN 


1044 


3.50 




3.50 


298.3 


8ILVERGATE 


565 


1.50 


3.00 


4.50 


125.6 


SPRECKLLS 


549 


1.50 


1.00 


2.50 


219.6 
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ALLOCATION AND OTHER FUNDING FOR 
ELEMENTARY DISTRICT COUNSELSORS 







DAYS PER 


SITE 


ENROLLMENT 


WEEK 


SUNSET VIEW 


461 


1.50 


TIERRASANTA 


512 


1.50 


TOLER 


278 


1.00 


TORREY PINES 


376 


1.00 


VALENCI/ PARK 


1056 


3.00 


VISTA CiANDE 


533 


1.50 


WALKER 


1045 


3.00 


WASHINGTON 


312 


1.00 


WEBSTER 


399 


1.50 


WEGEFORTH 


303 


1.00 


WHITMAN 


328 


1.00 


ZANCiANO 


951 


1.50 



OTHER TOTAL DAYS COUNSELOR: STUDENT 



FUNDING 


PER WEEK 


RATIO 


3.50 


5.00 


92.2 


1.50 


3.00 


170.7 


.50 


1.50 


185.3 


1.50 


2.50 


150.4 


2.00 


5.00 


211.2 


.50 


2.00 


266.5 




3.00 


348.3 




1.00 


312.0 


3.00 


4.50 


88.7 




1.00 


303.0 


.50 


1.50 


218.7 


1.00 


2.50 


380.4 
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ELEMENTARY SCHOOLS WITH COUNSELING CENTERS AND 
SCHOOLS WITHOUT CENTERS 



A school V86 identified as having a counseling center when the principal's 
survey indicated a response to Question #7, "If your site currently has an 
elementary counseling renter in operation, please rate its effectiveness/* The 
principal's survey was also used in the same manner to identify schools without 
counseling centers* 



Schools with Counseling Centers 




Adams 


Hawthorne 


Bird Rock 


Alcott 


Hickman 


Doyle 


Angier 


Holmes 


Field 


Audubon 


Horton 


Fletcher 


Balboa 


Jefferson 


Gase 


Barnard 


Jerabek 


Jackson 


Liy Park 


Johnson 


Jone s 


Bayview Terrace 


King 


Juarez 


Birney 


La Jolla 


Lafayette 


Boone 


Lee 


Miramar Ranch 


Brooklyn 


Linda Vista 


Penn 


Burbank 


Lindbergh 


Sessions 


Cadman 


Lowell 


Tierransa: ta 


Carson 


Marshal 1 


Toler 


Carver 


Marvin 


Valencia Park 


Central 


Mason 


B/We inberser 


Chesterton 


McRinley 


Whitman 


Choi las 


Mead 




Clay 


Miller 




Cubberly 


Oak Park 




Curie 


Ocean Beach 




Dai lard 


Pacific Beach 




Dewey 


Paradise Hills 




Edison 


Perry 




Emerson 


Rolando Park 




Ericson 


Ross 




Euclid 


Rowan 




Florence 


Sandburg 




Foster 


Sequoia 




Franklin 


Sherman 




Feese 


Silvergate 




Fremont 


Spreckels 




Fulton 


Sunset View 




Grant 


Vista Grande 




Green 


Walker 




Hancock 


Webster 




Hardy 


Zamorano 
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SELECTED ELEMENTARY SCHOOLS WITH LOW, MEDIUM, AND HIGH 
COUNSELOR/STODENT RATIOS 



Low Ratio 
79.0 ~ 157.0 

Dewey 
Webster 
Sunset View 
Green 

Bayviev Terrace 

Pacify' c Beach 

Jefferson 

Cabrillo 

Fulton 

Linda Vista 

Silvergate 

Longfellow 

Juarez 

Carver 

Freese 

Fremont 

Baker 

Dailard 

Torrey Pines 

Horton 



Medium Ratio 
187.8 ~ 225.0 

Lindbergh 

Hearst 

Fletcher 

Franklin 

Chesterton 

B/Weinberger 

Loma Portal 

Bird Rock 

Kennedy 

Valencia Park 

Grant 

Barnard 

Birney 

Balboa 

Miramar Ranch 

Whitman 

Spreckels 

Mason 

Miller 

Lowell 



High Ratio 
300.0 — 398.8 

Perry 

Wegeforth 

Washington 

Cubberly 

Bethune 

Hickman 

Field 

Logan 

Edison 

Jones 

Walker 

Angier 

Sandburg 

Central 

Zamorano 

Adams 

Audubon 

Jackson 

Sequoia 

Eric son 
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APPENDIX F 
ORGANIZATIONAL STRUCTURE OF 
ELEMENTARY SITE GUIDANCE PLANS 
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COMPREHENSIVE GUIDANCE PROGRAM (K-6) 
CONCEPTUAL KiODEL 



This conceptual nodex provides a structure that alnpllfiea the K-6 coinprehenslvc 
guidance program Into three domal three Implementation levels and elementary 
grade levels. The use of the model should facilitate site planning related to 
guidance content and levels of services. 



GLOBAL 




OUTCOMES 



Level I; 

Provides for the 
developmental 
needs and positive 
pe r sonal / aodal , 
educational and 
career growth of 
all students. 



\ Personal/Social 


Educational 


f Career / 


\ Domain ' 


^ Domain 


1 Domain / 


\ Objectives: 


I Objectives; i 


[ Objectives: / 


\ 


1 2.1-2.5 1 


3. 1-3. 10 / 



1.10 
1.12-1.15 



level II : 

Proyld.. for .preventive 
needs of students showing 
early vamlng signs s**d 
attenpts to anticipate 
future problems and 
Intervene. 



1. 1-1.5 
1.8-1.16 



Level III ; 

Provides for the remedial 
needs of students with chronic 
or severe problfems. ' 




2.8 
2.9 
2.12-2. U 
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APPENDIX G 
COUNSELOR AND ADMINISTRATOR SURVEY 
FORM A AND B 
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DEIAPT 

GUIDANCE AND COUNSELING SURVEY 
RESULTS 

Ton A 









PERCENT8 


Question 












No 




In- 


Ho 


Category 


N 


High 


Med 


Low 


Re Bp 


Adeq 


adeq 


Reap 


Educfttional DomIii 




















1. Org/»nizing and 


Administra. 


15 




20 


33 


7 


80 


20 


0 


conducting 


Head Couns, 


19 




37 


11 


0 


74 


21 


5 


oritntation 


In-School Coun, 


59 


24 


32 


37 


7 


64 


25 


10 


activities for 


Career Couns, 


9 


44 


33 


0 


22 


67 


0 


33 


new students 


Sec, Dist. Coun. 


9 


22 


33 


22 


22 


44 


33 


22 


2. Providing 


Administra. 


15 


33 


47 


13 


7 


53 


47 


0 


academic 


Head Couns, 


19 






0 


0 


74 


21 


5 


counseling to 


In-School Coun, 


59 


64 


25 


5 


5 


68 


27 


5 


individuals 


Career Couns, 


9 


44 


22 


0 


33 


68 


0 


33 




Sec. Dist. Coun. 


9 


do 


22 


11 


• • 
11 


68 


22 


11 


3. Providing 


Administra. 


15 


7 


53 


33 


7 


47 


53 


0 


academic 


Head CounSo 


19 


J2 


do 


. 1 


0 


68 


32 


0 


counseling to 


In-School Coun. 


59 


27 


29 


41 


3 


61 


36 


3 


groups 


Career Couns. 


9 


22 


33 


11 


33 


67 


0 


33 




Sec. Dist. Coun, 


9 


11 


11 


o7 


11 


56 


33 


11 


4. Assisting stu- 


Administra. 


15 


AT 


Hi 


0 


7 


67 


3^ 


0 


dents in course 


Head Couns. 


19 


OH 


1 H 


A 
U 


A 


o«» 




A 

0 


•election 


In«>School Coun. 


59 


59 


32 


5 


3 


78 


19 


3 




Career Couns. 


9 


33 


44 


0 


22 


67 


0 


33 




Sec. Dist. Coun. 


9 


11 


33 


22 


33 


56 


11 


33 


5. Programming for 


Administra. 


IS 


33 


47 


13 


7 


80 


20 


0 


Promotion/ 


Head Couns. 


19 


79 


\6 


5 


0 


79 


21 


0 


Retention 


In-School Coun. 


59 


58 


27 


9 


7 


78 


15 


7 




Career Couns. 


9 


44 


11 


0 


44 


56 


0 


44 




Sec. Dist. Coun. 


9 


44 


11 


22 


22 


67 


11 


22 


6, Programming to 


Administra. 


15 


7 


53 


33 


7 


73 


27 


0 


m^et equity 


Head Couns. 


19 


37 


53 


11 


0 


79 


21 


0 


guidelines 


In-School Coun. 


59 


17 


42 


636 


5 


70 


20 


10 




Career Couns. 


9 


33 


22 


0 


44 


44 


11 


44 




Sec. Dist. Coun. 


9 


11 1 


33 1 


22 


33 1 


56 1 


11 1 


•33 



Table continued 



ERIC 



185 

6-3 



Table continued 

GUIDANCE AND COUNSELING SURVEY 
lESULTS 

Fora A 













P E I 


t C E 1 


r T s 






Question 












No 




In- 


No 


Category 


N 


Righ 


Med 


Low 


Resp 


Aden 


ade9 


Resp 


7* Providing 


Adninistra. 


15 


7 


27 


60 


7 


20 


80 


0 


counseling/ 


Head Couns. 


19 


32 


53 


16 


0 


53 


47 


0 


activities to 


In-School Coun. 


59 


7 


32 


58 


3 


32 


64 


3 


help students 


Career Couns. 


9 


kk 


kk 


0 


11 


56 


22 


22 


develop 


Sec. Dist. Coun. 


9 


22 


56 


22 


0 


11 


78 


11 


deciiion-making 














■kill! 




















8. Parent 


Adninistra. 


15 


33 


47 


13 


7 


66 


33 


0 


conferencing 


Read Couns. 


19 


84 


16 


0 


0 


79 


21 


0 




In-School Coun. 


59 


66 


29 


2 


3 


71 


22 


7 




Career Couns. 


9 


33 


44 


11 


11 


56 


22 


22 - 




Sec. Dist. Coun. 


9 


67 


22 


11 


0 


44 


56 


0 


9. Identifying 


Adninistra. 


15 


13 


60 


20 


7 


47 


53 


0 


student 1 with 


Read Couns. 


19 


42 


53 


5 


0 


68 


32 


0 


special needs 


In-School Coun. 


59 


22 


48 


29 


2 


64 


31 


5 


for referral 


Career Couns. 


9 


kk 


22 


0 


33 


33 


22 


44 


to appropriate 


Sec. Dist. Coun. 


9 


56 


22 


22 


0 


56 


44 


0 


resources/agency 




















10. Aiiiiting 


Adninistra. 


15 


13 


53 


27 


7 


67 


33 


0 


parenti/itaff in 


Read .^ouns. 


19 


37 


47 


16 


0 


84 


' 16 


0 


referring 


In-School Coun. 


59 


19 


51 


29 


2 


76 


19 


5 


•tudenti to 


Career Couns. 


9 


11 


44 


0 


44 


44 


11 


44 


special tchools, 


Sec. Dist. Coun. 


9 


kk 


33 


22 


0 


67 


33 


0 


programs, etc. 




















11. Working with 


Adninistra. 


15 


27 


27 


40 


7 


67 


33 


0 


staffs from 


Read Couns. 


19 


42 


32 


21 


5 


90 


11 


0 


. eder schools 


In-School Coun. 


59 


20 


39 


36 


5 


70 


25 


5 


t plan and in- 


Career Couns. 


9 


33 


11 


11 


44 


44 


0 


56 


p sfflent articu- 


Sec. Dist. Ccun; 


9 


0 


13 


33 


33 


56 


11 


33 


la ion activity 
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Table continued 

GUIDANCE AND COUNSELING SURVEY 
U8ULT8 

Form A 













P E 1 


t C E N T S 






Question 












No 




1 

In- 


No 


Category 


N 


Rieh 


Med 




Resp 


Adeq 


aoeQ 


Resp 


12. Conferrxng vxct 


Administra, 


IS 


27 


40 


27 


7 


67 


33 


0 


teachers about 


Head Couns, 


19 


68 


32 


0 


0 


74 


26 


0 


an individual 


In-School Coun, 


59 


51 


44 


2 


J 


eo 


25 


7 


student • educa- 


Career Couns, 


9 


44 


33 


0 


22 


67 


0 


33 


tional perfor- 


Sec, Dist, Coun. 


9 


44 


44 


0 


11 


56 


33 


11 


mance 














13. Helping 


Administra, 


15 


7 


33 


53 


7 


33 


67 


0 


teachers apply 


Head Couns, 


19 


21 


37 


42 


0 


42 


58 


0 


counseling 


In-School Coun, 


59 


7 


31 


56 


7 


31 


63 


7 


techniques 


Career Couns, 


9 


11 


33 


11 


44 


22 


22 


56 




Sec. Dist. Coun. 


9 


0 


44 


44 


11 


22 


67 


11 


14. Providing info. 


Administra. 


15 


33 


20 


40 


7 


73 


27 


0 


to parents, 


Head Couns. 


19 


21 


42 


21 


16 


74 


11 


16 


teachers and 


In-School Coun. 


59 


29 


36 


27 


9 


75 


15 


9 


students on 


Career Couns. 


9 


22 


33 


11 


33 


56 


11 


33 


financial aid 


Sec. Dist. Coun. 


9 


11 


22 


22 


44 


33 


22 


44 


and scholarship! 














15. Catherine and 




1 c 




20 


47 


7 


67 


33 


0 


aaintaining up- 


Head Couns. 


19 


32 


32 


32 


5 


79 


16 


5 


to-date infor- 


In-School Coun. 


59 


31 


27 


36 


7 


70 


17 


12 


mation on post- 


Career Couns. 


9 


22 


44 


22 


11 


78 


22 


0 


secondary 


Sec. Disc. Coun. 


9 


0 


22 


44 


33 


44 


22 


33 


institutions 
















16. Providing 


AdoinitCra. 


15 


7 


53 


33 


7 


60 


40 


0 


information to 


Head Couns. 


19 


37 


37 


21 


5 


74 


21 


5 


parsnts^ 


In-School Coun. 


59 


39 


25 


27 


9 


63 


24 


12 


ttacherSp and 


Career Couns. 


9 


22 


33 


22 


22 


67 


0 


33 


students cr. 


Sec. Disc. Coun. 


9 


11 


11 


44 


33 


56 


11 


33 


post^secondary 
















opportunities 
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GUIDANCE AND COUNSELING SURVEY 
USULTS 

Fora A 













r L l< 


I C E R T S 






Question 












No 




in— 


Ho 


t#9orv 


u 

n 


Hi ah 


ncu 


Low 


Resp 


Adeq 


aoe^ 


Kelp 


Personal /Social 




















17. Providifig 


Admin i Sir A 




AO 




1 1 

A J 


7 


40 




n 
Q 


counseling to 


Yl#Ad PounB 


19 


61 
0 J 




C 


0 


47 


(1 


n 
Q 


individuals to 


Tn^School Coun 








c 


5 


54 


A1 


c 

3 


assist with 


Career Couni 


0 






1 1 
A A 


0 


56 


11 


1 1 


personal /social 


Sec. Dist. Coun. 


9 


56 


33 


11 


0 


33 


56 


11 


grovth needs 


















18. Providing 


AUHIA 11 A 9 b A 


1 c 


7 


A7 


AO 


7 


47 


ftl 


0 


counseling to 


Head Couni 


19 


21 


A2 


17 


0 


47 


i(l 


A 
U 


arouDS of stu* 


Tn^Crhnnl Cntin 


59 


10 

AU 


90 

A7 


JO 


3 


34 


(0 


/ 


dents to assist 




g 


2? 


22 


22 


33 


22 


11 


AA 


with SociaI 


06 C« l/A 9 b • ^(/Ull« 


0 






11 


0 


33 


A7 
0/ 


0 


growth needs 




















19* Promoting 


Adni ni s t r A 


15 

A J 


7 


AO 
■III 


A7 


7 


33 


67 


A 
U 


effective inter- 


Head Couns 


19 


32 


57 
J / 


12 


0 


63 


17 
Ji 


A 
U 


arouD relations 


^11 0kllWWA VVUlla 


59 


1 2 
A & 




A6 




<>2 


^1 






Career Couns 

WO A W A W V UIl 9 • 




1 1 
A A 


67 


0 


22 


56 


1 1 
A A 


11 




Sec. Dist. Coun. 


9 


22 


56 


11 


11 


44 


44 


11 


20. Providing 


Adfflinistra. 


15 


13 


47 


33 


7 


40 


60 


0 


activities to 


Head Couns. 


19 


53 


21 


26 


0 


68 


32 


0 


promote student 


In*School Coun. 


59 


24 


29 


44 


3 


42 


53 


5 


self->awareness 


Career Couns. 


9 


33 


56 


0 


11 


67 


11 


22 


regarding 


Sec. Dist. Coun. 


9 


22 


44 


11 


22 


11 


67 


22 


personal goals/ 




















values 




















21. Assisting stu 


Adfflinistra. 


15 


60 


27 


7 


7 


47 


53 


0 


dents identified 


Head Couns. 


19 


79 


16 


5 


0 


68 


32 


0 


as experiencing 


In-School Coun. 


59 


80 


15 


2 


3 


51 


42 


7 


achievement or 


Career Couns. 


9 


44 


33 


0 


22 


33 


33 


33 


behavior 


Sec. Dist. Coun. 


9 


67 


33 






33 1 


67 


0 


problems | 


1 


1 






0 1 


0 1 
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GUIDANCE AND COUNSELING SURVEY 
RESULTS 

Fonn A 



Question 


Category 


N 


PERCENT8 


High 
" — 


Med 


Low 


Fo 
Re a; 


1 

AdeQ 


In- 
adeq 


No 
Reap 




Administra. 


15 


27 


53 


13 


7 


73 


27 


0 


parents/staff ir 


Head Couns, 


19 


37 


53 


11 


0 


79 


21 


0 


referring ttu* 


In-School Coun. 


59 


29 


34 


32 


5 


71 


19 


10 


denta with 


Career Couns. 


9 


22 




0 


33 


56 


0 


44 


aevere problems 


Sec. Dist. Coun, 


9 


100 


0 


0 


0 


89 


11 


0 


to community 




















agencies 




















23. Conducting exit 


Adsinistra. 


15 


7 


7 


80 


7 


40 


60 


0 


interviews for 


He^d Couns. 


19 


11 


32 


53 


5 


£. ft 

68 


21 


11 


early school 


In-School Coun. 


59 


7 


29 


56 


9 


58 


31 


10 


leavers 


Carser Couns. 


9 


33 


22 


0 


44 


44 


11 


44 




Sec. Dist. Coun. 


9 


56 


11 


0 


33 


44 


22 


33 


24. Organising and 


Administra. 


15 


0 


13 


80 


7 


40 


60 


0 


conducting 


Read Couns. 


19 


11 


0 


84 


5 


32 


56 


11 


family planning 


In-School Cojn. 


59 


3 


12 


75 


10 


41 


46 


14 


activities for 


Career Couns. 


9 


11 


33 


11 


44 


33 


11 


56 


students 


Sec. Dist. Coun. 


9 


0 


11 


44 


44 


22 


33 


44 


26. Organising and 


Adminiatra. 


15 


13 


33 


40 


13 


40 


53 


7 


conducting 


Head Coun a. 


19 


26 


21 


47 


5 


58 


37 


> 


activities on 


In-School Coun. 


59 


9 


31 


54 


7 


39 


49 


10 


substance abuse 


Career Count. 


9 


33 


11 


11 


44 


33 


22 


44 


for students 


Sec. Diat. Coun. 


9 


11 


22 


44 


22 


22 


56 


22 


27. Organising and 


Adffliniatra. 


15 


27 


33 


27 


13 


47 


47 


7 


conducting 


Head Couna. 


19 


53 


26 


21 


0 


68 


32 


0 


activities to 


In-School Coun. 


59 


25 


51 


20 




61 


32 


7 


recognise posi- 


Career Couna. 


9 


22 


33 


11 


33 


33 


22 


44 


tive pupil 


Sec. Diat. r.oun. 


9 


11 


78 


11 


0 


44 


56 


0 


behavior or 




















achievement 






I 
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GUIDANCE AND COUNSELING SURVEY 
RESULTS 

Forn A 









PERCENTS 


Question 












llO 




In- 


NO 


Category 




High 


Med 


Low 


Resp 


Adeq 


adeq 


Reap 


Carter Domain 




















28. Providing 


Administra. 


15 


1 


^ A 

60 


27 


7 


67 


33 


A 

0 


counseling to 


Head Couns. 


19 




32 


16 


A 

0 


74 


26 


A 

0 


individuals to 


In-School Coun. 


59 


44 


41 


12 


3 


68 


27 


5 


assist with 


Career Couns. 


9 




1 1 


0 


0 


67 


22 


11 


appropriate 


Sec • Di St • Coun . 


9 


11 


22 


44 


22 


44 


33 


22 


occupational 




















choices 




















29. Providing 


Administra. 


15 




OO 


20 


7 


67 


33 


0 


groups of stu- 


Head Couns. 


19 


42 


32 


26 


A 
0 


74 


26 


A 
0 


dents vith 


In-School Coun. 


59 


29 


42 


27 


2 


63 


32 


5 


career develop- 


Career Couns. 


9 


0/ 


33 


0 


A 
0 


OA 


11 


A 
0 


ment activities 


Sec • Di s t • Coun • 


9 


0 


22 


44 


33 


33 


33 


33 


30. Developing 


Administra. 


15 


A 
U 


73 


20 


7 


53 


47 


A 
0 


atudent recog- 


Head Couns. 


19 


Hi 


20 


a 


A 

u 




Hi 


A 
U 


nition of non- 


In— School Coun. 


59 


12 


36 


51 


2 


56 


39 


5 


traditional 


Career Couns. 


9 


44 


44 


11 


0 


67 


22 


11 


career opportun- 


Sec. Dist. Coun. 


9 


11 


11 


44 


33 


22 


44 


33 


ities for all 




















socio-econooic 




















and ethnic 




















groups 




















31. Developing and 


Administra. 


15 


33 


33 


27 


7 


73 


27 


0 


naintaining up- 


Head Couns. 


19 


32 


42 


26 


0 


58 


37 


5 


to-date career 


In-School Coun. 


59 


32 


19 


48 


2 


64 


31 


5 


information for 


Career Couns. 


9 


56 


44 


0 


0 


78 


11 


11 


atudents 


Sec. Diet. Coun. 


9 


0 


22 


33 


44 


11 


44 


44 


32. Assisting stu- 


Administra. 


15 


27 


27 


40 


7 


73 


27 


0 


dents in iden- 


Head Couns. 


19 


26 


21 


53 


0 


53 


32 


16 


tifying vork 


In-School Coun. 


59 


'<0 


32 


44 


3 


59 


31 


10 


experience 1 


Career Couns. 1 


9 


67 


33 


0 


0 


56 


22 


22 


settings | 


Sec. Dist. Coun.| 


9 


0 


11 


22 


67 


22 


11 


67 
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GUIDANCE AKD COUNSELING SURVEY 
RESULTS 

Pom A 



Question 



Category 



N 



High 



PERCENTS 



Med 



Lov 



No 
Retp 



Adeq 



In- 
adeq 



No 
Rett 



33. Working vith 
vocational 
instructors in 
achieving 
appropriate vor 
experience 
placement 

34. Consulting wit! 
Supervisors 
regarding stu- 
dent work 
experience 

35. Developing 
written career 
plans for 
students 



36. Arranging 
placenent inter 
views for grad- 
uates and for 
dropouts 

mAI Three Domains 

37. Administering 
standardised 
achievement or 
aptitude testi 
to groups of 
students 

Table continued 



Administra. 
Read Couns. 
In*School Coun. 
Career Couns. 
Sec. Dist. Coun 



Administra. 
Read Couns. 
In-School Coun. 
Career Couns. 
Sec. Dist. Coun 

Administra. 
Head Couns. 
In-School Coun. 
Career Couns. 
Sec. Dist. Coun. 

Administra. 
Head Couns. 
In-School Coun. 
Career Couns. 
Sec. Dist. Coun. 



Administra. 
Head Couns. 
In*School Coun. 
Career Couns. 
Sec. Dist. Coun. 



15 
19 
59 
9 
9 



15 
19 
59 
9 
9 

15 
19 
59 
9 
9 

15 
19 
59 
9 
9 



15 
19 
59 
9 
9 



27 
11 

7 
33 

0 



13 
0 
15 
78 
0 

20 
58 
25 
56 
11 

0 
0 
2 
33 
0 



40 
58 
32 
11 
0 



33 

r 

29 
67 
11 



40 
26 
19 
0 
22 

47 
16 
24 
11 
0 

27 
11 

5 
11 

0 



40 
26 
37 
33 
22 



33 
74 
58 
0 
22 



40 
58 
59 
22 
11 

27 
26 
49 
33 
22 

67 
68 
83 
56 
22 



13 
16 
25 
11 
11 



7 
11 
7 
0 
67 



7 
16 
7 
0 
67 

7 
0 
5 
0 
67 

7 
21 
10 

0 
78 



7 
0 
5 
44 
67 



93 
53 
49 
67 
11 



80 
58 
56 
67 
22 

80 
68 
61 
33 
11 

40 
42 
37 
44 
0 



93 
90 
85 
44 
22 



7 
26 
37 
11 
11 



20 
21 
29 
22 
0 

20 
26 
31 
33 
11 

60 
37 
46 
44 
11 



7 
11 

7 
11 

0 



0 
21 
12 
22 
78 



0 
21 
14 
11 
78 

0 
5 
7 
33 
78 

0 
21 
15 
11 
89 



0 
0 
9 
44 

78 
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rora A 



Question 


Category 


N 


P B R C E N 


T S 


High 


Med 


Low 


No 
Resp 


Adeq 


In- 
adeq 


No 
Rtsp 


36, Admin;.ster^:4g 


Administra, 


15 






^ / 


7 




AO 


7 


tests to indi- 


Head Couns. 


19 


11 


16 


74 


0 


79 


21 


0 


vidual students 


In-School Coun, 


59 


15 


19 


64 


2 


80 


15 


5 




Career Couns, 


9 


44 


22 


22 


11 


67 


11 


22 




Sec, Dist, Coun, 


9 


0 


11 


22 


67 


22 


11 


67 


39, Interpreting 


Adoinistra. 


15 


7 


53 


33 


7 


47 


•53 


0 


and presenting 


Head Couns, 


19 


47 


47 


5 


0 




21 


0 


test results 


In-School Coun, 


59 


25 


49 




2 


78 


15 


7 




Career Couns. 


9 


33 


22 


22 


22 


56 


11 


33 




Sec. Dist. Coun. 


9 


0 


56 


11 


33 


44 


11 


44 

• 


40, Surveying 


Administra. 


15 


20 


53 


20 


7 


53 


40 


7 


students* needs 


Head Couns. 


19 


53 


32 


16 


0 




32 


0 


and interests 


In-School Coun. 


59 










64 








Career Couns. 


9 


56 


33 


11 


0 


56 


33 


11 




Sec. Dist. Coun. 


9 


11 


11 


33 


44 


11 


33 


56 


41, Conducting 


Adfflinistra. 


15 


7 


27 


60 


7 


33 


53 


13 


curriculun needi 


Head Couns. 


19 


21 


37 


42 


0 


58 


37 


5 


ASftAftftniAn^s Anil 


xn— 9C nooi couii . 




10 


31 


54 


5 


59 


32 


9 


#vsl UAtins the 


W • WWII ■ . 


o 


22 


33 


11 


33 




0 


56 






Q 


A 
U 


A 
U 




0/ 


A 
U 




O/ 


1 un delivepv 




















system 




















42. Conducting 


Administra. 


15 


0 


13 


60 


7 




60 


13 


follow-up 


Head Couns. 


19 


5 


0 


79 


16 




42 


21 


studies of 


In-School Coun. 


59 


0 


5 


85 


10 




44 


17 


graduates 


Career Couns. 


9 


22 


0 


33 


44 




22 


56 




Sec. Dist. Coun. 


9 


0 


0 


33 


67 




11 


78 


43. Establishing 


Administra. 


15 


20 


33 


40 


7 




33 


13 


and maintaining 


Head Couns. 


19 


37 


16 


47 


0 




47 


0 


a guidance 


In-School Coun. 


59 


15 


22 


54 


9 




37 


15 


natarials ra-* 


Career Couns. 


9 


11 


44 


44 


0 




33 


11 


source center 


Sec. Dist. Coun. 


9 


11 


11 


33 


44 




22 


44 


for staff and 




















students 
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GUIDANCE AND COUNSELnC SURVEY 
RESILTS 

Tom B 









PERCEVrS 








Strongly 


Sliihtly 




Slii^ily 


Strcffg 




Quettion 






Positive 


Positive 




Negative 


Negative 


No 


CateRoty 


N 




Kflpact 


Emact 


bpact 


bpact 


Response 




Adninistra. 


19 


42 


11 


5 


32 


11 


0 


FAcilities 


Head Gouns. 


21 


14 


19 


5 


43 


19 


0 




In*5chool ODun* 


59 


15 


2D 


3 


41 


19 


2 




Csreer Goiais. 


8 


50 


0 


0 


0 


38 


13 




Sec. Dist. (bun, 


4 


25 


25 


0 


25 


25 


0 


2m Quidance Bud^el 


Administra. 


19 


11 


47 


5 


16 


21 


0 




Head Covin. 


21 


14 


14 


19 


19 


33 


0 




In~School Ootfi. 


S9 


12 


24 


19 


19 


24 


3 




CsrMr Qsuns. 


8 


25 


13 


13 


13 


38 


0 




Sec. Dist. Ooun< 


4 


25 


0 


0 


25 


50 


0 


3. EQuiment/ 


Adiiiinistra. 


19 


21 


42 


16 


21 


0 


0 


Materials 


Head Oouns. 


21 


29 


24 


0 


24 


24 


0 




In-School Oduh, 


59 


14 


31 


20 


25 


7 


3 




Career Gouns. 


8 


25 


13 


13 


25 


13 


13 




Sec. Dist. Ooin, 


4 


25 


75 


0 


0 


0 


0 


4. Clerical 


AdministrA. 


19 


32 


32 


21 


16 


0 


0 


Assistance 


Head Oouna. 


21 


14 


38 


0 


38 


10 


0 




In->School ODun. 


59 


32 


29 


0 


22 


15 


2 




Career Gouns. 


8 


38 


13 


13 


0 


38 


0 




Sec. Dist. Ooun^ 


4 


25 


50 


0 


25 


0 


0 


5. Holding Power 


Administra. 


19 


47 


16 


16 


16 


5 


0 


for Qualified 


Head Corns. 


21 


29 


19 


5 


24 


24 


0 


Staff 


It-School ODin. 


59 


24 


29 


9 


29 


7 


3 




Career Oouns. 


8 


25 


13 


38 


13 


0 


13 




Sec. Dist. ODiai^ 


4 


50 


25 


0 


25 


0 


0 


6. Clarity of 


Afainistra. 


19 


74 


26 


0 


0 


0 


0 


School Goals 


Head CEnna. 


21 


33 


43 


19 


0 


5 


0 


and FDlicies 


In^S^hool Ooun. 


59 


36 


34 


10 


14 


3 


3 




Career Oouis. 


8 


25 


50 


0 


25 


0 


0 




Sec. Kst. Ooun. 


4 


25 


75 


0 


0 


0 


0 
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JMm oontinuBd 

OmMNCE AND OOUNSELINC SURVK 
lESlLTS 

fbni B 









PERCENT8 








Strongly 


Sliihtly 




Sli^tly 


Strong 




guettion 






Positive 


Positive 




Negstive 


Negstive 


No 


Category 


K 


fiipact 


bpsct 


bpact 


Sflpsct 


Sflpsct 


Response 


7, Sint of 


Afadnistra, 


19 


32 


16 


5 


32 


16 


0 


Guidance Suff 


Head Owns, 


21 


24 


10 


0 


29 


38 


0 




In-School Com. 


59 


17 


27 


2 


22 


31 


2 




Car— r fjQUns. 


g 


25 


13 


13 


37 


13 


0 




Sec, Dist, Ooun< 


4 


23 


00 


0 


23 


50 


0 


8. Clarity of 


Administra, 


19 


53 


42 


5 


0 


0 


0 


Guidance Staff 


Head Qxjns. 


21 


29 


43 


10 


14 


0 


5 


SdIm 


In-School Coin. 


59 


41 


37 


3 


7 


9 


3 




fiar— r Qouni 


g 


38 


38 


13 


13 


0 


0 




Sec. Dist. Coun, 


4 


75 


0 


0 


25 


0 


0 


9, Faculty Oon- 


Administra, 


19 


42 


32 


11 


16 


0 


0 


currence with 


Head OtHSis. 


21 


19 


48 


5 


14 


14 


0 


Guidance Goals 


In»School Ot>m. 


59 


12 


48 


9 


29 


0 


3 


and Fblici^s 




g 


23 


13 


25 


38 


0 


0 




Sec, Dist, Odiflii 


4 




23 


23 


0 


0 


0 


10, Support from 


Administra, 


19 


84 


16 


0 


0 


0 


0 


Administration 


Head Omns. 


21 


62 


19 


5 


10 


5 


0 








44 


41 


2 


10 


3 


0 




Career Odius, 


8 


50 


38 


0 


13 


0 


0 




Sec, Dist, Ooun, 


4 


50 


23 


23 


0 


0 


0 


II, Support from 


Adninistra, 


19 


16 


63 


5 


16 


0 


0 


Faculty 


Head Oouns. 


21 


24 


24 


19 


29 


0 


5 




In^hool Ot>m, 


59 


19 


49 


14 


15 


0 


3 




Career Qmu, 


8 


23 


38 


13 


23 


0 


0 




Sec, Dist, Qnm, 


4 


50 


23 


23 


0 


0 


0 


12, Response/ 


Administra, 


19 


26 


58 


16 


0 


0 


0 


Cooperation 


Head Otnns, 


21 


33 


57 


10 


0 


0 


0 


fron Students 


In-&hool Ot>m« 


59 


22 


49 


17 


9 


2 


2 




Career Coins, 


8 


38 


50 


13 


0 


0 


0 




Sec, Dist, Coiai, 


4 


23 


75 


0 


0 


0 


0 
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GimMNCE ilND OXJNSELIIC SiXm 
RESILTS 

FonD B 



Question 


Category 


M 


PERCENTS 


Strongly 
Positive 
Li|>act 


Slightly 
Positive 
Siftact 


No 
Lapact 


Sliihtly 
Negative 
Inpact 


Strang 
Negative 

Ikqiaet 


lb 
Respoose 


13. Staff Develop- 


Alministra. 


19 


16 


53 


21 

•* 


11 


0 


0 


oent/ltaining 


Heaa Gouna, 


21 


10 


52 


10 


29 


0 


0 




In-School Ooin, 


59 


7 


41 


25 


17 


10 


0 




Career Oouns. 


8 


13 


25 


38 


13 


13 


0 




Sec, Dist, Ooun, 


4 


SO 


0 


25 


0 


25 


0 


14, Araluation 


Adminxstra. 


19 


21 


42 


21 


16 


0 


0 


Beta 


Heaa QDuns, 


21 


10 


52 


19 


10 


10 


0 




In-School Ooisu 


59 


7 


37 


31 


15 


5 


5 




Career Ooisis. 


8 


13 


38 


50 


0 


0 


0 




Sec, Dist, Ooisi, 


4 


50 


0 


25 


0 


25 


0 


• 

1S« Professional 


Admimstrat 


19 


74 


21 


0 


5 


0 


0 


Caai>etency of 


Head Couns, 


21 


71 


19 


0 


10 


0 


0 


Guidance Staff 


In-School OoiBi. 


59 


58 


34 


2 


5 


2 


0 




Career Oouns, 


8 


75 


13 


13 


0 


0 


0 




Sec. Dist. Coun< 




75 


0 


0 


25 


0 


0 


1D« uuioance s>caxx 


AQDiiTuSbra* 


10 


68 


21 


5 


5 


0 


0 


Cohesiveness. 


Head Oouna. 


21 


71 


29 


0 


0 


0 


0 


Cooperation, 


In-School Ooin. 


59 


56 


29 


2 


9 


3 


2 


and Ocmuni* 


Career Oouns. 


8 


63 


25 


13 


0 


0 


0 


cation 


Sec. Dist. Coun< 


4 


50 


25 


23 


0 


0 


0 


17. parental- 


Adninistra. 


19 


26 


63 


11 


0 


0 


0 


CoRDunity 


Head Coins. 


21 


33 


48 


10 


10 


0 


0 


Support and 


In-School Ooisi. 


59 


24 


46 


19 


3 


3 


5 


Interest 


Career Qoisis. 


8 


38 


50 


13 


0 


0 


0 




Sec. Dist. Ooun< 


4 


25 


0 


0 


75 


0 


0 


18. District-level 


Alministra. 


19 


11 


47 


21 


21 


0 


0 


Coordination 


Head Omas. 


21 


19 


38 


5 


29 


10 


0 


and Leader^ip 


In-School Ooin. 


59 


7 


29 


19 


27 


14 


5 




Career Ooims. 


8 


0 


63 


25 


13 


0 


0 


1 Gee. Mst. Comi 


4 


0 


25 


25 


25 


1 25 


I 0 
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amMKZ iUO OOUNSELDC SnVBT 
BSILIB 



Ton B 



Queftion 


Category 


N 


PERCENTS 


Strongly 
Positive 

lBV«Ct 


Slij^tty 
Positive 
Li|>act 


fiq>BCt 


81ii^tly 
Negstive 
Ivct 


Straqg 
Negitivc 
Sqpsct 


lb 


19. Biuity in 


Alninistra. 


19 


47 


37 


16 


0 


0 


0 


Student Place* 


Head Ooina, 


21 


43 


33 


10 


s 


in 


U 


■ent 


In-School Ooun, 


59 


34 


49 


7 


3 


3 


3 




Career Ocxns. 


8 


50 


25 


13 


0 


0 


13 




Sec. nist. Gam. 




25 


25 


25 


25 


0 


0 


20* Pranotion/ 


A^iinistra, 


19 


58 


16 


0 


26 


0 


0 


Retention 


Head Ootfis. 


21 


38 


43 


0 


10 


in 


U 


Folicy 


In-School Coin. 


59 


39 


42 


3 


10 


3 


2 




Career Oouns. 


8 


0 


63 


25 


0 


0 


13 




Sec. Dist. flnun 




0 


50 


25 


0 


25 


0 


21 • Diftrict 


Abinistra, 


19 


53 


21 


16 


11 


0 


0 


stated goals 


Head Oouna, 


21 


29 


43 


19 


10 


n 

W 


n 


for K-12 OoD- 


In-School Ooun» 


59 


29 


32 


24 


9 


0 


7 


pttheniive 


Career Coins. 


8 


0 


50 


36 


0 


0 


13 


Guidance Pro- 


Sec* Diet* Couni 


4 


0 


75 


25 


0 


0 


0 


gram 


















22* Planning objec- 


Administra. 


19 


37 


42 


16 


5 


0 


0 


tives and 




91 


24 


57 


14 


5 


0 


0 


activitiat for 






24 


39 


22 


10 


0 


5 


tht site 


Career ujuns* 


8 


25 


63 


13 


0 


0 


0 


guidance plan 


Sec» Dist. Oo\n« 


4 


50 


0 


50 


0 


0 


0 


23. Carrying out 


Administra. 


19 


21 


26 


16 


32 


0 


5 


OCR require- 


Head Omms» 


21 


10 


19 


14 


43 


14 


0 


■enta for 


In-School Ooim» 


59 


15 


25 


12 


31 


12 


5 


balanciff 


Career Ooiiu. 


8 


13 


25 


50 


0 


13 


0 


classes 


Sec. Diet. Oom, 


4 


25 


25 


25 


25 


0 


0 


2ft. Gsnrying out 


Adninistra. 


19 


16 


37 


21 


21 


0 


5 


the provisions 


Head Omis. 


21 


10 


24 


24 


33 


10 


0 


of litle 9 


In-School Oom» 


59 


10 


25 


25 


22 


12 


5 


1 


Career Oouns. 1 


8 


0 


63 


25 


13 


0 


0 




Sec. Diet. CbimJ 


4 


0 


50 


50 


0 


0 


0 
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ODiiMCE iof) axi6ELiic siivsr 

IESILT5 
Fon B 



edition 


Category 


N 


PERCEHTS 


fii|>act 


Ol XylCiy 

bpact 


ID 

bpact 


siipitxy 
Ncgatiiie 
Itapact 


Strong 
wgacive 

fiopact 


Hesponae 


iDm GiTiyi^g out 


Moxnistra. 


19 


Hf 








A 


> 


Oe itquire- 


Head Oouns. 


21 


7L 

mm 












■enti for td* 


In-School Omn. 


59 


••1 






/ 


J 


10 


sinisterii^ 


Career Omns. 


8 








u 


A 
V 


A 

Q 


and ixplainii^g 


Sec. Dist. Gcxffi< 


4 


V 




W 


U 


V 


A 

Q 


tnt Tcraltt of 


















the CVMr 


















Planning Pn>- 


















tram ((TP) at 


















grades 


















26. dirtying out 


Administra. 


19 


/*♦ 


11 
11 


11 
ii 


U 


A 
U 




the require- 


Head ODuns. 


21 


38 


19 


29 


10 


0 


5 


Bents for 


in^hool Goun. 


59 


34 


19 


25 


5 


2 


15 


eonpleting the 


Career Oouns. 


8 


1^ 


JO 


ift 

JO 


V 




A 
U 


4^Year Plan 


Sec. Dist. Coun^ 


4 


n 






A 


A 
U 


A 


27. Gertying out 


Acfadnistrao 


19 


26 


5 


21 


0 


0 


47 


the require* 


Head Q>un6. 


21 


43 


14 


5 


5 


5 


29 


■ents for 


Tn^School Gfsun 




17 


31 


5 


14 


3 


31 


completing the 


Career Oouns. 


8 


13 


50 


25 


0 


0 


13 


10th grade 


Sec. Dist. Ooiiti 


4 


25 


50 


25 


0 


0 


0 


academic revia 


















28. Canyii^ out 


Afainistra. 


19 


26 


42 


5 


21 


0 


5 


the require- 
nents for HP' i 


Head Qmis. 


21 


14 


43 


19 


19 


5 


0 


In-School Coin. 


59 


32 


31 


20 


12 


0 


5 


for special 


Career Coins. 


8 


13 


25 


38 


0 


0 


25 


education 


Sec. Dist. Ootfw 


4 


0 


75 


25 


0 


0 


0 


atudcnta 


















29. (XTE identifi- 


Adniniitra. 


19 


42 


53 


5 


0 


0 


0 


cation 


Head Oniis. 


21 


14 


57 


14 


10 


5 


0 


practices end 


In-School Genu. 


59 


Ih 


32 


25 


7 


0 


12 


activities | 


Csreer Ooms. 1 


8 


0 


50 


25 


0 


0 


25 




Sec. Dist. OmaJ 


4 


0 


25 


75 


0 


0 


0 
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Ikblt eontiiued 

GDnMNX iN) aXMSELBC SURREY 
SSILIS 

fbaB 









PERCENTS 








Strongly 


Slii^tly 




Slii^tly 


StroQg 




Question 








RMitive 


lb 


Negitivc 


Neiitive 


lb 


Catecoiy 


N 


Zirpact 




Inpaet 




Inpact 


Retponse 


30. Activities for 


Adniniatra. 


19 


10 


OJ 


lo 


K 

9 


U 


A 
U 


eaqplying vith 


Head Coins. 


21 


14 


43 


29 


10 


5 


0 


bilingual 


In-Srhool Omi. 


59 


14 


39 


25 


9 


5 


9 


guidelines 


Career Oouna. 


8 


0 


25 


38 


13 


0 


25 




Sec. Dist. Coin, 


4 


0 


25 


75 


0 


0 


0 


51. Progran/project 


AMnistra. 


19 


11 




II 


A 
V 


n 


A 
U 


ioentifxcstion 


Head Qnais. 


21 


29 


43 


V* 


0 


0 


5 


of participant! 


In*School Omu 


59 


15 


46 


22 


3 


0 


14 




Career Couns. 


8 


38 


25 


25 


0 


0 


13 




Sec. Dist. Oomi 


4 


25 


0 


75 


0 


0 


0 


32. itdDinitterxng/ 


Adbdnistra. 


19 


A9 




II 
11 


lO 


A 
V 


u 


si^rvising 


Head OcHins. 


21 


38 


19 


19 


24 


0 


0 


district test* 


In^School Coin. 


59 


17 


22 


29 


25 


3 


3 


ing programs 


Career Oouna. 


8 


25 


25 


38 


0 


0 


13 




Sec. Dist. Ooun, 


4 


25 


0 


75 


0 


0 


0 


33. Moinistering/ 


Administra. 


19 


*u 


31 


K 

J 


16 
i« 


0 


0 






91 


33 


ik 


14 


29 


0 


0 


State testily 


In^School Ooun. 


S9 


15 


27 


27 


2k 


3 


3 


program 


Career GmffiS. 


8 


25 


13 


50 


0 


0 


13 




Sec. Dist. Omi, 


4 


25 


0 


75 


0 


0 


0 


34. Daily super- 


Administra. 


19 


26 


42 


21 


11 


0 


0 


vision 


Head Ooins. 


21 


5 


10 


19 


24 


43 


0 




In-School Com. 


59 


2U 


20 


2h 


17 


15 


0 




Career Coins. 


8 


0 


13 


50 


25 


13 


0 




Sec. Dist. Com, 


4 


0 


25 


75 


0 


0 


0 


35. Supervision, 


Afaiinistra. 


19 


26 


26 


42 


5 


0 


0 


Special 


Head Coins. 


21 


19 


19 


33 


19 


10 


0 


Occaaiona 


iTHSchool Com. 


59 


22 


42 


27 


5 


3 


0 




Career Omna. 


8 


0 


13 


75 


0 


0 t 13 


1 Sec. Dist. Ooimj 


4 


0 


0 


100 


0 


0 1 0 
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ISiblt eoQtisud 

SESILIS 
FteB B 



Question 


Citegoiy 


N 


PERCENTS 


Scrongly 
Positive 
Inpact 


Sli|^tly 
PMitive 
Ispact 




Slii^tly 
Negative 

iRMCt 


Strang 
Negativt 

XBDICt 


lb 
Reiponse 


36, Clissrooa 


Adnini3tra. 


19 


21 


• • 

11 


0 


0 


4 


0 


Utcipline 


Head Omis. 


21 


5 


24 


10 


29 


33 


0 




In-5chool Ooun. 


59 


10 


27 


9 


36 


17 


2 




Career Ooisis. 


8 


13 


25 


25 


25 


13 


0 




Sec. l)ist. Goin. 




25 


25 


25 


25 


0 


0 


37. Odier 


Admnistra. 


19 


11 


32 


32 


26 


0 


0 


Discipline 


Head Ooins. 


21 


0 


10 


38 


29 


24 


0 




In-School Qnn. 


59 


7 


17 


27 


32 


14 


3 




Career Omsis. 


8 


0 


0 


50 


50 


0 


0 




Sec. Dist. Q»n« 


4 


0 


0 


75 


25 


0 


0 


38. Required 


Adninistra. 


19 


11 


21 


16 


42 


11 


0 


Paperwrk 


Head (bins. 


21 


0 


10 


0 


29 


62 


0 




In-*School Omn. 


59 


3 


12 


10 


31 


44 


0 




Csree. Ooisis. 


8 


0 


13 


0 


50 


38 


0 




Sec. Dist. Ooun, 


A 


C 


0 


0 


25 


75 


0 


39. Eq)erMDxk that 


Adninistra. 


19 


0 


11 


21 


58 


11 


0 


is not Ouidanc< 


Head Omas. 


21 


0 


0 


10 


2h 


67 


0 


related 


In-School Coiau 


59 


2 


7 


15 


29 


44 


3 




Csreer Oouns. 


8 


0 


0 


25 


38 


38 


0 




Sec. Dist. Coin, 


4 


0 


0 


0 


50 


50 


0 
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APPENDIX H 

SECONDARY COUNSELOR LOG OF DAILY ACTIVITIES, 
DIRECTIONS, AND CALENDAR FORMS, RESULTS OF LOGS 
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SAN DIEGO'CITY SCHCX)LS 



PLANNING, RESEARCH, « EVALUATION DIVISION 

EDUCATION CENTER 

4100 Normil St San D«go. CA 02103 

(610)203-0500 



DATE: April 20, 1987 



TO: Counselors Keeping Logs 



Attached you will find naterials needed for keeping a log of your 
activities during the spring semester. Attached also is ore tioecard which 
you must complete. Please supply your name, your social security number, 
your site, and your signature. We will complete the rest of the card and 
insure that you are paid $100 for this service. Return the timecards at 
once so that processing may begin. 

Keep the log for 20 working days. Start when you wish, but try to complete 
the logs by the end of the first week in June. 




SUBJECT: 



MAY LOG KEEPING 



Enc. 



BRD:bgm 
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PLANNING, RESEARCH AND EVALUATION DIVISION 
EVALUATION DEPARTMENT 



DIRECTIONS FOR KEEPING LOG 
COUNSELOR ACTIVITIES 
Phone: 293-8502 

BeEin keeping the log as you begin the d.y'i counieling activities That 
SaJ be jlpiriork in Jrepa'ration for the day. It -ay be revxewxng a 
•tudent'i records in preparction for a conference. 

Enter the number which most clearly and ^^V, 
counseling or other activity you are carrying out. Once • 
entered, ihow the duration of that activity by drawing a Une downward to 
cover the time engaged in that activity. 

write clarifying note, if necessary, but try to keep t^^.e -t • -inimum. 
They will be examined, however, and may be important to ^he study, 
primarily, we will defend on the numbers and lines to compute times. 

Familiarize yourself with the activities and the number, to 

completing tie log. Feel free to utilize the category "13. Other for 

activities which do not readily fit a category. 

DO not spend a lot of time pondering categories; generally, your .elect-on 
will be close enough. 

fi.n.r«Uv trv to keep the log as you go through the day. Where 
^ce«iry* Toieier. fJel free'and comfortable to go back over part, of your 
Tay n! cinsJruct ihe log from memory, from -PPoi^J-^f -^'Ji;;:; '"^^ 
through looking at work done. Don't make keeping the log a burden. 

_ ..^ . _ -«,- .,niv identification we want in the 
Do not put your name on the log. The ^niy loeniiiic.i. , 

evaluation is junior high vs. high school. Therefore, please put jh or 
"sh" in the upper righthand corner of the log. 

You will be observed for at least part of one day. Do not change your 
d^y'^p ans or activities because of this. Only by c.rrymg out your 
nJJmal job processes particular to your assignment and y°"' 'J^' ""JJJ , 
help us understand what counselor, do. Try to P'^^^J' '^J\°5"/JJJ,„3i5e 
station near your office where he/she can observe without 
You may need to inform the observer of what you are doing from time to 
tiL 'iSey will be keeping a log just like yours. ^-"J "J- 
associated with your log nor the observation of your activities. Once 
completed, they become anonymous. 

on one time card, complete the top line and give your signature. The 
Evaluation Department will complete the remainder. 

If you hav" questions call Bruce Davis at 293-8502. 
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% MOST FUKQUBIT COimSgLOR ACTIVITIES 

1) Articulation materials development 

2) Articulation planning 

3) Break 

4) Completing reports 



19) Reviewing/phoning/conferring with others 
on students: personal /social /academic 

20) Student conference: parent requested 

21) Student/parent conference 



5) Conferring with other counselors or 

administrators informally/phoning 

6) Counselor inservices/reading/ 

preparing 

7) Doing class/group presentations 

8) Guidance council /faculty meetings 

9) i^iling/inconsequential paper work/ 

writing passes 

10) Group counseling 

11) Lunch 

12) Meetings (other than guidance) 

13) Other (specify, if appropriate) 

14) Parent conference: telephone or 

other 

15) Planning class/group presentations 

16) Program changes 

17) Programming new students 



22) Student or teacher conference: 

disciplinary referral ; discipline 

23) Student or teacher conference: 

other referral 

24) {Student or counselor requested conference: 

academic/4-Year Plan/lOth Grade 
Academic Review 

25) Student or counselor requested conference: 

career 

26) Student or counselor requested conference: 

college entrance 

27) Student or counselor requested conference: 

college finance 

28) Student or counselor requested conference: 

personal /social 

29) Supervision: lunch/AM-PM duty/deti^ntion 

30) Supervision: student activities/dances/ 

parties/clubs 

31) Teacher conference 

32) Waiting: for counselee to appear 



18) Reviewing/monitoring student progress: 33) Waiting: for parents to appear 
credits, classes, graduation; 

organizing and preparing for 34) Writing passes 

conferences or 4-'/ear Planning 
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WbMoy Tutiday Wednesday Thurtddy FrSddy * 
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LOG ACTIVITIES BY RANK ORDER 
JUNIOR HIGH 







Group 


Activity 


Activities: Rank Order for 


Total 


Nuober 


Junior Hifh 


Hours 


13 


Other 


105.50 


14 


Parent telephone conference 


49.75 


22 


Student /teacher conference; 


49.50 




disciplinary 




29 


Supervision: lunch 


44.25 


9 


Filing/inconsequential paperwork 


40.25 


28 


Student/counselor requested conference 


39.50 


18 


Reviewing/monitoring student progress 


34.25 


19 


Review/conferring with others on 


32.75 




<::udj*nts 




34 




29.75 


32 


Waiting: for counselee to appear 


27.00 


12 


Meetings (other than guidance) 


25.50 


21 


Student/parent conference 


24. 


31 


Teacher conference 


24.25 


17 


Progranaing new students 


17.25 


8 


guidance council/faculty meetings 


17.00 


4 


Completing reports 


16.00 


16 


Program changes 


16.00 


7 


Doing class/group presentations 


10.25 


30 


Supervision: student activity 


9.00 


24 


Student/counselor requested 


8.75 




conference: academic 




5 


Conferring with other counselors 


5.75 




informally 




23 


Student/teacher conference: other 


5.75 




referral 




20 


Student conference: parent requested 


3.00 


6 


Counselor inservice 


1.25 


15 


Planning class/group presentations 


0.50 


33 


Waiting: for parents to appear 


0.50 


I 


Articulation materials development 


0.25 
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LOG ACTIVITIES BY RANK ORDER 
SENIOR HIGH 







Group 


Activity 


Activities: Rank Order for 


Total 


liUDD6r 


Junior HiRh 


flours 


10 


Program changes 


58,75 


1 fl 
lo 


Reviewing/monitoring student progress 


54,00 


2i 


Stuusnt/parent conference 


41,00 


Ik 


Parent telephone conference 


38,75 




Student /teacher conference: 


35,25 




disciplinary 




2«i 


Student/counselor requested 


33,75 




conference : academic 




31 


Teacher conference 


32,00 


9 


Filing/inconsequential paperwork 


30,25 


13 


Other 


28,50 


12 


Meetings (other than guiaance} 


25,50 


Oft 


Student/counselor requested conference 


22,50 


29 


Supervision: lunch 


20^50 


2o 


Student/counselor requested conference 


19,75 




college entrance 




7 


Doing class/group presentations 


18,75 


19 


Reviev/conferring vith others on 


18,50 




students : personal / social 




0 


Guidance council /faculty meetings 


17,50 




Conferring vith other counselors 


15,50 




informally 




•1 


Completing reports 


1 C AA 

15,00 


20 


Student conference: parent requested 


12,75 


13 


Planning class/group presentations 


11, 7d 


23 


Student/counselor requested conference 


10.50 




career 




17 


Programming new students 


9.25 


30 


Supervision: student activity 


9.50 


23 


Student/teacher conference: other 


5.25 




referral 




1 


Articulation materials development 


4.00 


27 


Student/counselor requested conference 


3.50 




college finance 




32 


Waiting: for counselee to appear 


3.50 


6 


Counselor inservice 


2.75 


33 


Waiting: for parents to appear 


1.75 
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APPENDIX I 

SECONDARY T-FVEL DISTRICT COUNSELOR QUESTIONNAIRE 
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SAN DIEGO CITY SCHOOLS 



PLANNtNQ, RESEARCH, « EVALUATION DIVISION 

EDUCATION CENTER 

4100 Normal St. San Ditgo. CA 92103 

(610) 203-6500 



DATE: 



April 20, 1987 



TO: 



All Secondary District Counselors 



FROM: 



Davis y B. 



SUBJECT: 



SURVEY OF SECONDARY DISTRICT COUNSELORS 



You are being asked to participate in a survey as part of the overall K-12 
Guidance and Counseling Evaluation. This particular survey was developed 
specifically for secondary district counselors. The purpose of the survey 
is to ask for your perceptions on a range of issues facing district 
counselors today. 

There are eighteen questions on the survey. It is estimated that 
completion of the survey will take approximately one hour, for which you 
will be paid one hour of curriculum development time. As the total number 
of secondary district counselors in the district is small, your answers are 
very important to the study. 

The identification portion of the survey correlates with items asked of 
elementary district counselors. The Guidance Department will have a 
complete picture ol the background of all their district counselors. 

The questions on the survey are correlated with an interview instrument 
which was used with secondary administrators, head counselors, and inschool 
counselors. 

Mark your responses on the survey itself. Your answers will be held 
confidential. You are not being asked to identify either yourself or your 
site on the survey. The timecards will be separated from the surveys upon 
their return to us. 

Please fill out the enclosed "Additional Assignment Authorization" card, 
including your name, social security number, site, and signature. Return 
it and the completed survey by April 27, 1987 in the enclosed envelope to: 



In order to receive payment, both the timecard and the survey must be 
returned together . Thank you very much for your assistance in this study. 



Dr. Bruet Da^is 

loM 3150 
Education Center 



BRDsbgm 
dcsurvl 
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SAN DIEGO UNIFIED SCHOOL DISTRICT 
Planning, Research, and Evaluation Division 
Evaluation Department 



SECONDARY GUIDANCE EVALUATION SURVEY 
District Counselor Opinion Survey 

Number of years as a district counselor 

Number of years at current siteCs) 

Have you ever worked as a credentialed teacher? 

Have you ever worked as a licensed social worker? 

Educational Background: m.A. 

M^A. in Counseling 

P.P.S. Credential 

MFCC License 

MSW Degree 

Directions: Please answer each question directly on this form in the space 
provided. 

I. Describe your workload: number of schools, number of cases handled per 
week, etc. 



2. How does your time allotment at a site impact your ability to do your work? 



2.10 



Describe the documentation and/or records kept of the work you do 
(location, forms, amount of time it takes to keep them). 



What would be tops on your list for staff development for /ourself or for 
district counselors in general? 



Wh&t are your personal reactions to proposed changes regarding district 
counselors at secondary schools? 



What paraprofessional assistance do you have? What is needed to give you 
additional help in your work? 



What is the district counselor's perception of the employment situation and 
the quality of life for district counselors in the City Schools? For 
in-school counselors? 



What is the frequency of contact with the counseling office supervisory 
staff? What level of supervision do they provide? 
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9, Secondary in*tchool counselors receive their tupervition from the site 
Administrator, what are the considerations which make it appropriate for 
district counselors to be supervised from the central office at Riley? 



10, . What impact does paperwork have on your ability to do your job? What might 
be done to ease that load? 



11. What is the appropriate role of the district counselor inv discipline at the 
secondary level? 



12. To what extent are the other counselors at your site(s) familiar with your 
work at the siteCs)? 

Very Very 
Unfamiliar Familiar 

1 2 3 4 5 

13. Do the other site counselors feel free to ask you for assistance? 

Not at Very 
All Free Free 

1 2 3 4 5 

14. Do you feel free to ask the other site counselors for assistance? 

Not at Very 
All Free Free 
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15, Do you feel that you contribute to the total guidance program at your 
•ite(8)? 



A Great 

Little Dg^l 

1 2 3 4 5 

16, What counseling functions do you perform that are unique to your role as 
district counselor? 



17, Which unique functions are best done by you as opposed to site counselors, 
and why are they best done by you (expertise, travel, freedom from 
site-bound constraints, knowledge, relationships, etc\) 



18. Which of your counseling functions could be done by others (or other 
counselors)? 



L JC : BRD : bgm 
04/10/87 

dcsurv2-5 
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APPENDIX J 

FREQUENCY RESPONSE BY NUMBER AND PERCENT BY GROUPS 
FOR ALL STAFF SURVEY ITEMS 



ERIC 
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COUNSEUNG AND GUIDANCE EVALUATION 
STAFF SURVEY 



Demographies 



CAREER AND ACADEr.tC':^ PERSONALSOaAL — 
DOMAINS DOMAIN 
N % N 



OBAPg 



G«<te7-8 200 31.3% 256 37.2% 

Grade 9-10 257 40.3% 244 354% 

G'**'* 11-12 181 28.4% 189 27.4% 

TOTAL 638 689 



Hisparic 31 4.8% 

White 521 81.7% 

Bl«ck 41 6.4% 

10 1.5% 



38 5.5% 
573 83.2% 
34 4.9% 
10 1.4% 
1^ 



Arrwrican Indian/Alaskan Native 12 2.0% 9 

Pacific Islander 4 ,7% y '*^^ 

Portuguese 2 .'3% 5 ' !8% 

Filipino e 1.0% 3 4% 

Indochinese 1 2 'js% 

0«her 10 1,5% ^4 2.1% 



BSMDSR 



Ma** 329 51.5% 345 50.1% 

309 48.5% 344 49.9% 
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GRADE N MEAN 



ACADEMIC DOMAIN 










7-0 


AAA 

102 


3.78 


nfiftiwA imIca thftm ammm aI tK* 
•^^•▼w viMuw iiiviii ■WW oi inv 


P>10 


245 


3.S8 


mtny oourm off^md at thtir 


1M2 


173 


3.53 


gmda tovtl at your school? 






OvoralL do vou think th^ eflufUAlinn 


7JI 
#■0 


liO 


3.56 


firoeoftft dirftctK tfudftnte Infa 


P»10 


Z4B 


3^ 


dastao which matt thair futuro 


11-12 


178 


3.08 


aducational naada? 






Ovarall. do countaton plaoa 


7-8 


ia9 


3.54 


aludanta in claasaa which match 


»>10 


251 


3.11 


thair lavalt of praparation and 


1M2 


176 


3.10 


aptituda? 






Doas tha counaaling program 


7-8 


191 


4.22 


anaura that ttudanta* claatas maat 


8-10 


252 


4.13 


thair naads for 


11-12 


176 


4.11 


graduation/promotion? 








CXrarall. do you think that tha 


7-8 


190 


3.57 


aducational plans of tha atudants 


9-10 


248 


3.30 


ara waR dasignad to maat thair 


11-12 


176 


3.16 


naadft? 
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J-4 



NOT 

ORADE N VE8 NO KNOWN 



ACADEMIC DOMAIN 












li tGictemie oounMling h»lp Msily 
ciftliabto to ttudtntt at your 
ichoolT 


74 

•-10 

11-12 


176 
244 
170 


77.8% 
77.9% 
rBJ% 


13.1% 
11.1% 
14.1% 


8.1% 
11.1% 
8.4% 


Do oounMlort hib Mronts and 
ttudontt tot up long-ringo 
oduettional plant at your achool? 


7-a 

•-10 
1M2 


lOI 

243 

172 


87.8% 
81.7% 


8.8% 
1^8% 


80.4% 
83.7% 
85J% 


Do eountotort oncouraga atudants 
to taka tha moat challanging 
oounaa for thair abllitiaa? 


7-8 

11-12 


179 

172 


89.2% 
41.9% 


11.7% 
24.4% 


29.1% 
94.1% 
99.7% 


Do oouniatora adaquataly inform 
parants and atudanta about apacial 
diatrict programs and aaaiatanca 
avaDabla to tham in tha achool 


7.8 

8-10 

11-12 


177 
243 

171 


62.0% 
83.9% 
49.1% 


8.8% 
9.9% 
14.0% 


41^ 
36.2% 
36.8% 


Doas tha oounaalino riant rtmont 
attura that tattt nacattary for 
program pitoamant ara givan and 
analyxad promptly? 


/■Q 

8-10 

11-12 


1 f9 

244 

165 


46.3% 
49.7% 


13.1% 
10.7% 

14.8% 


34 J% 
43.0% 
35.8% 


Junior HIah/Mlddta School Onhr 












Do oountalora adaquataly attitt 
atudantt in making tha trantition 
from alamantarv tehool to thk 
tchoot? 


7-8 
•-10 


181 
72 


87.4% 
48.6% 


14.9% 
16.7% 


17.7% 
34.7% 


Sanlor High 8taN Only 












Do tha countalort conduct an 
adaquata raviaw of atudantt* 
acadtmic plant and progratt at 
thay mova from grada to grada? 


•-10 
11-12 


201 
168 


S2.7% 
81.8% 


11.9% 
21.4% 


35.3% 
26.8% 


Do tha countalort adaquataly 
attitt ttudanta in planning for 
ooKagaantranoa? 


•-10 
11-12 


202 
170 


89.3% 
87.6% 


9.4% 
12.9% 


21 J% 
19.4% 


Do oountaloni adaquataly inform 
atudantt of tattt naoattary fbr 
ooNagaanlranoa? 


•-10 
11-12 


227 
170 


73.6% 
78.3% 


6.6% 
5.3% 


19.8% 
15.9% 


Do tfia countalort adaquataly 
attitt ttudanta in taaWng 
financial aid for (iirthar 
education aflarMgh achool? 


•-10 
11-12 


226 
163 


80.2% 
85.0% 


7.5% 
9.8% 


32.3% 
25.2% 
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COUNSEUNG AND GUIDANCE EVALUATION 
STAFF SURVEY 



Mean Respop sg 



GRADE N UEM 



CARggRDQMAIM 

Do your MUHMlonh^^ Students 74 ^^7 ^35 

knowindfMlconfldontof«)9ir 0-10 242 9Ja 

otr^ngthft and abilitiM? 11.12 174 3.13 

Do you think that your ooumolors 7-6 ISO 3.15 

•uooottfully holp ttudants know O-io 240 3.13 

andfMleonMantofthairearMr 11-12 173 ^ 
intamtt? 

Arayouroountolomaftoctivoin 7-6 174 3.03 

assisting ttudont$ in matching g.10 225 3^3 

thairearaarintarastswiththair 1M2 173 2.94 
caraar/aducationti abBitias? 

Howaffaetivalyf'ioaseounaalingin 7-6 183 3^ 

your achoolh^:pstudantssaa how 6-1 0 231 3.07 

prasant attitudas. habits, and 11-12 171 U7 
outlooks affact sucoass in a choaan 
Ibid? 

Howaflactivalydoaacounsalingin 7-6 177 3^ 

yourachoolanablsatudantsto 6-10 233 3^ 

undaratandcaraar planning? 11-12 175 3.02 

Ara eounsalora aflaciiva in 74 167 2.50 

assisting you in ralating your fiaM g-io 232 2.63 

of instruction to caraars and 11-12 169 2.44 
earauchoioa? 



218 



COUNSEUNG AND GUIDANCE EVALUATION 
STAFF SURVEY 



<• 


GRADE 


N 


YES 


NO 


NOT 
KNOWI 


CAREER DOMAIN 

r 












ooufMling avalltbto to most 
•tudints at your oohool? 


7«B 

0-10 

11-12 


178 
247 
173 


40.4% 
70.0% 
63.6% 


2SJ% 
13.4% 
25.4% 


85.3% 
16.8% 
11.0% 


naVO mOSi VIiaWiII OSCUttOO inOir 

•biHtiw and intarwts with • 
oounMlor or cu—r ttehnidan? 


7-8 

0-10 

11-12 


170 
242 
171 


32.4% 
273% 
32.2% 


82.0% 
15.3% 
24.6% 


44.7% 
87.4% 
43J% 


Kavt mott ttuotnts iwntifiw • 
lontttivt caroor or caroor 
chitior? 


0-10 
11-12 


165 
242 

170 


20.7% 
26.0% 
22.4% 


25.4% 
25.6% 
28.8% 


44.0% 
48.3% 
48.8% 


Havi moat ttudanta datignad an 
•ducational plan that laada towarda 
tha aiMdants' caraar goala? 


7«0 

0-10 
11-12 


180 
245 

172 


36.1% 
31.4% 
24.4% 


10.4% 
23.7% 
33.7% 


44.4% 
44.0% 
41.0% 


Do oounaalora provida caraar 
oounaaling that h fraa of biu with 
rwpaei 10 raca, ganoar, or 
acononnicatatua? 


7-8 

0-10 

11-12 


176 
242 
173 


61.8% 
62.4% 
67.1% 


2J% 
5.0% 
8.4% 


35.4% 
32.8% 
86.8% 


Ara atudanta at your achool 
ancouragad to conaidar 
occupational naUa ragaroiaaa of 
thair gondar. raca, or aconomic 
atatua? 


7-8 

0-1 C 
11-12 


176 
245 

1/3 


63.6% 
66.8% 
63.0% 


4.0% 
3.3% 
0.8% 


32.4% 
88.2% 
872% 


Doaa your achooTk caraar cantar 
provida adaquata occupational and 
vocational information? 


7'6 

0-10 
11-12 


176 
247 

171 


26 4% 
76.1% 
74.0% 


24 7% 
8.1% 
11.7% 


17.8% 

13.8% 


Do counaalora aupply atudanta with 
up-to-data information on caraar 
tranda, earaar raquiramanta and 
Jobopportunitiaa? 


7-B 

0-10 

11-12 


176 
246 
175 


22.2% 
80.8% 
45.1% 


23.0% 
15.4% 
24.0% 


84.0% 
33.7% 
30.0% 


Doaa f)a oounaaling dapartmant 
provida atudanta wKh acttvHiaa 
and axpariancaa which ha|p tham 
imdaratandcaraara? 


74 

0-10 
11-12 


181 
248 

172 


27.6% 
51.2% 
37.8% 


20.8% 
17.7% 
20.1% 


42.5% 
31.0% 
33.1% 



GRADE N MEAN 



KBSONAUSOCtALDOMAp 








htlping students whoM pmonal 
probtomt fnt»rfor» whh or 
iffoct thtir tohavior at school? 


7-8 

0-10 

11-12 


245 
231 
181 


3.01 
2.06 
£84 


now vnTCllvo mm GOUniOIOfl In 

httping ttudoiMs whoM pononal 
probioms intorforo with school 


7*8 
0-10 

11-12 


246 

232 
180 


£93 
£04 

£76 


i/v vvUMMiOiv proVNIO SuOCf U«W 

ttsistanoo to ttudonts in 
ttsoftting thoir porsona! ttrongths 
an6 wMknotMs? 


7«8 

0-10 
11-12 


230 
210 
176 


£83 
£87 

£73 


promoto rospoct for all ttudank 
at your school? 


7-8 

0-10 

11-12 


246 

226 
170 


3.74 

3.72 
3.50 


jfm vwunwiing pfOQram 
promots aqua! oounsaling support 
tfsatmant for all racas at your 
aehool? 


7«8 

0-10 
11-12 


245 
230 
181 


4.11 
4.20 
4.11 


Doaa tha oounsalir^g program 
promota aqual counsating support 
traatmant for studsnts of both 
gandam at you/ school? 


74 

0-10 

11-12 


244 

230 
180 


4.07 
4.29 
4.17 


Doas tha oourtsating program 
promola aqual oounsaling support 
tiaatmant for all studanti 
ragardlau of aoonomic atatus? 


7-8 

0-10 

11-12 


2^10 
22!5 
181 


4.05 
4.10 

AM 


Doas your counsating program 
anabia studsnts to Isam hovvto 
Qstato- battarwilhotharpaopla? 


74 

0-10 
11-12 


248 
218 
183 


3.2; 

3.15 
3.08 


Doss tha oounsaling program 
ansWa studsnts to ba rasponslbia 
ferthalrowndaclsions? 


74 

••10 

1M2 


247 
220 
182 


3.15 
3.29 
3.11 
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GRADE N MEAN 



OoM tw oount«!ing program 
■dtquttoly Mwm partntt of 
Mr «hMr»n% Mdal and 
•duettionti progrvM at aehoot? 

Ara tha counaalors adaqualaly 

informaadofatudant 

achiavamant? 

Do atudantt faal that counaalora 
laallycara about atudant 
prograM and achiavamant? 



7-8 


247 


3.45 


9-10 


219 




11-12 


179 


SM 


7-8 


249 


3.59 


0-10 


226 


3.70 


11-12 


182 


3.59 


7-6 


239 


3.26 


9-10 


224 


3.31 


11-12 


171 


3.05 





ORAOE 


N 


VE8 


NO 


NOT 
KNOWN 






KRSOMAUSOaAL DOMAIN 
















li actoquatft personal oounttling 
•vaiabto to ttudantt tt your 
ichool7 


0-10 
1M2 


252 
234 
184 


40.5% 
42.3% 
873% 


41J% 
87.6% 
47 J% 


18J% 
20.1% 
15.2% 


• 




Do oounsolon http studonts who 
iro having probtems that intarfaro 
withaehooiworfc? 


7.8 

0-10 

1M2 


249 
233 
184 


80.2% 
88.8% 
66.8% 


18.0% 
18.3% 
23.0% 


20.0% 
24.0% 
10.8% 






Do oounaalors halp atudarrts laam 
how to gat along battar wHh othar 
paopla? 


7-8 

0-10 

1M2 


250 
234 
182 


56.4% 
45.3% 
44.5% 


18.0% 
24.4% 
20.1% 


23.6% 
80.3% 
26.4% 






Do counsalors halp atudants 
ineraasa thair oonManca in 
thamsalvaa? 


7-8 

0-10 

1M2 


234 
230 
178 


46.2% 
86.7% 
39.3% 


17.1% ^ 

16.1% 

24.2% 


36.8% 
45.2% 
86J% 






Do counsalors halp atudants 
communicata battsr with othars 
(parants. laachars, ate.)? 


7-8 

0-10 

11-12 


239 
229 
179 


46.4% 
46.3% 
88.5% 


20.0% 
21.0% 
S1J% 


82.6% 
82.8% 
29.6% 






Do counsalors provida studants with 
information on drug and alcohol 
abuaa? 


7-8 

0-10 

1M2 


243 
234 
180 


42.8% 
51 J% 
52.2% 


16.5% 
12.8% 
17J% 


40.7% 
85.0% 
30.0% 






Do counsalors provida adaquata 
fraction to studants on whara to 
wm wiimiuniijr ■yvncivs wnicn 
might twip th«m with p*r»onal and 
tamRyproMntt? 


7-« 

0-10 


232 
233 
180 


50.4% 
65.4% 
56.0% 


8.0% 
7J% 
10.0% 


43.5% 
87.3% 
81.1% 






Do counMlors assist in infoming 
ptrants of studont progrtss at 
aehoot? 


7-« 

0-10 
11-12 


246 

232 
178 


80.1% 
83.2% 
80.0% 


7^ 
8.1% 
11.8% 


12.6% 
7.8% 
7J% 












PARENT/ 

FAMILY 

MEMBER 


COUNS. 

DEPT. 

8TAFF 


OTHER 

SCHOOL ANOTHER DONT 
ADULT STUDENT KNOW 




Whan a atudant hw a parsona! 
problam, from whom do thay 
UBuallysaakhalp? 


7-8 

0-10 
11-12 


247 
234 
181 


18.8% 
7.3% 
8.3% 


10.1% 
7^ 
5.0% 


18.8% 
15.8% 
18.0% 


36.8% 20.6% 
47.0% 21.4% 
56.4% 14.4% 




Whan a atudant hw a problam or 
quastion about earaar planning, 
from whom do thay uftuaRy 
aaakha^? 


7- 8 

8- 10 
11-12 


246 
235 
181 


17.0% 
8J% 

5.5% 


46.7% 
69.4% 
74.0% 


16.7% 
12.8% 
13.8% 


0.0% 18.7% 
2.1% 7.7% 
1.7% 5.0% 



















ERIC 



ORAOE N 



PARENT/ 00UN8. OTHER 

FAMILY DEPT. SCHOOL ANOTHER D0N7 

MEMBER STAFF ADULT STRIDENT KNOW 



Whan • ttud«nt hat • problwn or 
quMiien about dMt tchadulM or 
•eadomic program*, from whom 
do tfioy wuariy took lw|p? 

Whan ftudanti naod irtformation 
en aax aducation. 10 whom do 
iwyBo? 

H atudantt naad haip on th* 
aubjact of drug or alcohol abuaa. 
towhomwfBthaygo? 

If atudantt ara ooncamad about 
patting dattat or baing promotad, 
towhomwiHthaygo? 



7« 


247 


4.0% 


74.0% 


15.6% - 


£0% 


3.2% 




236 


1.7% 


84J% 


10.2% 


1.7% 


2.1% 


11-12 


184 


£2% 


84.8% 


0.8% 


22% 


1.1% 


7-8 


247 


0J% 


20.2% 


17J% 


25.0% 


26.7% 


Q-10 


236 


4.2% 


18.1% 


14.0% 


41.1% 


zrjB% 


11-12 


182 


4.4% 


18.2% 


17.0% 


40.7% 


24.7% 


7-S 


248 


6.0% 


28.2% 


21.4% 


15.7% 


28.6% 


0-10 


233 


4.7% 


27.0% 


23.2% 


22.7% 


22.3% 


11-12 


181 


2.2% 


26.8% 


24.0% 


24.3% 


22.1% 


7-S 


238 


117% 


48.3% 


^ 41.6% 


.4% 


2.0% 


0-10 


221 


4.1% 


54.8% 


38.0% 


.0% 


2.9% 


11-12 


172 


Z3% 


52.0% 


40.1% 


1.2% 


3S% 
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COUNSELING AND GUIDANCE EVALUATION 
ELEMENTARY DISTRICT COUNSELOR AND GUIDANCE AIDE 

SURVEY 



IdeaiLfiesDfiO&ft 



JOB 



MEAN 



Towhattxtemdoyou 
•njoy your work In 
oounsaHng? 

how do you view your 

opportunitiatitor 

inserviot? 



DC 
OA 



DC 
GA 



87 4.77 
116 4.50 



56 4.35 
116 3.93 



How do you view the 
fDleofthe 
consultation tearii? 

To what extent art you 

involved in the work of 
the consultation team? 

To what extent do the 
following Items affect 
your counseling time: 

a)Papeiwofk 



b) Oistrfct programs 
(AGP. SARB, Pro- 
motion/Retention 

c) Role in promoting 
Equty 

d) Supenrision duties 
(lunch, bus, recess) 

•)Administrativf 
duties 



DC 
GA 



DC 
GA 



58 
94 



4.50 
3.96 



58 4.66 
116 142 



DC 


56 


335 


GA 


111 


2J9 


DC 


56 


2J1 


GA 


105 


1.77 


DC 


56 


3.24 


GA 


89 


2.35 


DC 


56 


1.75 


GA 


103 


2.29 


DC 


56 


2.79 


GA 


104 


1.75 



221 



ERIC 



J-12 



«K>B N MEAN 



Towhittxtentdoyour 
t«f0rral»rto»ivtdor 
ttutftnt oontacttrtflect 
Iht following topics/issues? 

a) Personal acQustment 



b) Social adjustment 



c) Family problems 



d) Health, physical 



e} Academic progress 



f) Dmg. alcohol 
issues 

0) Attendance 



ti) At risk, retention 



0 Reporting child 
abuse 

To extent is the 
communication between 
counseling staff and the 
rest of the school 
satisfactory? 

To what extent are you 
asked to handle discipli- 
naiy matters? 

To what extent are you 
asked to perfomf) duties 
outside the realm of 
oounsi>'Ing? 



ERIC 



DC 


58 


4.77 


OA 


115 


4.16 




68 


4J1 


OA 


113 


4.29 


DC 


57 


4.33 


GA 


115 




DC 


57 


2.56 


GA 


113 


2.84 


DC 


57 


3.81 


GA 


112 


3.58 


DC 


57 


2.19 


GA 


112 


2.27 


DC 


57 


3.72 


GA 


117 


3.89 


DC 


58 


3.50 


GA 


106 


2.70 


DC 


57 


3.50 


OA 


110 


2.70 


DC 


57 


4.16 


GA 


110 


4.21 


DC 


56 


3.71 


GA 


104 


334 


DC 


56 


1.83 


GA 


116 


2.29 
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JOB N MEAN 



Towhattxtenlartyou DC 6S 468 

involved in the plannino qa m a te 

•lid^r prepantion of the 
K-6 sue Guidance Plan? 

To what extent do you find DC 56 391 

theot4ectivesGrtheK-6 ga 106 9S7 

Site Guidance Pian uteful 
inyourw«il(? 

To what extent do the 
following Hems Hmtt 
the counseling program 
attMtslte? 



i) Physical space 


DC 


57 


2.63 






no 


Z.dO 


b) Counselor time 


DC 


67 


3.46 




GA 


1 90 


3«i0 


c) Guidance aide time 


DC 


57 


3.22 




GA 


lift 


9«Ul 


y; 9ian oooperaiion 


DC 


58 


3.01 




GA 


114 


2.20 


e) Clerical assistance 


DC 


56 


2.10 




GA 


113 


2.01 


f) Number of duties 


DC 


56 


3.15 




GA 


110 


2.79 


0) Administrative 


DC 


56 


US 


^jppoit 


GA 


111 


2.02 


1)) Parent and 


DC 


57 


2.02 


community support 


GA 


110 


2£^ 


0 Counselonstudem 


DC 


67 


3.76 


lalio 


GA 


106 


2J6 


J) Budget restrictions 


DC 


56 


3.55 




GA 


107 


3.56 


k) Equipment. 


DC 


56 


2J6 


materials 


GA 


107 


2.72 


0 Paperwork 


DC 


56 


3.43 




GA 


107 


2.93 




JOB N MEAN 



ToivhM^-dtntiithe 
txisiingoounMlino 
ptogramadsquattfor 
thUtlt? 

OounMlln0 CtnttrOnly: 

Ifyourslitourrtntlyhas 
■n tlemtnlafy oounsaling 
center in operation, please 
ratelteffedivenett. 

Spot Ateignment Only 

IT you have a spn assign- 
mem, to what extent do 
you need time each weel( 
to 'catch up' at each site? 



DC 
GA 



DC 
OA 



DC 
GA 



58 
11» 



S4 

105 



57 
25 



3^6 
3^ 



4.06 
4.30 



3.69 
3.39 



YES 



NO 



To what extent do you view 
your guidance services as 
representative of the following 
levels? 



a) Developmental 


DC 


58 


95.1% 


6.9% 




GA 


117 


94.0% 


6.0% 


b) Preventive 


DC 


58 


96.6%' 


3.4% 




GA 


116 


95.4% 


4.3% 


c) Remedial 


DC 


58 


100.0% 


0.0% 




GA 


114 


87.7% 


12.3% 



To what anient do you view 
yourguidarice services as 
rtpresentative of the following 
domains? 



a) Career 


DC 


56 


65.5% 


34.5% 




GA 


111 


55.9% 


44.1% 


b)Aeademk.: 


DC 


56 


96.3% 


1.7% 




OA 


106 


78.3% 


21.7% 


c) PersonalASodal 


DC 


58 


100.0% 


0.0% 




GA 


111 


95 J% 


4.5% 
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JDI 


1 N 


YES 


NO 


OONT 
KNOW 


Which of tht tolowirv aelivRies 
emrantly take plaot at thit slit 
within the oouneeDng prooram? 












DindiWdbalized 
oouneeDno 


DC 
GA 


58 
118 


97.0% 


0.0% 
3.0% 


0.0% 
0.0% 


to) Qroup counseling 


DC 
GA 


58 
118 


100 0^ 

895% 


041% 

5^ 


0.0% 
55% 


c) Parent conferences 


DC 
GA 


58 

118 


100 0% 
923% 


2.1% 


0.0% 
5.7% 


d) Teacher conferences 


DC 
GA 


58 
118 


100 0% 
80.9% 


35% 


0.0% 
15.6% 


e) aass presentations 


DC 
GA 


57 
117 


ftl 

69.9% 


10.5% 

15.0% 


0.0% 
15.1% 


f) New student 
orientation 


DC 
GA 


57 
111 


42.5% 


62.7% 
33.1% 


45% 
24.4% 


0) ProblenvsoMng 
sessions 


DC 
GA 


58 
117 


Oft ML 

91.0% 


2.1% 
^2% 


1.1% 
75% 


h) Reward, recognition 


DC 
GA 


58 
117 


94.7% 


V.7% 

3.7% 


1:1% 
1.6% 


0 Time-out 


DC 
GA 


58 
117 


91.4% 
89.5% 


8.6% 
3.7% 


0.0% 
6.8% 


J) Consultation team 


DC 
GA 


58 
117 


975% 
92.5% 


22% 
0.7% 


0.0% 
3.8% 


In which of the following 
activities does the guidance 
aideparticipale? 












a) Attendance worl( 


00 
GA 


58 
119 


79.8% 


10 Att^ 

20.2% 


0.0% 
0.0% 


b)Counsefing center 


00 
GA 


58 
115 


OQ 7% 

B2.e% 


10.3% 
17.4% 


0.0% 
0.0% 


c) Individual counseling 


00 
GA 


57 
115 


85.2% 


49 Km/ 

175% 
145% 


0.0% 
0.0% 


d) Group counseling 


00 
GA 


67 
116 


87.7% 
77.6% 


125% 
21.6% 


0.0% 
0.8% 
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DON*T 

•KB N VE8 NO KNOW 



•)Parfnioonr«rw)OM 

• 


DC 
GA 


6S 
117 


50.9% 
60.7% 


45 J% 
35.0% 


3.6% 
4.3% 


f)T0aeh«roonf«rtnots 


DC 
GA 


87 
115 


68.4% 
57.4% 


20 J% 
40.0% 


1J% 
2.6% 


0) Class presentatbns 


DC 
GA 


57 
115 


43J% 
99.1% 


56.1% 
57^% 


0.0% 
3J% 


* l))N0wttud«nt 
orientation 


DC 
GA 


57 

lis 


42.1% 


56.1% 


1J% 
7J% 


1) Problem-solving 
aessions 


DC 
GA 


58 
117 


67 J% 
83 J% 


12.1% 
15.4% 


0.0% 
0.8% 


0 Reward groups 


DC 
GA 


58 
116 


87.9% 
81.9% 


12.1% 
17^ 


0.0% 
0.0% 


k) Time-out 


DC 
GA 


56 
114 


89.7% 
83.3% 


8.6% 
15J% 


1.7% 


To whom does the guidance aide 
report for supervision? 












a) to the principal 


DC 
GA 


44 

108 


72.2% 
83.0% 


26.3% 
13.7% 


1.5% 
2.4% 


b) to the counselor 

/ 


DC 
GA 


56 
109 


03.0% 
05.2% 


7.0% 
4.8% 


0.0% 
0.0% 



f 
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COUNSELING AND GUIDANCE EVALUATION 
ADMINISTRATOR, NURSE, AND TEACHER SURVEY 

Damooranhlr* 
ELEMENTASY 



Principal 
Vice-principal or 

project resource teacher 

Nurse 
Teacher 



TOTAL 



gTHNICITV 



Hispanic 

White 

Black 

Asian and other 



90 
69 

52 
383 

583 



64 

429 

47 

23 



15.4% 
10.1% 

e.9% 

65.5% 



11.4% 

76.2% 
8.0% 
4.1% 



fiEtlQEB 



Male 
Female 



109 
464 



19.0% 
81.0% 
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COUNSELING AND GUIDANCE EVALUATION 
ADMINISTRATOR. NURSE, TEACHER SURVEY 



POSITION 



MEAN 



IngineraLhowknow- 
ltdgeable are you about 
tha guidance and court- 
•ani^ program at 
thisachool? 

N Quastlon l waa anawarad 
"LIttIa Knowladga" 

Would you be interested 
In in&en^ce opportunities 
explaining the counseling 
program? 

In general, how satisfied 
are you with the counsel- 
ing program at this 
ate? 

Do you have input Into 
the operation of the 
counseling program at 
this she? 

How do you view the 
function of the 
consultation team? 



To what extent is the 
counselor involved In 
the work of the 
consultation team? 



Princ^al 
VPorPRT 
Nurse 
Teacher 



90 
69 
52 



Principal 


11 


VPorPRT 


10 


Nurse 


14 


Teacher 


127 


Principal 


89 


VPorPRT 


59 


Nurse 


49 


Teacher 


379 


Principai 


99 


VPorPRT 


58 


Nurse 


50 


Teacher 


372 


Principal 


90 


VPorPRT 


58 


Nurse 


49 


Teacher 


362 


Principai 


90 


VPorPRT 


59 


Nurse 


48 


Teacher 


348 



4J9 
4.46 
4.15 
3.79 



2.91 
2.80 
2.43 
2.64 

4.02 
3.58 
4.14 

3.26 

4.72 
3.77 
2.92 
2.74 

4.50 
4.14 
4.16 
3.63 

4.60 
4.32 
4.54 
3.92 



Counaeling Centera Only 

IT your site currently has 
an elementary counseling 
center in operation, please 
rate Ks effectiveness. 



Principal 
VPorPRT 
Nurse 
Teacher 



74 
54 

35 
299 



4.19 
3.83 
4.00 
3.35 
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POSITION 



MEAN 



To what txttm do your student 
raftrrilt for counseling services 
raUed the following topics/issues? 

DPersc-utl adjustment 



b) Social adjustment 



C) Family protilems 



d) Health, physical 



e) Academic progress 



f) Drug, alcohol issues 



Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 

Piincipal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 



53 
45 
349 

toS 
63 
45 

351 

86 
52 
45 

343 

86 
52 
45 
341 

88 

82 
40 
344 

87 
82 
40 

324 



4^ 
4.19 
3.87 
3.82 

4.52 
428 
3.84 
3.85 

3JS8 
3.48 
3.67 
3.08 

f.31 
r.33 
2.07 
2.09 

3.18 
8.04 
2.80 
2.79 

1.89 
1.88 
2.05 
1.89 



g) Attendance 



h) At risk, retention 



0Repo4 child abuse 



Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 



87 
83 
45 

5^7 



83 
43 

343 

88 
84 
44 

338 



3.46 
3.47 
3.53 
2.52 

2.74 
2.81 
2.98 
2.40 

2.78 
3.02 
3.14 
2.43 
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Towhattxttntkth* 
convnuniealion b«twten 
tht eounseiino «aff md 
thtrtttolthetohool 
saUifacloiy? 

To what extent do you tsk the 
oounselino stiff to handle 
cfisc^inaiy matters? 

a) District counselors 



b) Guidance aide 



Princfpal 
VPorPRT 
Nurse 
Teacher 



Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 



90 
69 
44 



69 
64 

37 
366 

68 
64 
34 
348 



4.01 
3.66 
4.11 
3.69 



2.79 
2.60 
2.61 
2.46 

2.17 
2.35 
1.97 
2.17 



To what extent do you ask the 
counseling staff to perform 
duties outside the realm of 
counseling? 

a) District counselor 



b) Guidance aide 



To what extent are you 
involved in the planning 
and/Or preparation ofthe 
K-6 Site Guidance Plan? 

To what extent do you 

» ''«1theK-6S'!e 
C-MidanoePiantobe 
useful in your wort(7 



Principal 
VPorPRT 
Nurse 
Teacner 

Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPorPRT 
Nurse 
Teacher 

Principal 
VPCfPRT 
Nurse 
Teacher 



68 

55 
26 
292 

88 
54 
24 

290 

89 
65 
41 

361 

90 

83 
36 

329 



1.35 
1.38 
1.15 
1.37 

1.80 
1.54 
1.25 
1.53 

4.13 
2.69 
1.32 
1.85 

2.91 
2.72 
2.67 
2.75 
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OParanctrd 

eommuniiy support 



J) Counselorstudent 
ratio 



Principal 
VPorPRT 

NUIM 

TMCtwr 

Principal 
VPorPRT 
Numt 
TMCher 



322 

•0 
60 
43 
343 



1J8 
2^ 
2.49 
2J3 

4.20 
3.08 
3.60 
3.58 



h) Budget restrictions 



0 Equipment .materials 



J)Paperwori( 



To what extent is the 
existing counseling 
program adequate for 
the needs of this site? 

How much tinw do you 
apend providing counseling 
services in the absence 
of or in addition to the 
counseling staff? 



Principal 


90 


VPorPRT 


58 


Nurse 


40 


Teacher 


323 


Principal 


88 


VPorPRT 


59 


Nurse 


30 


Teacher 


303 


Principal 


90 


VPorPRT 


58 


Nurse 


33 


Teacher 


307 


Principal 


90 


VPorPRT 


59 


Nurse 


47 


Teacher 


359 


Principal 


89 


VPorPRT 


56 


Nurse 


45 


Teacher 


359 



4.32 
3.29 
3.67 
3.47 

2.54 
2.20 
2.73 
2.56 

3.00 
3.12 
3.36 
3.11 

2.95 
3.10 
3.21 
2.87 

4.21 
3.45 

3.62 
3.71 



Split Assignment Only 

If your district counselor 
has a split assignment, how 
much tinte does s/he need 
to 'catch up* each weelt? 



Principal 
VPorPRT 
Nurse 
Teacher 



70 
25 
26 
176 



3.66 
3.20 
3.54 
3.57 
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To what extent do the following 
■ctivft!es BmR the oounseHr^ 
pfogrim at this tile? 



a) Physical tptce 



4 



b) Counselor time 



c) Quidanoe aide time 



(Q Staff oo^ration 



e) Counselor attitude 



I) Clerical assistance 



g) Number Of duties 

« 



h) Administrative 
support 



erJc 



Principal 


w 


ft*Od 


VPorPRT 


89 


2.41 


NuiM 


44 


2JB9 


Teacher 


360 


2J2 


Principil 


■V 


4.119 


VPprPRT 


SB 


2^ 


Nurse 


44 


3.70 


Ttacher 


364 


3.54 


Principal 


as 


^ 3.64 


VPorPRT 


SB 


2.44 


Nune 


41 


3.05 


Ttacher 


342 


2.95 


Prindpal 


90 


1JB8 


VP or PRT 


68 


2.05 


Nurse 


42 


2.26 


Teacher 


349 


1.94 


Principal 


89 


1.70 


VP or PRT 


87 


2.21 


Nurse 


44 


1J6 


Teacher 


348 


2.12 


Principal 


69 


2.07 


VPorPRT 


67 


2.24 




36 


2.44 


Teacher 


311 


2.10 


Principal 


86 


2.31 


VPorPRT 


66 


2.21 


Nurse 


40 


3.15 


Teacher 


319 


2.73 


Principal 


86 


1.27 


VPorPRT 


66 


1.69 


Nurse 


40 


2.15 


Teacher 


326 


2.01 
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JOB N YES NO KNOW 



To whom dots tho guidanet aide 
rtportfortuporvision? 



ERIC 



■JTotheprincipil 


Principal 
VPof PRT 
Nurse 
Teacher 


as 

62 
36 
331 


57.8% 
50.0% 
27 J% 
29.8% 


42.4% 
44.2% 
30.8% 
22.4% 


0.0% 
6J% 
41.7% 
48.0% 


b) To the district 
. counselor 


Principal 

VP or PRT 

wr Off rn 1 

Nurse 
Teacher 


81 

u 

06 

38 

335 


92.8% 
91.1% 
71.1% 
56.4% 


7.4% 
6.4% 

3.6% 
4.5% 


0.0% 
3.8% 
26.3% 
39.1% 


Do you perceive the counseling 
program at this site to be 
representative of the 
following levels? 












a) Developmental 


Principal 
VP or PRT 
Nurse 
Teacher 


90 
57 
45 
360 


84.4% 

71.9% 
86.7% 
88.8% 


13.3% 
19.3% 
11.1% 
17J% 


2.2% 
8.8% 
22.2% 
15.6% 


b) Preventive 


Principal 
VP or PRT 
Nurse 
Teacher 


90 
59 
46 

363 


90.0% 
72.9% 
69.6% 
64.5% 


10.0% 
18.6% 
15.2% 
20.1% 


0.0% 
•8.5% 
15.2% 

^SJS% 


c) Reniedial 


Principal 
VP or PRT 

Teacher 


89 

59 

Ait 

361 


91.0% 
83.1% 
76.1% 
72.0% 


9.0% 
13.6% 

8.7% 
13.6% 


C.0% 
3.4% 
15.2% 
14.4% 


Do you perceive the counseling 
program at this site to be 
representative of the 
following domains? 












a) Career 


Principal 

Vr or rHT 

Nurse 
Teacher 


84 

55 
44 

338 


41.7% 
32.7% 
11.4% 
15.1% 


54.6% 
58.2% 
47.7% 
43.8% 


3.6% 
9.1% 
40.9% 
41.1% 


b) Academic 


Principal 
VP or PRT 
Nurse 
Teacher 


84 

55 
45 

336 


84.3% 
41.8% 
84.4% 
45.2% 


31.0% 
40.0% 
8.9% 
30.4% 


4.8% 
18.2% 
26.7% 
24.4% 


c) P^rsonal/Sodal 


Principal 
VP or PRT 
Nurse 
Teacher 


84 

55 
45 
344 


98.8% 
87.3% 
86.7% 
82.0% 


1.2% 
9.1% 
2.2% 
8.1% 


0.0% 
3.6% 
11.1% 
8.9% 
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JOB 



YES NO 



OONT 
KNOW 



Which Of the foltowing actlvliies 
currtntly take place within the 
odunsenng prooram at this sHe? 

a) Individuai counseling 



b) Group counseling 



c) Parent conferences 



d) Teacher conferences 



e) Class presentations 



f) New student 
orientation 



g) Problem-solving 
sessions 



h) Reward, 
recognition 



0 Time-out 



D Consultation team 



Principal 


84 


VPorPRT 


56 


Nurse 


44 


Teacher 


347 


Principal 


84 


VPorPRT 


56 


Nurse 


44 


Teacher 


344 


Principal 


84 


VPorPRT 


56 


Nurse 


45 


Teacher 


34S 


Principal 


84 


VP or PRT 




Nurse 


4S 


Teacher 


347 


Principal 


84 


VPorPRT 


54 


Nurse 


44 


Teacher 


344 


Principal 


84 


VPorPRT 


56 


Nurse 


42 


Teacher 


344 


Principal 


84 


VPorPRT 


56 


Nurse 


44 


Teacher 


346 



Principal 
VPorPRT 
Nurse 
Taacher 

Principal 
VPorPRT 
Nurse 
Teacher 



64 
56 
45 
347 



i 

346 



100.0% 
96.4% 
97.7% 
96.8% 


0.0% 
1.8% 
2.3% 
1.2% 


0.0% 
1.8% 
0.0% 
2.0% 


96.4% 
83.9% 
86.4% 
82.0% 


3.6% 
7.1% 
2.3% 
7.8% 


0.0% 
8.9% 
11.4% 

in 0^ 


98.8% 
87.5% 
100.0% 
81.9% 


1^ 

5.4% 
0.0% 
6.0% 


0.0% 
7.1% 
0.0% 
12.1% 


100.0% 
76.8% 
97.8% 
80.4% 


0.0% 
12.5% 

0.0% 
13.3% 


0.0% 
10.7% 
2.2% 
6.3% 


66.7% 
53.7% 
54.5% 
50.9% 


28.6% 
38.9% 
11.4% 
31.7% 


48% 
7.4% 
34.1% 
17.4% 
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Principal 84 

VPorPRT 55 

Nurse 45 

Teacher , . 345 



25.0% 
33.9% 
19.0% 
26.5% 

94.0% 
78.6% 
79.5% 
74.3% 

86.1% 
89.3% 
80.0% 
86.5% 

86.9% 
89.3% 
86.7% 
69.3% 

95.2% 
90.9% 
1^.0% 




73.8% 
60.7% 
31.0% 
48.8% 

4.8% 
7.1% 
6.8% 
11.3% 

9.5% 
5.4% 
2.2% 
6.1% 

13.1% 
8.9% 
2.2% 
5.8% 

4.8% 
5.5% 
0.0% 
2.6% 



1.2% 
5.4% 
50.0% 
24.7% 

1.2% 
14.3% 
13.6% 
14.4% 

2.4% 
5.4% 
17.8% 
7.4% 

0.0% 
1.8% 
11.1% 
4.9% 

0.0% 
3.6% 
0.0% 
6.1% 
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COUNSELING AND GUIDANCE EVALUATION 
ELEMENTARY STUDENT SURVEY (Qradtt 44) 

Demenfiinhlrc 



N 



GRAPg 

Grade 4 
Grades 
Grades 

TOTAL 

ETHNICITY 
Hispanic 
White 
Black 

Asian and others 
TOTAL 



1379 
1704 
1341 

4424 



767 
1854 
661 
836 



Majority: 45.0% 
Minority: 55.0% 



31.2% 
38.5% 
30.3% 



18.6% 
45.0% 

16.1%^ 
20.3% 



fiEUQEB 

Male 
Female 



2175 
2214 



4ij.6% 
50.4% 



SITE STATUS 

Resident student 
Bus student 



3627 
715 



83.5% 
16.5% 
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COUNSELING AND GUIDANCE EVALUATION 
ELEMENTARY STUDENT SURVEY 



NOT 

GRADE N VES NO KNOWN 



CQNCEPT/NEgP 



i think abcxjt what 
wofklwanttodo 
when I'm grown up. 

I think that my 
current interests and 
skBlswillhe^me 
choose a Job. 

Ithink that loan be 
whatever I want to be 
If i work hard enough. 

lthinkthatltisinv)or- 
tant format^ do good 
work in tct^i 

lam looking forward 
to middle school or 
Junior high. 

I think that I learn 
better when 1 
behave well. 

I feel that people 
like me at school. 



Getting along with 
other people is 
important to me. 

Being responsble for 
my own decisions is 
inpoflanttome. 

My parents are aware 

ofwhalldoat 

school. 



4 


1375 


82.1% 


10.7% 


73% 


5 


1701 


84.2% 


9.2% 


6.6% 


6 


1338 


86.6% 


8.8% 


4.6% 


4 


1375 


71.4% 


12.5% 


16 1% 


5 


1704 


73.8% 


13.1% 


13.1% 


6 


1336 


78.6% 


11.5% 


9.8% 


4 


1374 


88.0% 


7.4% 


4.5% 


5 


1702 


90.2% 


6.8% 


3.1% 


6 


1338 


90.6% 


6.1% 


34% 


4 


1369 


96.6% 


2.3% 


1.0% 


r 
9 


1702 


96.4% 


2.7% 


.9% 


6 


1337 


96.9% 


2.5% 


.7% 


4 


1370 


77.9% 


15.4% 


6.6% 


c 

O 


1700 


81.5% 


13.6% 


4.9% 


6 


1337 


85.5% 


11.5% 


3.0% 


4 


1370 


91.7% 


6.0% 


2.3% 


5 


1702 


89.6% 


7.5% 


2.9% 


6 


1338 


89.9% 


7.1% 


3.1% 


4 


1372 


76.1% 


14.4% 


9.5% 


5 


1701 


74.3% 


15.8% 


9.9% 


6 


1336 


77.6% 


13.1% 


9.4 


4 


1375 


90.9% 


5.6% 


3.5% 


5 


1701 


91.5% 


6.3% 


2.2% 


6 


1339 


91.5% 


6.5% 


1.9% 


4 


1369 


92.2% 


4.7% 


3.1% 


5 


1700 


92.2% 


5.5% 


2.2% 


6 


1339 


94.7% 


3.7% 


1.6% 


4 


1371 


89.6% 


5.3% 


5.1% 


5 


1701 


89.0% 


6.4% 


4.6% 


6 


1336 


87.8% 


8.3% 


3.8% 
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K-4 



GRADE N YES NO NEED 



SERVICPfi Pnft\/|ppp 



The counselor would 
be oladtotal<tome 
■bout any problem 
I inIgN have. 

The counselor has talked 
to us about careers 
(jobs in the future). 

The counselor has talked 
tousaboutworkino 
hard in school. 

The counselor has helped 
me to get special help 
for my schoohvork. 

The counsetor has talked 
to us about changing to 
middle school or 
Junior high. 

1 have talked to the 
counselor about my 
classroom behavior. 

I have talked to the 
counselor at)out a 
problem in my me. 

The counselor has talked 
to us about getting 
along wHh others. 

The counselor has talked 
to us about being 
responsble. 

I think the counselor 
is important at 
this school. 



A 


1330 


61.7% 


6.5% 


29.8% 


5 


1650 


65.2% 


7.6% 




6 


1287 


59.1% 


7.1% 


33.8% 


4 


1^71 

lOr 1 




63.5% 


15.0% 


S 


1697 


24.2% 


58.4% 


17.4% 


6 


1329 


29.6% 


53.7% 


16.7% 


4 


1372 


61.4% 


28.3% 


10.3% 


5 


1696 


54.0% 


^.3% 


V 11.7% 


6 


1331 


53.0% 


33.4% 


13.5% 


4 


1370 


22.1% 


46.4% 


315% 


5 


1691 


17.7% 


47.0% 


35.3% 


6 


1329 


13.0% 


46.0% 


41.0% 


4 


1364 


8.6% 


69.8% 


21.6% 


S 


1693 


21.3% 


58.8% 


19.8% 


6 


1325 


43.5% 


40.6% 


15.8% 



4 


1364 


27.0% 


50.8% 


S 


1692 


26.0% 


47.1% 


6 


1323 


19.9% 


45.2% 


4 


1366 


26.8% 


50.1% 


S 


1692 


22.9% 


50.5% 


6 


1326 


20.7% 


48.0% 


4 


1366 


71.7% 


19.4% 


S 


1689 


69.4% 


19.5% 


6 


1331 


67.7% 


19.1% 


4 


1362 


58.9% 


27.5% 


S 


1690 


54.8% 


29.4% 


6 




56.5% 


27.9% 


4 


1360 


89.5% 


7.6% 


S 


1694 


86.1% 


8.1% 


6 


1327 


79.9% 


13.2% 



22.2% 
26.9% 
34.9% 

23.1% 
26.6% 
31.3% 

8.9% 
11.1% 
13.2% 

13.7% 
15.8% 
15.6% 

2.9% 
5.7% 
6.9% 
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K-5 



1- FAMILY MEMBER " 

2- SCHOOL COUNSELOR 

3- ANOTHER SCHOOL ADULT 
4« ANOTHER STUDENT 

5- NO ONE. DONTKNOW 

GRADE N 1 2 3 4.5 



CHOICE OF Sg RVICE PRQVIDPR 

When something personal 
is bothering me. i usually 
taB( Hover with 

When something at 
school Is bothering me, 
I usually talk I over 
with 



4 


1370 


68.2% 


5.5% 


5.5% 


9.7% 


11.0% 


5 


1686 


65.0% 


4.7% 


3.8% 


11.9% 


14.6% 


6 


1331 


59.4% 


3.3% 


2.7% 


18.3% 


16.2% 


4 


1365 


28.3% 


16.8% 


31.1% 


15.5% 


8.3% 


5 


1674 


30.7% 


14.5% 


24.7% 


19.1% 


11.0% 


6 


1327 


25.8% 


14.4% 


20.6% 


27.1% 


12.1% 



« I wanted to talk to 4 1362 51.9% 11.7% 21.2% 6.8% 8.4% 

sonrwone about the 5 1678 515% 11.6% 21.5% 6.7% 8.6% 

subject of alcohol or 6 1321 50.2% 11.1% 20.7% 8.6% 9.5% 
diug abuse, I would 

talk to 



W I were won-ied about 4 1358 45.4% 9.9% 30.3% 5.4% 9.0% 

being retained (held 5 1655 40.8% 9.5% 36.1% 5.6% 8 0% 

back), I would talk It 6 1312 35.7% 9.6% 41.1% 4.9% 88% 

over with 
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COUNSELING AND GUIDANCE EVALUATiaj 
STUDENT SURVEY 



Demooraphiftfi 



flBAQE 



Ora(to7-8 
Gradt 9-10 
Grade 11-12 



ETHNicrrv 



TOTAL 



2749 
2689 
2965 
8403 



Hispanic 
White 
Black 
Asian 

American Indian/Alaslcan Native 
Pacific Islander 
Portuguese 

Filipino 
Indochinase 



32.7% 
32.0% 
35.3% 



18.5% 
47.0% 
11.9% 
8.5% 
1.3% 
1.2% 
1.0% 
7.1% 
3.5% 



SEHDSR 



M^to 49.9% 
Female 50.i% 



ENROLLMgMT STATUS 

VEEP 11.7% 

Magnet Student, Including 98% 

Resident Students Who Are 

Magnet Members 

Resident Student. Neither VEEP 78.5% 
Nor Magnet 



POST HIGH SCHOOL PI 

Plan 10 go to college 78.2% 

Plan to Join the milita7 67% 

Plantogvtajob 11.2% 

None of the above 3.9% 
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CURREWT ORADE POtMT AVPPABP 



A(3.01TO4.m) 34.7% 

B(^01TO3.00) 37^3% 

- C (1.01 TO 2.00) 225% 

0(0.51 T0 1.00) 4 5% 

• F (0.00 TO 0.50) .9% 



ATTENDANCE RECORD THIS YEAR 

No ibMnoM 14.9% 

1*2 days 22.6% 

3-5 days 27.0% 

6-10 days 17.5% 

"•IS days 8.5% 

1620 days 4.2% 

Mora than 20 days 5.3% 



NUMBER OF REFERRALS THIS VCftR 

No rafarrals 81 .0% 

1 rafarral 9.0% 

2 rafarrals 3.6% 
3-5 raforrals 3.2% 
6-8r*ferrals 1.1% 
0-10r«f«rrals .3% 
Mora than 1 0 raferrals 1 .o% 



V 
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COUNSELING AND GUIDANCfr EVALUATION 
STUDENT SURVEY 



Mean Response 







If 


ill CAN 


CAREER DOMAIN 








Do you fMl turo of your 


7-e 


2612 


3.V4 




9-10 


2580 


3.72 




11-12 


2875 


3.82 


Do you foe! suro of your 


7-8 


2608 


3.59 


MiWi ini#rwSi» f 


B-10 


2583 


3.47 




11-12 


2877 


3.45 


Do you (Ml that your carter 


7-S 


2602 


3.49 


intorasts match your career 


0-10 


2571 


3.45 


abilities? 


11-12 


2864 


3.48 


To what extent do you believe 


7-8 


2587 


3.67 


your present attitudes, habits, 


0-10 


2568 


3.67 


ar)d outlooks add to your chance 


11-12 


2862 


3.71 


of euccett in your chosen caret^r? 








Do you understand well the 


7-e 


2573 


3.10 


concept of planning careers by 


0-10 


£521 


2.05 


job families or clusters? 


11-12 


2829 


2.78 


if you answered that you 


7-8 


2140 


3.15 


understand the concept of 


0-10 


1024 


2.02 


planning by job families or cluster 


11-12 


1052 


^79 



vory won. is tho 'job family' or 
job clustor approacli (putting 
similar jobs togolhor) holpful to 
you in carosr plannirtg? 



TOTAL CAREER DOIMAIN 7-8 3.47 

0-10 3.38 
11-12 3.37 
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\r% you awar^ of tha many 
oouraas i fforad at your grade 
(aval at your achool? 

Ovaralt. do you think that your 
dasaas maat your futura 
•ducational naads? 

CXarali, ara your cla&aas cloaa 
to your laval of difficulty? 



Ara you aura that your clasaas 
maat your naads for 
Sraduation/^omotion? 

Do you faal that your academic/ 
•ducaticnal plan is well designed 
for you? 

TOTAL ACADEMIC !^MAIN 



GRADE 


N 


MEAN 


7-8 

0-10 

11-12 


2590 
2856 


3.65 

9.67 

8.17 


7-8 
11-12 


2584 
c059 
2855 


3.30 
3.32 
3^ 


7-8 

Q-10 

11-12 


2576 
2543 
2844 


3.56 
3.44 

3.63 


7-8 

Q-10 

11-12 


2582 
2557 
2643 


3.51 
3.77 
4.15 


7-8 

Q-10 
1M2 


2513 
2516 
2820 


3.51 
3.47 
3.45 


7-8 

Q-10 

11-12 




3.51 
3.58 
3.S6 
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K-IO 



GRADE N MEAN 



PERSQNALSOCIALDQMAIM 



Do ptrtonal problems int«rf«ra 


7-8 


2489 


245 


with or affoct your bohavior 


9-10 


2488 


£54 


ai icnooif 


11-12 


2783 


2.69 


Do ptrsonal problems intarfara 


7-8 


2533 


2.36 


with your school work? 


9-10 


2530 


2.60 




11-12 


2818 


2.7B 


Ara you awara of your 


7-8 


2513 


3.63 


parsof)ai strangths? 


9-10 


2517 


3.63 




11-12 


2809 


3.74 


Ara you awara of your 


7-8 


2521 


3.51 


fMTWvnm WvlKnWSBS r 


9-10 


2519 


3.54 




11-12 


2612 


3.64 


Do you think thtt you trs 


7-e 


2516 


3.36 


raspKttd It school? 


9-10 


2516 


3.43 




11-12 


2812 


3.51 


Do you think that ill rices 


7-8 


2506 


3.83 


r*c«iv« oquil counseling 


9-10 


2493 


3.78 


support It your school? 


11-12 


2764 


3.67 


Do you think that both boys ind 


7-8 


2496 


4.10 


girts recslv* equal counseling 


9-10 


2494 


4.17 


at your school? 


11-12 


2'75 


4.18 


Do you think that students receive 


7-8 


2468 


3.79 


counseling support regardless of 


9-10 


2467 


3.97 


economic status at your school? 


11-12 


2766 


4.03 


Do you think that you are making 


7-8 


2502 


3.84 


progress in learning to get along 


9-10 


2495 


3.87 


with people? 


11-12 


2781 


3.90 
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GRADE N MEAN 



Ar»you making progr«»» in 
teing r»sponsibl« for your 
ctocitionsatschaol? 


7-8 

0-10 

11-12 


2499 
2494 
2774 


3.87 
3.86 
3.94 


Do you foal counsalora know 
about your achiavamants at 
achoot? 


7-8 

0-10 

11-12 


2475 
2472 
2766 


3.18 
^82 
2.84 


Do counsalora maka you fael 
that thay raally cara about your 
prograss at your achool? 


7-8 

0-10 
11-12 


2470 
2468 
2756 


3.26 
3.04 
2.97 


TOTAL PERSONAL/SOCIAL 
DOMAIN 


7-8 

0-10 

11-12 




3.43 
3.45 
3.49 
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K-12 



CXXiNSELING AND GUIDANCE EVALUATION 
STUDENT SURVEY 



OONT 

GRADE N VE8 NO KNOW 

CARggR DOMAIN " 

ItcarMfcounMlingavailabto 7-8 2579 50.0% 102% 398% 

to you at your school? 9.10 f564 75.8% 5.2% 19.0% 

11-12 2859 87.3% 3.9% 8.8% 



Has a counsslor or caroor 
tochnictan discusssd your 
•bilitias and intorasts with you? 

Hava you and tha counsalor or 
caraar tachnician idantifiad 
possibia caraars that match your 
intarastsand abilitias? 

Hava you and a counj^alor workad 
to dasign an acadamic/aducational 
plan that laads towards your 
caraar intarasts? 



Hava you mada sura that you ara 
not limiting your caraar choicas 
bacausa of your sax. raca. or 
aconomic atatus? 

Do you think that your counsalor 
has limitad your choicas bacausa of 
sr^ raoa. or aconomic status? 



Has tha school's caraar oantar baan 
usaful in providing you with 
occupational and vocational 
Information? 







YES 


NO 




7-8 

11.12 


2S56 
2549 
2836 


36.8% 
42.9% 
40.0% 


63.2% 
57.1% 
60.0% 




7-8 

9-10 

11-12 


2541 
2551 
2829 


29.8% 
38.5% 
36.2% 


7a2% 
61.5% 
63.8% 




7-8 

9-10 

11-12 


2525 
2540 
2822 


28.2% 
37.7% 
29.7% 


71.8% 
6^3% 
70.3% 






YES 


DONT 
NO KNOW 


7-8 
0-10 

11-12 


2574 
2550 
2840 


52.7% 
59.4% 
66.7% 


22.3% 
21.0% 
17.5% 


25.1% 
19.6% 
15.8% 


7-8 

0-10 

11-12 


2544 

2543 
2816 


5.5% 
6.7% 
6.7% 


63.1% 
72.2% 
77.4% 


31.4% 
21.1% 
15.9% 






YES 


HAVE NOT 
NO TRIED 


7-8 

0-10 

11-12 


2535 
2544 
2847 


23.0% 
27.9% 
40.4% 


23.7% 
20.6% 
20.0% 


53.2% 
51.5% 
39.7% 



Hava tha oounsalors suppliad you 
with information on caraar trands, 
raqutranftants and job opporiunitias? 







YES 


NO 


7-8 


2504 


34.9% 


65.1% 


9-10 


2510 


43.3% 


56.7% 


11-12 


2794 


42.f(% 


57.4% 
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NO. NOT NO, I NEED 
QRAOk* N YES NO NEEDED THIS HELP 



Hav»tf)«count«lor«h*^youto 7-8 2556 16.5% 54.4% 

QttinvolvtdinactjwitiMor 9.10 2543 17.4% 50.6% 

•xparfcncM which giv« you carMr 11*12 2841 19!7% 44!3% 
infoMMtion? 



16.1% 
15.7% 
17.4% 



11.0% 
16.3% 
18.7% 



ACAPgMICPOMAIM 



YES NO 



DONT 
KNOW 



is acsdamic oounMling help MSily 
availabi* to you at your 
•chool? 


7^ 

9-10 

11-12 


2546 
2533 
2828 


39.2% 
44.4% 
54.2% 


16.0% 
16.6% 
22.3% 


Hava lha counselors helped your 
parents and you set up an 
educational plan at your school? 






YES 


NO 


7-8 

9-10 

11-12 


2487 
2491 
2784 


34.9% 
44.4% 
34.3% 


65.1% 
55.6% 
65.7% 


Have Ihe counselors encouraged 
you to taite the most challenging 
courses for your abilities? 


7-S 

9-10 
11-12 


2545 
2541 
2824 


40.8% 
51.4% 

5C.6% 


59.2% 
48.6% 
49.4% 


Have the counselors informed your 
parents and/Or you about programs 
•t your school that offer extra help 
or tutoring with your schoolworit? 


7-8 

9-10 

11-12 


2542 
2535 
2816 


52.3% 
47.8% 
45.5% 


47.7% 
52.2% 
54.5% 



44.8% 

39.0% 
23.4% 



Have the counselors referred you 7-8 

for any tests that may be necessary 9.1 0 

for gifted or special education im2 
programs? 

Junior High/Middle School Only 

Did the counselors help you with 74 

arty problems in changing from 9.1 0 
elements^ school to this school? 



NO 



YES NO NEED 



2517 25.8% 
2515 22.4% 
2797 20.9% 



57.8% 
60.4% 
59.7% 



2411 
1108 



26.5% 
25.5% 



43.3% 
431% 



16.4% 
17.3% 
19.3% 



30.2% 
31.4% 
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Senior High Staff Only 

Has your counselors completed 
with you a review of your 
academic plan and progress toward 
graduation requirements? 



9-10 

11-12 



HAS NOT 
YES OCCURRED 
AS YET 



1814 

2627 



41.5% 
65.0% 



58.5% 
35.0% 



250 

X-14 



NO. NOT NO, I NEED 
GRADE N YES NO NEEDED THIS HELP 



Hav««woounMtor»h»lpMiyouin S-IO 185S 25.0% M.5% 

ptannin8forcoll«g««ntFinc«? 11.12 2669 SS.6% S9.6% 



0.7% 
11^ 



13.0% 
IS.7% 



Hav* th» couriMlors infomwd you 
•bout th» taste fWMttary for 
ootlog* •ntranoo and how thay may 
tetakan? 



0-10 
11-12 



1794 
2642 



YES 



30.1% 
82.8% 



NO 



69.9% 
47^ 



Havathacounsatoradiscussad 0-10 1796 18.4% 81.8% 

financial aida for collaga and how 11-12 2625 41^ 58 8% 

to got that aid? 



DONT 
YES NO KNOV^ 



PERSOWAUSQCIAI nn^fi^\^ 



h parsonal countaling yjf 
avaitabia to you at your 0-i o 

achool? 11-12 



Hava tha counselors halpad you 7^8 

with problams that intarfara 0.1 o 

with your achool wortt? 11.12 

Hava eounsalors halpad you iaam 74 

how to gat along bettar with othar 0-1 0 

paopla? 11.12 

Hava eounsalors halpad you 7.8 

incraasa your conTidenca In 0-1 0 

youraalf? 11.12 

Hava eounsalors halpad you 7.8 

communicata battar with othar 9-10 

paopla (parants, taachars, ate.)? 11-12 



Hava eounsalors providad you with 7-8 
information on drug and/or alcohol 0- 1 0 
•buaa? 11.12 



2411 
2444 

2727 


58.2% 
58.9% 
61.3% 


8.8% 
0.2% 
10.9% 


33.0% 
31.9% 
27 J% 






YES 


NO 


NO. NO 
NEED 


NO. HELP 
IS NEEDED 


2430 
2442 
2751 


22.1% 
15.8% 
14.1% 


28.5% 
34.4% 
48.6% 


38.9% 
30.5% 
38^ 


10.5% 
10.3% 
02% 


2434 
2439 

2735 


22.1% 
12.6% 
6.6% 


Sl.1% 
38.1% 
41.7% 


38.7% 
42.0% 
43.5% 


8.0% 
6.4% 
6.2% 


2427 
2438 
2740 


24.5% 
17.8% 
16.8% 


86.7% 
42.8% 
45.0% 


bl.0% 
31.0% 
30.0% 


7.0% 
7.5% 
7.4% 


2416 
2435 
2736 


21.6% 
14.4% 
11^ 


36.0% 
43.6% 
46.3% 


35.1% 
95.8% 
35.8% 


7.3% 
6.4% 
6.8% 




YES 


NO 


NO, NO NO, 1 DESIRE 
NEED SUCH INFO. 


2407 
2425 
2736 


53.0% 
40.0% 
SI .7% 


22.4% 
28.4% 

33.2% 


20.9% 
28.0% 
32.3% 


4.0% 
3.7% 
2.8% 
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« NO, HELP 

GRADE N YES NO NEED 18 NEEDED 



Hav* oount«lors previd«d you wHh 
Ottwr piaets, instituliofw, or 

MfMNW who miaht (win vau nr 

givt yoM information? 


7-9 
»>10 


2403 
2417 
2723 


25.1% 
20.2% 
21.4% 


40.3% 
44.2% 
44.5% 


20.3% 
20.2% 
28.8% 


5.3% 
85% 
5.5% 




Do counsolors holp to koop your 
partni^ informod about your 
progross at achooi? 






YES NO 








7-8 

0-10 

11-12 


2302 
2341 
2641 


61.1% 
50.4% 
45.4% 


38.0% 
40.6% 
54.6% 








Whon you havt a porsonal 
problam from whom do you 
usually aoakhalp? 


7-8 

MO 

11-12 




rAHcKl/ 

FAMILY 

MEMBER 


COUNS. 

DEPT. 

STAFF 


OTHER 

SCHOOL ANOTHER DONT 
ADULT STUDENT KNOW 


2388 
2377 
2675 


42.4% 
37.0% 


3.5% 
3.1% 


4.0% 
3.7% 
3.5% 


26.2% 
38.6% 
44.3% 


10.6% 
11.0% 
11J>% 


Whan you hava a problem or 
quastion about caraar planning, 
from whom do you usuaHy 
aaakhalp? 


7-8 

0-10 

11-12 


2388 
2377 
2687 


S1^% 

32.0% 
33.5% 


41.0% 
425% 


8.1% 
8.3% 
8.3% 


4.5% 
5.0% 
5.7% 


10.7% 
11.3% 

iai% 


wnan you hpva a problam or 
quastion about class schadulas or 
aeadamic programs, from whom 
do you usually saak halp? 


7-8 

0-10 

11-12 


2385 
2385 
2707 


10.2% 
88% 
5.6% 


48.3% 
83.2% 
72.0% 


25.5% - 

15.4% 

11.4% 


0.6% 
0.0% 
6.4% 


6.1% 
5.6% 
4.6% 


Whan you naad information 
on aax aducaJon, to whom do 
you go? 


7-8 

0-10 

11-12 


2344 
2318 
2624 


45.1% 
97.2% 
33J% 


11.6% 
8.4% 
6.5% 


11.0% 
0.0% 
0.2% 


0.4% 

16.6% 
10.5% 


21.0% 
27.9% 
31.5% 


Ifyou naad halp on tha 
aubjact of drug or alcohol abusa, 
to whom will you go? 


7-8 

0-10 

11-12 


2337 
2332 
2646 


30.3% 
31.8% 
20.3% 


22.0% 
16.0% 
13.0% 


13.4% 
11.1% 
10.8% 


8.3% 
15.1% 
16.4% 


16.0% 
25.1% 
30.5% 


If you ara concarnad about 
passing classas or baing promotad, 
to whom will you go? 


7-8 

0-10 
11-12 


2306 
2322 
2638 


18.7% 
11.8% 
8.8% 


44.5% 
56.3% 
61.6% 


23.8% 
17.8% 
14.7% 


4.5% 
4.4% 
4.4% 


8S% 
0.0% 
10.5% 
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APPENDIX L 

PARENT SURVEY - PERCENTAGES OF RESPONSES 
FOR EACH ITEM 
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COUNSELING AND GUIDANCE EVALUATION 
PARENT SURVEY 



Frequency Distributions 
N's 

Grade 7-8 232 
Grade 9-10 244 
Grade 11-12 224 

1 . Have you received information or assistance In enrolling your child at his/her present 
school? 

NO 



GRADE 


YES 


NO 


RESPONSE 


7-8 


61.6% 


33.6% 


4.7% 


9-10 


59.0% 


34.8% 


6.1% 


11-12 


46.4% 


49.6% 


4.0% 



2. Did you ever ask for this help? 

GRADE YES NO 

7-8 3.8% 91.0% 

9-10 10.8% 85.5% 

1M2 4.2% 90.5% 



DONT 
REMEMBER 

5.1% 
3.6% 
5.3% 



3. How useful was the assistance given? 



GRADE 
7-8 
9-10 
11-12 



EXCELLENT 
25.9% 
25.9% 
29.8% 



GOOD 
62.6% 
64.3% 
56.7% 



FAIR 

10.8% 
7.7% 
9.6% 



POOR 

.7% 
2.1% 
3.8% 



4. Have you received information or assistance on classes available? 
GRADE YES NO 



7-8 

9-10 

11-12 



78.5% 
77.1% 
70.9% 



21.5% 
22.9% 
29.1% 




5. Did you ever ask for this help? 

DONT 

GRADE YES NO REMEMBER 
7-8 17.3% 80.8% 1.9% 

9-10 6.9% 93.1% 0.0% 

11-12 11.9% 79.1% 9.0% 
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6. How useful was the assistance given? 



GRADE EXCELLENT GOOD FAIR POOR 

7-8 21.5% 63.0% 13.3% 2.2% 

9-10 16.9% 68.3% 11.6% 3.2% 

11-12 23.4% 60.1% 14.6% 1.9% 



7. Have you ever received Information on your child's achievement other than report cards? 



GRADE 


YES 


NO 




7-8 


64.4% 


35.6% 




9-10 


64.9% 


35.1% 




11-12 


64.8% 


35.2% 





8. Did you ever ask for this help? 



GRADE 
7-8 
9-10 
11-12 



YES 
14.8% 
15.9% 
13.4% 



NO 

82.7% 
81.8% 
82.9% 



DONT 
REMEMBER 
2.5% 
2.3% 
3.7% 



9. How useful was the assistance given? 



GRADE 
7-8 
9-10 
11-12 



EXCELLENT 

32.7% 
27.3% 
28.2% 



GOOD 
56.0% 
59.6% 
58.4% 



FAIR 

6.7% 
10.6% 
11.4% 



POOR 
4.7% 

2J5% 
2.0% 



10. Have you ever received information on your child's attendance? 
GRADE YES NO 



7-8 

9-10 

11-12 



56.7% 
56.0% 
65.2% 



43.3% 
44.0% 
34.8% 



11. Did you ever ask for this help? 

DOMT 

GRADE YES NO REMEMBER 
7-8 5.3% 93.6% 1.1% 

9-10 5.7% 93.3% 1.0% 

O 11-12 3.7% 95.1% 1.2% 25 



12. How useful was the assistance given? 



GRADE 
7-8 
9-10 
11-12 



EXCELLENT 
27.9% 
28.8% 
31.3% 



GOOD 
65.1% 
68.3% 
52.8% 



FAIR 

3.1% 
6.3% 
7.6% 



POOR 

3.9% 
4.5% 
8.3% 



13. Have you ever discussed school problems not related to achievement or attendance? 



GRADE 


YES 


NO 




78 


50.6% 


49.4% 




9-10 


43.5% 


56.5% 




11-12 

• 


38.3% 


61.7% 




14. Did you ever ask tor this help? 










DONT 


GRADE 


YicS 


NO 


REMEMBER 


7-8 


2.7% 


95.6% 


1.8% 


9-10 


2.2% 


97.8% 


0.0% 


11-12 


.8% 


97.7% 


1.6% 



15. How useful was the assistance given? 



GRADE 
7-8 
9-10 
11-12 



EXCELLENT 
30.2% 
29.8% 
32.5% 



GOOD FAIR POOR 

45.7% 9.5% 14.7% 

46.2% 13.5% 10.6% 

44.6% 15.7% 7.2% 



*6. Have you ever received heip in understanding your child's interests? 



T 


GRADE 


YES 


NO 




7-8 


28.7% 


71.2% 




9-10 


38.7% 


61.3% 




11-12 


32.2% 


67.8% 




17. Did you ever ask for this help? 

DONT 

GRADE YES NO REMEMBER 
7-8 4.3% 94.4% 1.2% 

9-10 4.7% 92.6% 2.7% 

11-12 5.9% 91.4% 2.6% 
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16. How useful was the assistartoe given? 



GRADE EXCELLENT GOOD FAIR POOR 

7-8 25.8% 63.6% 9.1% 1.6% 

9-10 22.3% 60.6% 12.8% 4.3% 

. 1M2 18.4% 67.1% 10.5% 3.9% 



19. Have you ever received help in Improving your child's relationship with the schr^l or 
your child's feelings about the school? 



GRADE 


YES 


NO 


7-8 


23.6% 


76.4% 


9-10 


24.6% 


75.4% 


11-12 


23.5% 


76.5% 



20. Did you ever ask for t 

GRADE YES 

7-8 4.1% 

9-10 7.7% 

11-12 5.4% 



lis help? 

DONT 
NO REMEMBER 
92.4% 3.5% 
90.1% 2.2% 
94.0% .6% 



21 . How useful was the assistance given? 

GRADE EXCELLENT GOOD FAIR POOR 

7-8 31.5% 51.9% 11.1% 5.6% 

9-10 29.7% 46.9% 12.5% 10.9% 

11-12 25.0% 58.9% 10.7% 5.4% 



22. Have you ever received assistance with planning for future courses for your child? 



GRADE 


YES 


NO 


7-8 


53.6% 


46.4% 


9-10 


62.1% 


37.&% 


11-12 


54.8% 


45.2% 



23. Did you ever ask for t 

GRADE YES 

7-8 2.8% 

9-10 6.3% 

11-12 6.9% 



lis help? 

DONT 
NO REMEMBER 
94.4% 2.8% 
90.6% 3.1% 
92.2% 1.0% 
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24. How useful was the assistance given? 



GRADE 
7^ 
9-10 
1M2 



EXCELLENT 
34.1% 
34.6% 
28.6% 



0000 FAIR POOR 

53.7% 6.5% 5.7% 

50.3% 12.4% 2.6% 

61.9% 4.0% 5.6% 



25. Have you ever received information concerning college financing? 



GRADE 


YES 


NO 




7-8 


10.3% 


89.7% 




9-10 


22.6% 


77.4% 




11-12 


45.2% 


54.8% 




26. Did you ever ask for this 


help? 










DONT 


GRADE 


YES 


NO 


REMEMBER 


7-8 


2.0% 


97.5% 


£% 


9-10 


2.2% 


96.7% 


1.1% 


11-12 


7.1% 


92.1% 





27. How useful was the assistance given? 



GRADE 
7-8 
9-10 
11-12 



EXCELLENT 

26.6% 
25.5% 
22.6% 



GOOD 
57.1% 
56.4% 
50.5% 



FAIR 

9.5% 
14.5% 
16.1% 



POOR 

4.8% 

3.6% 

10.8% 



28. Have you ever rece.Ved information concerning college selection? 





GRADE YES 


NO 




7-8 12.9% 


87.1% 




9-10 33.9% 


66.1% 




11-12 48.3% 


51.7% 




29. Did you ever ask for this 


help? 




GRADE YES 


NO 




7-8 1.1% 


97.9% 




9-10 .6% 


98.7% 




11-12 7.4% 


90.1% 



DONT 
REMEMBER 
1.1% 
.6% 
2.5% 
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30. How useful was the assistance given? 



GRADE 

7-8 

9-10 

11-12 



EXCELLENT 
39.3% 
13.8% 
29.2% 



GOOD FAIR POOR 

39.3% 14.3% 7.1% 

67.5% 18.8% 0.0% 

53.8% 11^ 5.7% 



31. Have you ever received information concerning college entrance requirements? 



GRADE 


YES 


NO 


7-8 


21.9% 


78.1% 


9-10 


47.2% 


52.8% 


11-12 


58.3% 


41.7% 



32. Did you ever ask for tiiis iielp? 



GRADE 
7-8 
9-10 
11-12 



YES 

1.2% 
2.3% 
8.3% 



NO 

97.6% 
96.9% 
88.5% 



DONT 
REMEMBER 
1.2% 
.8% 
3.1% 



33. How useful was ihe assistance given? 



GRADE 
7-8 
9-10 
11-12 



L'XCELLENT 
37.3% 
28.6% 
26.9% 



GOOD FAIR POOR 

51.0S-> 9.8% 2.0% 

58.9% 11.6% .9*^ 

63.1% 8.5% 1.5% 



34. Have you ever received information concerning possible careers for your child? 



GRADE 


YES 


NO 




7-8 


27.0% 


73.0% 




9-10 


42.7% 


.S7.3% 




11-12 


49.6% 


50.4% 




Did you ever BSk for this help? 










DONT 


GRADE 


YES 


NO 


REMEMBER 


7-8 


.6% 


98.2% 


1.2% 


9-10 


.7% 


95.0% 


4.3% 


11-12 


5.2% 


87.9% 


6.9% 
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36. How useful ws&ih«mistanoe given? 

GRADE EXCELLEm* GOOD FAIR POOR 

7-8 20.0% 60.0% 16.7% 33% 

9-10 13.0% 60.0% 20.0% 7.C', 

11-12 223% 58.9% 15.2% 3.6% 



37. Have you ever received assistance In solving personal problems or concerns of your ctind? 



GRADE 


YES 


tiO 


7-8 




66.5% 


9-10 


28.9% 


71.1% 


11-12 


27.0% 


73.0% 



38. Did you ever asl( for 1 

GRADE YES 

7-8 8.3% 

9-10 8.8% 

11-12 3.1% 



lis help? 

DONT 
NO REMEMBER 
91.0% .7% 
90.0% 1.2% 
95.6% 1.3% 



39. How useful was the assistance given? 

GRADE EXCELLENT GOOD FAIR POOR 

7-8 25.3% 45.6% 15.2% 13.9% 

9-10 32.9% 45.2% ;3.7% 8.2% 

11-12 34.9% 47.6% 11.1% 6.3% 



40. Have you ever received assistance In tailing to or meeting with your child's teacher? 



GRADE 


YES 


NO 


7-8 


53.6% 


46.4% 


9-10 


>4.5% 


4r 5% 


ii-ir 


49.6% 


50.4% 



41. Old you ever ask for thi! 

GRADE YES 

7-8 7.2% 

9-10 4.6% 

11-12 6.3% 



help? 

DONT 
NO REMEMBER 
91.8% 1.0% 
94.5% .9% 
92.9% .9% 
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:2. How useful was the assi&ianoe given? 



GRADE EXCELLbNT GOOD FAIR POOR 

7-8 21.9% 57.8% 15.6% 4.7% 

S-IO 28.7% 55.1% 10.3% 5.9% 

11-12 26.5% 58.4% 7.1% 8.0% 



43. Have you ever received assistance In resolving difficulties your cfiild may ha^s had with 

' other students at school? * 



GRADE 


YES 


NO 


7-8 


23.6% 


76.4% 


9-10 


13.8% 


86.2% 


11-12 


10.0% 


90.0% 



44. Did you ever ask for t 

GRADE YES 

7-8 1.9% 

9-10 3.1% 

11-12 1.1% 



lis help? 

DOirr 

NO REMEMBER 

98.1% 0.0% 

96.3% .5% 

97.8% 1.1% 



45. How useful was the assistance given? 

GRADE EXCELLENT GOOD FAIR POOR 

7-8 &3.3% 37.r 16.7% 13.0% 

9-10 14.7% 52.9 >, 26.5% 5.9% 

11-12 13.6% 68.2% 9.1% 9.1% 



46. Please indicate those areas from this list with which you think someone a. your school 
has helped your daugnter/son. 

a. Understanding her/his abilities 

GRADE YES NO 

7-8 68.0% 32.0^'. 
9-10 62.9% 37.1% 
11-12 72.8% 27.2% 



b. Becoming more aware of educational alternatives after high school 
GRADE YES NO 



7-6 

9-10 

11-12 
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66.1% 



60.1% 
46.7% 
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Preparation for finding a career 
GRADE YES NO 



7-8 36.0% 64.0% 
9-10 50.8% 49.2% 
1M2 58.0% 42.0% 



d. Finding courses which she/he needs 

GRADE YES NO 

7-8 66.5% 33.5% 
9-10 76.2% 23.8% 



11-12 


78.4% 


21.6% 


e. Finding 


a job 




GRADE 


YES 


NO 


7-8 


5.7% 


94.3% 


9-10 


14.2% 


85.8% 


11-12 


22.1% 


77.9% 



f. Developing a better attitude toward teachers or school 

GRADE YES NO 

7-8 47.6% 52.4% 
9-10 43.3% 56.7% 
11-12 44.1% 55.9% 

g. Coping with family problems 



GRADE 


YES 


NO 


7-8 


25.6% 


74.4% 


9-10 


26.2% 


73.8% 


11-12 


27.3% 


72.7% 



h. Getting along better with adults 

GRADE YES NO 

7-8 35.2% 64.8% 
9-10 32.9% 67.1% 
11-12 36.8% 63.2% 
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i. Setting realistic goals in nfe 

GRADE YES NO 

7-8 89.2% 60.8% 
9-10 42.5% 57.5% 
1M2 45.4% 54.6% 

J. Overcoming personal difficulties 



GRADE 


YES 


NO 


74 


41.9% 


58.2% 


9-10 


36.7% 


63.3% 


11-12 


43.0% 


57.0% 



56. Have you ever attended a meeting at your daughter's/son's school which was sponsored or 
arranged by the counseling departments? ^ 

DONT 



GRADE 


YES 


NO 


KNOW 


7-8 


48.9% 


48.1% 


3.0% 


9-10 


42.5% 


52.2% 


5.3% 


11-12 


48.3% 


47.0% 


4.8% 



57. H yes, how helpful was the meeting? 
VERY 

GRADE HciPFUL HELPFUL 
7-8 34.8% 37.5% 

9-10 44.2% 37.5% 

11-12 43.8% 33.9% 



SOMEWHAT NOT 
HELPFUL HELPFUL 
17.9% 9.8% 
15.4% 2.9% 
16.1% 6.3% 



56. Are you aware that a counselor in your student's school has been assigned to acsist 
him/her? 



GRADE YES 



NO 



7-8 

9-10 

11-12 



88.4% 
88.3% 
92.2% 



11.6% 
11.7% 
7.8% 
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69. Are you aware of others at your school who are available to assist you? 
GRADE YES NO 

7-8 65.2% 34.7% 
9-10 60.7% 39.3% 
• 11-12 63.5% 36.5% 



60. Do vdf know how to get tutoring or academic assistance for your daughter/son at your 



GRADE YES NO 

7-8 54.5% 45.5% 

9-10 56.9% 43.1% 

11-12 57.8% 42.2% 



61. Has the school ever Informed you of oommunity agencies which are available to assist you? 
GRADE YES NO 

7-8 26''% 73.7% 
9-10 24.3% 75.7% 
11-12 28.77o 71.3% 



62. Overall, how would you rate your schooFs efforts to communicate with you? 



GRADE EXCELLENT GOOD FAIR POOR 

7-8 25.7% 40.4% 23.0% 10.9% 

9-10 23.2% 40.8% 26.2% 9.9% 

11-12 23.5% 46.2% 22.6% 7.7% 



63. Overall, how would you rate your daughter's/son's relationship with her/his teachers? 



GRADE EXCELLENT GOOD FAIR POOR 

7-8 23.4% 48.6% 22.5% 5.5% 

9-10 25.2% 51.3% 17.9% 5.6% 

11-12 22.6% 55.7% 19.0% 2.7% 



64. Overall, how would you rate your daughter's/son's relationship with her/his counselor? 

GRADE EXCELLENT GOOD FAIR POOR 

7-8 23.9% 49.5% 20.6% . 6.0% 

9-10 18.1% 50.0% 24.5% 7.4% 

11-12 21.6% 56.7% 16.3% 5.3% on ^ 



65. Overall, how would you rate the oourueling program at your daughter's/son's school? 



GRADE EXCELLEKT GOOD FAIR POOR 

7-8 23.0% 49.2% 17.6% 10.2% 

. 9-10 20.7% 48.8% 21.7% 8.9% 

■ 11-12 24.8% 50.5% 17.0% 7.8% 



♦ 
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S^^ DIEGO CITY SCHOOLS 
Educational Services Division 
Guidance Services Department 



1985-86 PRINCIPAL'S OPINION OF EFFECTIVENESS OF SERVICES 
K-J2 DISTRICT COUNSELORS 



Return on the Survey t 
Grade Level 

Elementary 

Middle/Junior High 
Senior High 

Total: 



Number of Schools 

105 
18 
16 



139 



Number of Responses 



83 
16 

14 



113 



Ratings 



Grade Level 

Elementary 
Middle/Junior High 
Senior High 



(Not at all 

Satisfactory) 1 - 2.9 



(Very 

3 - 3.9 A - 5 Satisfactory) 



1 (l.O.Z) lA (17X) 68 ( 82X) 
1 ( .06X) 5 (31%) 10 ( 63X) 
0 0 14 (]00X) 



Comments 



• The percent of return was higher at the secondary level. "ssX. than at the 
elementary level, 79Z. 

• Only two principals rated the district counselor (s) below 3 or not at all 
satisfactory. 

• Senior high school principals rated all district counselors as 4-5 or very 
satisfactory. ' 

• Comments from principals provided-constructive feedback and assisted with 
the evaluative process. 

• 99Z of the principals at the elementary level rated the services as 3 or 
above. 

• 94Z of the middle/ junior high school principals rated the services 3 or 
above. 



CP: It 
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SAN DIECO CITY SCHOOLS 
Educational Servicea Division 

PRINCIPALIS OPINION OF EFFECTIVEHESS OF SERVICES 



PROCRAM . 

SERVICE PROVIDED BY 

SCHOOL 



Person or Department 



SCHOOL YEAR 



RETURN ORIGINAL COPY TO ORIGINATING OFFICE 

Thi. form is to be completed by the principal or his/her ''"^natej representative and 
io^.rded directly to the originating office. IT WILL NOT BE RECORDlD IN ANY WAY BY 
THE PERSONNEL DIVISION. However, ita contents may be shared with P^J^"* P'^^J^'"' 
the service. It is intended to serve in aid in completing the evaluation of thia 
service. No conference at the school ia required. 



Not at all 

Satisfactory 



SERVICES/MATERIALS TO SCHOOL STAFF 1 



^f'fRVlCES/MATERIALS TO STUDENTS 
SERVICES/MATERIALS TO PARENTS 
OBSERVANCE OF SCHOOL POLICIES 
CONTRIBUTION TO SCHOOL OBJECTIVES 



1 
1 
1 
1 



2 
2 
2 
2 



3 
3 
3 
3 



Very 
Satisfactory 



4 5 

4 5 

4 5 

4 5 



N/A 

N/A 
N/A 
N/A 
N/A 



General Comments: (Please comment on outstanding or unsatisfactory service 



s.) 




